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hejer#ee efleefLe: 20 efomecyej-2018 ØeLece heeueer

mebMeesefOele Gòej-he$ekeâ kesâ Devegmeej

1. efMe#eCe DeefYeJe=efòe
efvecveebefkeâle ceW mes keâewve Skeâ efMe#eeLeea kesâ iegCe kesâ ¤he ceW YeeJeveelcekeâ
yegefæ keâes Gòece efJeefOe mes JeefCe&le keâjlee nw?
Which among the following best describes emotional

intelligence as a learner characteristic?

(a) Deheveer mJeÙeb keâer Deewj DevÙe ueesieeW keâer YeeJeveelcekeâ yegefæ keâer
henÛeeve keâjvee
Recognise their own and other people's emotions

(b)  Deheveer YeeJeveeDeeW keâes ÂÌ{lee mes JÙeòeâ keâjvee
Expressing their emotions strongly

(c) meesÛe Deewj JÙeJenej keâes efveoxefMele keâjves kesâ efueS YeeJeveelcekeâ
metÛevee keâe ØeÙeesie keâjvee
Use emotional information to guide thinking and

behaviour

(d) Gòece Øes#eCe, Jew%eeefvekeâ efÛevleve Deewj efveieceveelcekeâ leke&âvee
Good observation, scientific thinking and deductive

reasoning

(e) heefjJesMe kesâ Øeefle Devegketâueve nsleg YeeJeveeDeeW keâe meceeÙeespeve
Adjusting emotions to adapt to environments

(f) jÛeveelcekeâ Deewj efJeefJeOe Âef°keâesCeeW kesâ Øeefle Keguee efJeÛeej Jeeuee
nesvee
Being creative and open to diverse view points

keâtš:
(1) (a), (d) Deewj (f)
(2) (c), (e) Deewj (f)
(3) (a), (c) Deewj (e)
(4) (b), (d) Deewj (e)

 meeceevÙe MeyoesW cesW Deheveer Deewj otmejesW keâer 
YeeJeveeDeesW keâes henÛeeveves keâer #ecelee leLee Deueie-Deueie YeeJeveeDeesW kesâ 
yeerÛe YesoYeeJe Deewj GvnW GefÛele ™he mes mlej ceW keâjvee, leLee meesÛe Deewj 
JÙeJenej ceeie&oMe&ve kesâ efueS YeeJeelcekeâ peevekeâejer kesâ GheÙeesie keâes 
YeeJeelcekeâ Ùee meJeWieelcekeâ yegefæ ( ) keânles 
nw~ efvecveefueefKele keâLeve Skeâ efJeÅeeLeea kesâ iegCe kesâ ™he ceW YeeJeelcekeâ 
yegefæ keâes Gòece efJeefOe mes Jee|Cele keâjlee nw-

Deheveer mJeÙeb keâer DeesjDevÙe ueesieeW keâer YeeJeelcekeâ yegefæ 
keâer henÛeeve keâjvee
meesÛe Deewj JÙeJenej keâes efveoxefMele keâjves kesâ efueS 

YeeJeveelcekeâ metÛevee keâe ØeÙeesie keâjvee
heefjJesMe kesâ Øeefle Devegketâueve nsleg YeeJeveeDeeW keâe 
meceeÙeespeve
mebJesieelcekeâ yegefæ meeceeefpekeâ yegefæ keâe ner Skeâ Øekeâej nw~
mebJesieelcekeâ yegefæ mebJesieeW keâes mecePeves, henÛeeveves leLee 
Gvekeâe GefÛele ØeyevOeve keâjves ceW meneÙekeâ nesleer nw~

Emotional Intelligence

i.

ii.  

iii.

iv.

v.
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veesš: Fme ØeMve-Øe$e ceW heÛeeme (50) yeng-efJekeâuheerÙe ØeMve nQ~ ØelÙeskeâ ØeMve kesâ oes (2) Debkeâ nQ~  meYeer ØeMve DeefveJeeÙe& nQ~ 50 ØeMve ×2 Debkeâ =100 Debkeâ
Note : This paper contains fifty (50) objective type questions of two (2) marks each. All questions are compulsory.
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efvecveebefkeâle ceW mes efkeâmes Skeâ DeleguÙekeâeefuekeâ (Sefmeb›eâesveme)
meneÙekeâ efMe#eCe meece«eer kesâ ¤he ceW ØeÙegòeâ efkeâÙee pee mekeâlee nw?
Which among the following can best be used as an

asynchronous teaching aid?

(a) mkeâeFhe/Skype (b)  yuee@ie/Blog

(c) Hesâmeyegkeâ heesmš/Facebook post

(d) Dee@veueeFve Ûewš/Online chat

(e) F&cesue/Email

(f) ietieue nQieDeeGš/Google Hangout

Code:

(1) (a), (c) Deewj (f)
(2) (c), (e) Deewj (f)
(3) (a), (b) Deewj (c)
(4) (b), (c) Deewj (e)

 efMe#eCe JÙeJemLee ceW efMe#eCe meneÙekeâ meece«eer keâe 
cenòJehetCe& mLeeve neslee nw, efJeMes<ekeâj Úesšer Gceü kesâ efJeÅeeefLe&ÙeeW kesâ efueS 
lees Fmekeâer cenleer Yetefcekeâe nesleer nw~ Fmekesâ cenòJe keâes ner mJeerkeâej keâjles 
ngS efMe#eeMeeefm$eÙeeW ves Skeâ cele neskeâj efMe#eCe nsleg Fmes mJeerkeâej efkeâÙee~

efMe#eCe kesâ Devleie&le DeleguÙekeâeefuekeâ meneÙekeâ efMe#eCe meece«eer 
kesâ ™he ceW efvecveefueefKele ceeOÙeceeW keâe ÛeÙeve efkeâÙee peelee nw-

- yuee@ie
- Hesâmeyegkeâ heesmš
- efšdJešj heesmš
- F&-cesue
- mueeF[mees
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efvecee&Ceelcekeâ cetuÙeebkeâve keâe ue#Ùe nw:
The goal of formative assessment is to:

(1) efJeÅeeLeea keâes Deieues mlej lekeâ yeÌ{evee
Promote student to next level

(2) meleled Heâer[yewkeâ Øeoeve efJeÅeeLeea DeefOeiece keâer efveiejeveer
Monitor student learning to provide ongoing

feedback

(3) Skeâ ceevekeâ DeLeJee yeWÛeceeke&â kesâ DeeOeej hej efJeÅeeLeea DeefOeiece
keâer leguevee/Compare student learning against a

standard or benchmark

(4) efJeÅeeefLe&ÙeeW kesâ DeefOeiece kesâ DeeOeej hej Gvekesâ mecetn yeveevee
Form a group of students on the basis of their

learning

 efvecee&Ceelcekeâ cetuÙeebkeâve keâe ue#Ùe efJeÅeeLeea kesâ 
DeefOeiece keâer efveiejeveer keâjvee leLee meleled Heâer[yewkeâ Øeehle keâjles jnvee 
neslee nw~ efvecee&Ceelcekeâ cetuÙeebkeâvekeâlee& metÛevee Skeâ$e keâjlee nw Deewj Ùen 
pee@Ûelee nw efkeâ mece«e Mewef#ekeâ keâeÙe& keâes peejer jKee peeÙe DeLeJee Gmes 
DeeJeMÙekeâlee kesâ Devegmeej yeouee peeÙe~ efvecee&Ceelcekeâ cetbuÙeebkeâvekeâlee& 
Mewef#ekeâ ›eâce keâes efveOee&efjle keâjves Jeeuee neslee nw Deewj Jen Yejmekeâ ØeÙelve 
keâjlee nw efkeâ DeOÙeeheve DeefOeiece keâes DeÛÚe yevee mekesâ~ efvecee&Ceelcekeâ 
cetuÙeebkeâve efJekeâemeesvcegKeer neslee nw, efveCe&Ùeelcekeâ veneR~ Fmekeâe ØeÙeespeve 
efJeÅeeLeeaÙeeW kesâ DeefOeiece Deewj DeOÙeeheve keâes megOeejvee neslee nQ DeleSJe 
Fmekeâe cegKÙe keâeÙe& efMe#ekeâ Deewj efMe#eeefLe&ÙeeW keâes peevekeâejer osvee nw 
efpememes Jes Deheveer keâcepeesefjÙeeW Deewj cepeyetefjÙeeW keâes peevekeâj DeOÙeeheve 
DeefOeiece Øeef›eâÙee keâes megOeej mekesâ~ 
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Skeâ Ssmes efJeÅeeueÙe ceW efpemeceW DevegòeerCeeX keâer mebKÙee yengle pÙeeoe
nes, efMe#eCe kesâ Dekeâeoefcekeâ GösMÙeeW keâer Øeeefhle ceW heÙee&hle keâef"veeF&
keâer mebYeeJevee JeeueeW keâes yeenj efvekeâeueves kesâ efueS Deehe ØeMvehe$e
efJekeâefmele keâjvee Ûeen mekeâles nQ~ Fmekesâ efueS Deehekeâes Ssmee
ØeMvehe$e efJekeâefmele keâjvee nesiee pees efkeâmeer JÙeefòeâ keâer efJeÅeeueÙe
efJe<eÙe keâe meHeâueleehetJe&keâ DeOÙeÙeve keâjves keâer ÙeesiÙelee Deewj
lelhejlee keâe Devegceeve ueiee mekesâ~ Fme Øekeâej kesâ hejer#eCeeW keâe
keäÙee veece nw?/In a school, in which there are large

number of failures, you may like to develop test for

eliminating those who are likely to have substantial

difficulties in meeting the academic goals of teach-

ing. For this you need to develop test which should be

able to predict the individual's ability or readiness to

undertake the study of a school subject successfully.

What is the name of such tests?

(1) YeefJe<ÙemetÛekeâ hejer#eCe/ Prognostic tests

(2) GheueefyOe hejer#eCe/Achievement tests

(3) JÙeJenej hejer#eCe/ Attitude tests

(4) efJeMues<eCeelcekeâ hejer#eCe/Analytical tests

 YeefJe<Ùe metÛekeâ hejer#eCe Ssmee hejer#eCe nw pees Skeâ 
Ssmes efJeÅeeueÙe ceW efpemeceW DevegòeerCeex keâer mebKÙee yengle pÙeeoe nes, 
efMe#eCe kesâ Dekeâeoefcekeâ GösMÙeeW keâer Øeeefhle ceW heÙee&hle keâef"veeF& keâer 
mebYeeJevee Jeeuees keâes yeenj efvekeâeueves kesâ efueS nce ØeMvehe$e efJekeâefmele 
keâjvee Ûeenles nQ, Fmekesâ efueS nceW Ssmee ØeMvehe$e efJekeâefmele keâjvee nesiee 
pees efkeâmeer JÙeefkeäle keâer efJeÅeeueÙe efJe<eÙe keâe meHeâueleehetJe&keâ  DeOÙeÙeve 
keâjves keâer ÙeesiÙelee Deewj lelhejlee keâe Devegceeve ueiee mekesâ~
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efMe#eCe DeefOeiece heefjØes#Ùe ceW, efkeâmeer cetuÙeebkeâve kesâ veleerpes efMe#ekeâeW
kesâ efueS Deveskeâ Øekeâej mes GheÙeesieer nesles nQ~ efvecveebefkeâle ceW mes
efMe#ekeâ kesâ efueS keäÙee meJee&efOekeâ cenlJehetCe& GheÙeesie keäÙee nw?
In teaching learning context, results of an evaluation

are useful to teachers in various ways. Which among

the following is most important use for a teacher?

(1) DevegosMe Ùeespevee yeveeves ceW Deewj DeheveeF& ieF& efMe#eCe jCeveerefle
keâer ØeYeeJeMeeruelee keâe helee ueieeves ceW GheÙeesie~
Planning instruction and knowing the effeetiveness

of the teaching strategies used by them.

(2)  Úe$eeW keâer DeOÙeÙeve ®efÛeÙeeW kesâ yeejs ceW peevekeâejer Øeehle keâjvee~
getting information about student's study interests.

(3)   Úe$eeW kesâ DevÙe mebmLeeveeW ceW huesmeceWš kesâ yeejs ceW efveCe&Ùe uesves kesâ
efueS cetuÙeebkeâve veleerpes keâe GheÙeesie~
to decide placement of students in other institutions.

(4) Úe$eeW hej kegâÚ ØeYeeJeeW keâer henÛeeve keâjves ceW cetuÙeebkeâve veleerpes
keâe GheÙeesie
to identify home influence on students.

 efMe#eCe DeefOeiece heefjØes#Ùe ceW efkeâmeer cetuÙeebkeâve kesâ 
veleerpes keâe efMe#ekeâesb kesâ efueS meyemes DeefOekeâ cenòJehetCe& GheÙeesie efMe#eCe 
DeefOeiece mes mecyeefvOele DevegosMe Ùeespevee yeveeves ceW leLee DeheveeF& peeves 
Jeeueer efMe#eCe jCeveerefle keâer ØeYeeJeMeeruelee keâe helee ueieves ceW efkeâÙee 
peelee nww~ otmejs MeyoeW ceW cetuÙeebkeâve kesâ heMÛeele Øeehle efve<keâ<e& kesâ ceeOÙece 
mes ner Ùen peevekeâejer Øeehle nesleer nw efkeâ ØeÙeesie keâer ieF& efMe#eCe jCeveerefle 
efkeâlevee ØeYeeJe Meeueer nw, Deewj Ùeefo ØeYeeJeMeeueer nw, lees Deeies Gmekesâ 
Øeefle kewâmeer Ùeesvepee yeveeF&, Fve meYeer yeeleeW hej efJeÛeej efkeâÙee peelee nw~
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MeesOe keâer Jew%eeefvekeâ efJeefOe keâer efJeMes<elee nw:
The characteristics of scientific method of research

are:

(a) DevegYeJeJeeo/Empiricism (b)  Jemlegefve‰lee/Objectiveity

(c) megJÙeJeefmLele/Systematic (d) ieesheveerÙe/Secretive

(e) megj#ee mes mebyebefOele/Security related

(f) YeefJe<ÙemetÛekeâ/Predictive

keâtš: (1) (a), (b), (d) Deewj (e) (2) (c), (d), (e) Deewj (f)
(3) (d), (e), (f) Deewj (a) (4) (a), (b), (c) Deewj (f)

 peye efkeâmeer mecemÙee Ùee ØeMve keâes ›eâceyeæ SJeb 
Jemlegefve‰ {bie mes meguePeeves keâe ØeÙeeme efkeâÙee peelee nw, lees Fme ef›eâÙee 
keâes ner Jew%eeefvekeâ MeesOe keânles nQ~ keâjeEueiej ves Jew%eeefvekeâ MeesOe keâes mhe° 
keâjles ngS efueKee nw efkeâ- ‘‘mJeeYeeefJekeâ IešveeDeeW keâe ›eâceyeæ, 
efveÙeefv$ele, DeevegYeeefJekeâ SJeb DeeueesÛeveelcekeâ DevegmebOeeve, pees IešveeDeeW 
kesâ yeerÛe keâeuheefvekeâ mecyevOeeW kesâ efmeæevleeW SJeb heefjkeâuheveeDeeW Éeje 
efveoxefMele neslee nw, Jew%eeefvekeâ MeesOe keânueelee nw~ 

Dele: keâne pee mekeâlee nw efkeâ MeesOe keâer Jew%eeefvekeâ efJeefOe keâe 
leelheÙe& Gve ef›eâÙeeDeeW mes nw efpemekesâ ceeOÙece mes JÙeJeefmLele ™he mes efkeâmeer 
mecemÙee keâe efvejekeâjCe keâjves keâe ØeÙeeme efkeâÙee peelee nw leLee Øeehle 
efve<keâ<e& efkeâmeer veÙes efmeæevle keâe Øeefleheeove Ùee hegef° keâjlee nw~ MeesOe keâer 
Jew%eeefvekeâ efJeefOe Ùee Jew%eeefvekeâ MeesOe keâer ØecegKe efJeMes<eleeSB efvecveefueefKele 
nw-

DevegYeJe Jeeo Jemlegefve‰lee
megJÙeJeefmLele YeefJe<Ùe metÛekeâ
JewOelee leke&âmebielee
hegvejeJe=efòe

i. ii.

iii. iv.

v. vi.

vii.
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Skeâ MeesOe heefjJesMe ceW, ØeefleYeeieer efmeHe&â Fme keâejCe Deueie lejn mes
JÙeJenej keâj mekeâles nQ keäÙeeWefkeâ GvnW ueielee nw efkeâ Gve hej efJeMes<e
OÙeeve efoÙee pee jne nw~ JÙeJenej keâer yepeeÙes efJeMes<e OÙeeve kesâ
Øeefle GheÛeeefjle mecetn keâe Ùen yelee&Je keäÙee keânueelee nw?
In a research setting, participants may act differently

because they think they are getting special attention.

This reaction of treatment group to the special atten-

tion rather than the treatment itself is called as:

(1) ne@LeÇesve ØeYeeJe/Hawthrone effect

(2) OÙeeve keâer keâceer/Attention deficit

(3)   Ùegbie ØeYeeJe/Jung effect

(4) ceejueesJe ØeYeeJe/Marlov effect

 Skeâ MeesOe heefjJesMe ceW, ØeefleYeeieer kesâJeue Fme 
keâejCe Deueie lejn mes JÙeJenej keâj mekeâles nw keäÙeeWefkeâ GvnW ueielee nw, 
efkeâ Gve hej efJeMes<e OÙeeve efoÙee pee jne nw~ JÙeJenej keâer yepeeÙe efJeMes<e 
OÙeeve kesâ Øeefle GheÛeeefjle mecetn keâe Ùen yelee&Je ne@LeÇesve ØeYeeJe keânueelee 
nw~

otmejs MeyoeW ceW neLeÇesve ØeYeeJe, efpemes ceveesJewef%eefvekeâ DeefYe%eelee 
keâejkeâ leLee ot<eCe Yeer keâne peelee nw, pees Skeâ Øekeâej keâe hetJee&«en nw 
leLee ØeÙeesieelcekeâ heefjefmLeefle ceW leye hewoe neslee nw peye MeesOekeâlee& ØeÙeesie 
kesâ efueS Ûegves ieS ØeÙeespÙeeW (JÙeefkeäleÙeeW) kesâ yeejs ceW hetJe& peevekeâejer jKelee 
nw leLee heefjCeece Øeefleheeove kesâ henues Fme Øekeâej mes nmle#eshe Ùee yeeOee 
KeÌ[er efkeâS peeves keâer efmLeefle keâe efMekeâej neslee nw~ 
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peye keâesF& meceer#ekeâ uesKekeâ keâe veece peeves yeiewj Skeâ MeesOe uesKe
keâer meceer#ee keâjlee nw lees Ùen keäÙee keânueelee nw?
When a reviewer reviews a research article without

knowing the author's name, it is referred to as:

(1) iegceveece meceer#ee/Anonymous review

(2) heeÕe& meceer#ee/Behind-the-curtain review

(3) DeØekeâš meceer#ee/Blind review

(4) DeßesCeerke=âle meceer#ee/Uncategorised review

 peye keâesF& meceer#ekeâ uesKekeâ keâe veece peeves efyevee 
Skeâ MeesOe uesKe keâer meceer#ee keâjlee nw lees Fmes DeØekeâš meceer#ee (

) keânles nQ~
meeceevÙele: efkeâmeer Jemleg Ùee efJe<eÙe keâer, Gmekesâ ue#Ùe keâes OÙeeve 

ceW jKeles ngS, Gmekesâ iegCe-oes<eeW SJeb GheÙegkeälelee keâe efJeJesÛeve keâjves 
Jeeueer meeefneflÙekeâ efJeOee keâes ner meceer#ee keânles nQ~

Blind 

Review
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Jewmeer mebKÙeeÙeW pees jeefMe veneR yeefukeâ peeefle (efYevve iegCe, Øekeâej
DeLeJee ßesCeer) keâer Åeeslekeâ nesleer nw, keäÙee keânueeleer nQ?
The kind of numbers which do not represent amounts

but instead represent kind (different qualities, types

or categories) are called as:

(1) meb%eelcekeâ/Nominal (2) JeieeaÙe/Ordinal

(3) DeYeepÙe/Prime (4) hetCe&/Absolute

 Ssmeer mebKÙeeSb pees jeefMe veneR yeefukeâ peeefle (efYevve 
iegCe, Øekeâej, DeLeJee ßesCeer) keâer Åeeslekeâ nesleer nw, meb%eelcekeâ Ùee 
veececee$e mebKÙeeSb keânueeleer nw~ Ssmeer mebKÙeeDeeW Éeje iegCe Øekeâej Deewj 
ßesCeer keâes JÙekeäle keâjves kesâ efueS DeefOeceeve keâe ØeÙeesie efkeâÙee peelee nw, 
pees efpeleveer ßes‰ Je cenòJehetCe& nesieer, Gmes Glevee ner DeefOeceeve efoÙee 
peelee nw~
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MeesOe meccesueveeW ceW heesmšj me$e efvecveebefkeâle ceW mes efkeâmemes efueS
Gòece DeJemej Øeoeve keâjles nQ?/Poster sessions in re-

search conferences provide better opportunities for:

(1) DeewheÛeeefjkeâ Yee<eCe/Formal speeches

(2) meePee efnleeW keâe ØeoMe&ve/Display of common interest

(3)   mecetn efJeMes<e ÛeÛee& /Focus group discussions

(4)   DebleJezÙeefòeâkeâ Deble: ef›eâÙee/Inter-personal interactions

 MeesOe meccesueveeW ceW heesmšj meye (
) DevleJezÙeefòeâkeâ Devle: ef›eâÙee kesâ efueS Gòece DeJemej Øeoeve 

keâjleer nw~

Poster 

Sessions
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3.    yeesOe
veerÛes efoS ieS heefjÛÚso keâes meeJeOeeveerhetJe&keâ heÌ{W Deewj ØeMve 11 mes
15 lekeâ kesâ Gòej oW:

Deepe kesâ ef[efpešue Ùegie ceW, pees metÛevee keâe mJeeceer nw Jener YeefJe<Ùe
keâe mJeeceer nesiee~ Fme ef[efpešue ogefveÙee ceW nceW cegòeâ Deewj efvece&gòeâ kesâ
yeerÛe yegefveÙeeoer ÛeÙeve keâjvee nw~ Skeâ cegòeâ mebmeej ceW meYeer metÛevee keâes
meePee keâjles nQ- Ùeeefve Ùen meyekesâ efueS ¤he mes GheueyOe nesleer nw~ Skeâ
mebJe=le mebmeej ceW metÛevee hej kegâÚskeâ keâe DevevÙe ¤he mes mJeeefcelJe Deewj
efveÙeb$eCe neslee nw~ Deepe nce Skeâ mebJe=le ogefveÙee ceW efveJeeme keâjles nQ~ Fme
ogefveÙee ceW Oeve Deewj Meefòeâ keâe DemeeOeejCe ¤he mes Deewj melele keWâõerkeâjCe

efomecyej- 20185mesš-
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nes jne nw~ Skeâ ogefveÙee peneB veJeeÛeej keâes DeefleMeÙe SkeâeefOekeâej Éeje
nleeslmeeefnle Deewj efJeke=âle efkeâÙee peelee nw, peneB DeeJeMÙekeâ oJeeÙeW efmeHe&â
DeceerjeW keâer hengBÛe ceW nQ, peneB mJeleb$elee kesâ Úue-meeOeve, yeefn<keâjCe
Deewj Mees<eCe kesâ keâejCe Kelejs ceW heÌ[ peeleer nQ, Deewj Deehekesâ Éeje efkeâÙes
ieÙes nj efkeâukeâ, G"eÙes ieÙes nj keâoce keâer Jes efveiejeveer keâj jns nQ~
Fmekesâ efJehejerle, Skeâ cegòeâ ogefveÙee ceW nce meye nj Ûeerpe, pewmes meebefKÙekeâer
Deewj MeesOe mes ueskeâj meceeÛeej he$e keâer jhešW Deewj efkeâleeyeW, mee@HeäšJesÙej
Deewj efHeâuce mes ues keâj mebieerle Deewj efÛeefkeâlmeerÙe met$e, kesâ ØeÙeesie,
GheÙeesie Deewj mebJeOe&ve keâer Deepeeoer mes ueeYeeefvJele neWies~ Skeâ cegòeâ
ogefveÙee ceW nce veJeeÛeejkeâeW Deewj mepe&keâeW keâes yeewefækeâ mebheoe SkeâeefOekeâejeW
keâer yepeeÙes yeepeej Ûeeefuele heeefjleesef<ekeâ DeefOekeâejeW kesâ DeeOeej hej
pÙeeoe mes pÙeeoe GefÛele Yegieleeve keâjWies~ ef[efpešue lekeâveerkeâeW ceW megOeej
kesâ meeLe Deepe Jes keâej efvecee&Ce mes ueskeâj cegueekeâele keâe meceÙe leÙe
keâjves lekeâ ceeveJe Éeje efkeâS peeves Jeeues pÙeeoe mes pÙeeoe keâece efveheše
jner nQ~ Deewj Deeves Jeeues kegâÚ oMekeâeWW ceW, ke=âef$ece Øe%ee ve efmeHe&â nceejs
efueS keâej Ûeuee jner nes mekeâleer nw yeefukeâ mebYeJe nw efkeâ Jen efJeefOekeâ
DevegyebOe lewÙeej keâjves Deewj MeuÙe efÛeefkeâlmee keâe keâece Yeer keâjves ueies~
Øekeâšle: Ùeefo ceMeerve nceejs owvebefove kesâ peefšue keâeÙeeX keâes pÙeeoe
kegâMeuelee mes keâjves ueie peeS lees Fmemes nceW keâeHeâer HeâeÙeoe nesiee~
neueebefkeâ FmeceW Keleje Ùen nw efkeâ jesyeesš metÛevee-mee@HeäšJesÙej, DeeBkeâÌ[e
keâueve-efJeefOe kesâ DeeOeej hej Ûeeefuele nesles nQ Deewj efHeâueneue Fme Øekeâej
keâer metÛevee keâe mJeeefcelJe Demeceeve nw~ Deewj Ûetbefkeâ Ùen nceejs mebJe=le
yeewefækeâ mebheoe DeefOekeâej leb$e Éeje mebjef#ele nw~
Read the passage carefully and answer questions 11 to 15

Today, in the digital age, who owns information owns

the future. In this digital world, we face a fundamental

choice between open and closed. In an open world infor-

mation is shared by all freely available to everyone. In a

closed world information is exclusively owned and con-

trolled by a few. Today, we live in a closed world a world of

extraordinary and growing concentrations in power and

wealth. A world where innovation is held back and dis-

torted by the dead hand of monopoly; where essential

medicines are affordable only to the rich, where freedom

is threatened by manipulation, exclusion and exploita-

tion; and each click you make, every step you take/they

will be watching you. By contrast, in an open world all of

us would be enriched by the freedom to use enjoy and

build on everything from statistics and research to news-

paper stories and books, from software and films to music

and medical formulae. In an open world, we would pay

innovators and creators more and more fairly, using mar-

ket-driven remuneration rights in place of intellectual

property monopoly rights. As they have improved, digital

technologies have taken on ever more of the tasks that

humans used to do, from manufacturing cars to schedul-

ing appointments. And in the next few decades, artificial

intelligence may well be not only driving our cars for us

but drafting legal contracts and performing surgery. On

the face of it, we have much to gain if machines can spare

us tedious or routine tasks and perform them with greater

accuracy. The danger, though, is that robots run on infor-

mation-software, data algorithms and at present the own-

ership of this sort of information is unequal. And because

it is protected by our closed system of intellectual prop-

erty rights.

Skeâ cegòeâ ogefveÙee kewâmes keâeÙe& keâjsieer?
How will an open world function?

(1) meerefcele efJekeâuheeW kesâ meeLe/With limited choices

(2) metÛevee meyekeâes GheueyOe nesieer
Information is available to everyone

(3) metÛevee efJeefMe° ueesieeW kesâ heeme nesieer
Information is exclusive

(4) metÛevee efveÙebef$ele nesieer
Information is controlled

 Skeâ cegkeäle ogefveÙee ceW metÛevee keâer GheueyOelee 
meyekeâes nesieer~ Fme ef[efpešue ogefveÙee ceW nce cegkeäle mebmeej ceW meYeer keâes 
metÛevee keâe Deeoeve-Øeoeve keâjles nQ~ 

Gòej- ( )  JÙeeKÙee2

Skeâ mebJe=le ogefveÙee keâer keäÙee efJeMes<eleeÙeW nQ?
Which of these characteristics of a closed world?

(a) Meefòeâ Deewj Oeve keâe keWâõerkeâjCe~
Concentration in power and wealth increases.

(b) veJeeÛeej efveÙebef$ele neslee nw/Innovation is controlled.

(c)   oJeeÙeW efmeHe&â DeceerjeW keâer hengBÛe ceW nesleer nQw~
Only the rich have access to medicines.

(d) mJeleb$elee Úue-meeefOele nesleer nQ /Freedom is manipulated.

(e) meye ueesie metÛevee meePee keâjles nQ~
Information is shared by all.

(f) jÛeveelcekeâlee keâer mJeerke=âefle nesleer nw /Creativity is recognised.

(1) (a), (b), (c) Deewj (d)
(2) (b), (c), (d) Deewj (e)
(3)   (c), (d), (e) Deewj (f)
(4) (d), (e), (f) Deewj (a)

 Skeâ mebJe=le mebmeej ceW metÛevee hej kesâJeue kegâÚ ner 
JÙeefkeäleÙeeW keâe DevevÙe ™he mes mJeeefcelJe SJeb efveÙev$eCe neslee nw, Deewj 
Jele&ceeve meceÙe ceW ueesie mebJe=le mebmeej ceW ner efveJeeme keâj jns nw~ Fmekeâer 
ØecegKe efJeMes<eleeSB efvecveefueefKele nQ-

Meefkeäle Deewj Oeve keâe kesâvõerkeâjCe nQ~
veJeeÛeej efveÙeefv$ele neslee nw~
oJeeSB efmeHe&â Deceerjes keâer hengBÛe ceW nesleer nQ~
mJelev$elee Úue-meeefOele nesleer nw~

i.

ii.

iii

iv.

Gòej- ( )  JÙeeKÙee1

Skeâ cegòeâ ogefveÙee ceW yeewefækeâ mebheoe DeefOekeâejeW keâer keäÙee efmLeefle
nw?
What is the status of intellectual property rights in

an open world?

(1) Jes SkeâeefOekeâejelcekeâ DeefOekeâej nesles nQ~
They are monopoly rights

(2) efÛeefkeâlmeerÙe met$e lekeâ meerefcele hengBÛe nesleer nQ~
Medical formulae are restricted

(3) heeefjleesef<ekeâ DeefOekeâejeW Éeje ØeeflemLeeefhele
Replaced by remuneration rights

(4) mebjef#ele mJeeefcelJe DeefOekeâej/Protected proprietorial rights
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 Skeâ cegkeäle ogefveÙee cesW yeewefækeâ mecheoe DeefOekeâej 
keâer efmLeefle Ùen nw efkeâ Jes heeefjleesef<ekeâ DeefOekeâejeW Éeje ØeeflemLeeefhele nesles 
vepej Dee jns nw~ Skeâ cegkeäle ogefveÙee ceW nce veJeeÛeejes Deewj mepe&keâes keâes 
yeewefækeâ mecheoe DeefOekeâejes keâer yepeeÙe Ûeeefuele heeefjleesef<ekeâ DeefOekeâejeW 
kesâ DeeOeej hej pÙeeoe mes pÙeeoe GefÛele Yegieleeve keâjves keâes Øesefjle nw~

Gòej- (3)  JÙeeKÙee

Jele&ceeve efJeÕe hej ef[efpešue lekeâveerkeâeW keâe keäÙee ØeYeeJe nw?
What is the impact of digital technologies on the

present day world?

(1) jÛeveelcekeâlee Ghesef#ele nesleer nQ~/Creativity is sidelined.

(2) Ùeebef$ekeâ Megælee efJeke=âle nesleer nQ~
Mechanical accuracy is distorted.

(3) peefšue keâeÙeeX ceW yeÌ{esòejer efoKeleer nQ~
Tedious tasks see an upward trend.

(4) ceMeerve ceeveJeerÙe keâeÙe& mebheeefole keâjles nQ~
Human tasks are performed by machines.

 Jele&ceeve meceÙe ceW mechetCe& efJeMJe ceW ef[efpešue 
lekeâveerkeâeW keâe ØeYeeJe Fme lejn JÙeehekeâ nes jne efkeâ ceeveJeerÙe keâeÙeex keâe 
mecheeove Yeer ceMeerve kesâ Éeje ner mecheeefole efkeâS pee jns nw~ Deewj Ùeefo 
Ùener efmLeefle jner nes Deeves Jeeues kegâÚ oMekeâeW ceW ke=âef$ece JÙeefkeäle ner ve 
kesâJeue nceeje keâej ÛeueeÙesiee, yeefukeâ efJeefOekeâ DevegyevOe Je MeuÙe 
efÛeefkeâlmee mecyevOeer keâeÙe& Yeer ef[efpešue lekeâveerkeâeW Éeje ner mechevve 
nesiee~

Gòej- ( )  JÙeeKÙee4

heefjÛÚso kesâ meej ceW efvecve keâLeve Meeefceue nQ:/The crux of the

passage contains the following statements:

(a) ef[efpešue lekeâveerkeâ Kelejveekeâ nw~
Digital technology is dangerous.

(b) ]pees metÛevee kesâ mJeeceer nQ, Jener YeefJe<Ùe kesâ mJeeceer neWies~
Those who own information will own the future.

(c) ke=âef$ece Øe%ee ceeveJeerÙe keâeÙe& mebheeefole keâjsieer~
Artificial intelligence will do the human tasks.

(d) ef[efpešue lekeâveerkeâ kesâ SkeâeefOekeâej mes metÛevee keâe Demeceeve mJeeefcelJe
Glhevve ngDee nw~
Monopoly of digital technology has led to unequal

ownership of information.

(e) Skeâ cegòeâ mebmeej ceW yeewefækeâ mebheoe DeefOekeâejeW keâe mebj#eCe nesvee
ÛeeefnS~
Intellectual property rights should be protected in an

open world.

Code:

(1) (a), (b) Deewj (c) (2)  (b), (c) Deewj (d)
(3) (c), (d) Deewj (e) (4) (d), (e) Deewj (a)

 efoS ieÙes heefjÛÚso ceW cegKÙele: ef[efpešueerkeâjCe kesâ 
yeejs cesW ÛeÛee& keâer ieÙeer nw, efpemekesâ meej lelJe kesâ ™he ceW efvecveefueefKele 
keâLeve meeceves Deeles nw-

pees metÛevee keâe mJeeceer nw, Jener YeefJe<Ùe keâe Yeer mJeeceer 
nesiee~
ke=âefòece Øe%ee mebmeeOeve ner ceeveJeerÙe keâeÙeex keâes Yeer 
mebheefole keâjsiee
ef[efpešue lekeâveerefkeâ kesâ SkeâeefOekeâej mes metÛevee keâe 
Demeceeve mJeeefcelJe Glhevve ngDee nw~

i.

ii.

iii.

Gòej- ( )  JÙeeKÙee2

4. mebØes<eCe 
ceewefKekeâ mebØes<eCe ceW Meyo efvecveebefkeâle ceW mes efkeâmekeâe keâeÙe& keâjles nQ?
In verbal communication, words act as:

(1) efjòeâ mLeeve hetjkeâ/Fillers (2)  Deuebkeâeefjkeâ/Decoratives

(3) mebkesâlekeâ/Symbols

(4) efveef<›eâÙe DeJejesOekeâ/Passive barriers

 mecØes<eCe cegKÙele: oes Øekeâej kesâ nesles nQ-
efueefKele mecØes<eCe 
ceewefKekeâ mecØes<eCe

ceewefKekeâ mecØes<eCe ceW Meyo mebkesâlekeâ keâe keâeÙe& keâjles nw~ Fme 
efJeefOe kesâ Devleie&le Øes<ekeâ mebosMe keâe Øes<eCe Deheveer OJeefve leLee Yee<ee kesâ 
efceßeCe mes nJee kesâ ceeOÙece Éeje Øeehlekeâlee& keâes Øesef<ele keâjlee nw~

peyeefkeâ efueefKele mecØes<eCe kesâ Devleie&le Øes<ekeâ metÛevee/mebosMe 
keâe Øes<eCe Øeehlekeâlee& lekeâ efueefKele ™he ceW Øesef<ele keâjlee nw ~

i.

ii.

Gòej- ( )  JÙeeKÙee3

DeeOegefvekeâ Mewef#ekeâ mebØes<eCe keâes efkeâme ¤he ceW JeefCe&le efkeâÙee peelee nw?
Modern educational communication is described as:

(1) ØeÙeespevecetuekeâ/Teleologic

(2)  iewj-efJelejCeelcekeâ/Non-distributive

(3) DeheefjcesÙe/Un-approximate (4) otjoMee&lcekeâ/Telescopic

 DeeOegefvekeâ Mewef#ekeâ mecØes<eCe keâes ØeÙeespevecetuekeâ 
mecØes<eCe kesâ ™he ceW JeefCe&le efkeâÙee peelee nw~ otmejs MeyoeW ceW Jele&ceeve Je 
DeeOegefvekeâ Mewef#ekeâ heefjÂMÙe ceW DeefOekeâebMele: šsueerkeâcÙegefvekesâMeve 
ceeOÙeceeW keâe ØeÙeesie keâjkesâ mecØes<eCe keâeÙe& keâes mechevve efkeâÙee peelee nw~ 
Jele&ceeve efmLeefle lees Ùen lekeâ nw, efkeâ veme&jer keâ#eeDeeW ceW Yeer Mewef#ekeâ 
keâeÙeeX keâe mecheeove Je metÛevee leLee mebvosMeeW kesâ Øes<eCe ceW 
šsueerkeâcÙegefvekesâMeve efJekeâuheeW keâe ØeÙeesie efkeâÙee pee jne nw~

Gòej- ( )  JÙeeKÙee1

ØeYeeJeer keâ#eeiele mebØes<eCe mes Úe$e keäÙee Deelcemeele keâj mekeâles nQ?
Effective classroom communication would help stu-

dents internalise:

(a) %eeve/Knowledge       (b) efJe<eÙe Jemleg/Subject matter

(c)   DeefYeJÙeefòeâ/Articulation

(d) Yee<ee ØeJeerCelee /Language felicity

(e) efveef<›eâÙelee/Non-responsiveness

(f) ØeeflejesOe kesâ mJe¤he/Modalities of resistance

keâtš: (1) (a), (b), (c) Deewj (d) (2) (b), (c), (d) Deewj (e)
(3)   (c), (d), (e) Deewj (f) (4) (a), (d), (e) Deewj (f)

 meeceevÙele: ØeYeeJeer keâ#eeiele mecØes<eCe keâe leelheÙe& 
keâ#ee ceW mecØes<eCe keâer Ssmeer ØeYeeJeer efmLeefle mes nw efpemekesâ Devleie&le Úe$e 
efMe#ekeâ Éeje Øesef<ele efMe#ee Ùee metÛevee keâes ÙeLeemebYeJe ie=nerle keâjlee nw 
leLee Gmeer ™he ceW Deelcemeeled Yeer keâjlee nw~ Skeâ ØeYeeJeer keâ#eeiele 
mecØes<eCe kesâ Devleie&le Úe$e efvecveefueefKele ieefleefJeefOe keâe Deelcemeele 
keâjlee nw-

%eeve keâe Deelcemeeled
efJe<eÙe Jemleg keâe %eeve
DeefYeJÙeefkeäle keâer #ecelee keâe efJekeâeme
Yee<ee ØeJeerCelee Je efvehegCelee FlÙeeefo

i.

ii.

iii

iv.

Gòej- ( )  JÙeeKÙee1
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mebØes<eCe mes pegÌ[s Úe$eeW kesâ ÛegveewleerhetCe& JÙeJenej nw:
The challenging behaviours of students as related to

communication are:

(a) GösMÙehejkeâ ÛegveewefleÙeeB/Purposive challenges

(b) cenòJehetCe& ÛegveewefleÙeeB/critical challenges

(c)   Øeef›eâÙeelcekeâ ÛegveewefleÙeeB/procedural challenges

(d) cetuÙeebkeâve ÛegveewefleÙeeB/evaluation challenges

(e) JÙeeJeneefjkeâlee mebyebOeer ÛegveewefleÙeeB/practicality challenges

(f) Meefòeâ mebyebOeer ÛegveewefleÙeeB/power challenges

Code:

(1) (a), (b), (c) Deewj (d) (2) (b), (c), (d) Deewj (f)
(3)   (c), (d), (e) Deewj (f) (4) (d), (e), (f) Deewj (a)

 mecØes<eCe Øeef›eâÙee kesâ oewjeve mecØes<eCe mes pegÌ[s Úe$eeW 
Éeje Deveskeâ Øekeâej kesâ ÛegveewleerhetCe& JÙeJenej Yeer efkeâS peeles nQ, pees 
efvecveefueefKele nQ-

Øeef›eâÙeelcekeâ ÛegveewefleÙeeB
cetuÙeebkeâve ÛegveewefleÙeeB
JÙeJeneefjkeâlee mecyevOeer ÛegveewefleÙeeB
Meefkeäle mecyevOeer ÛegveewefleÙeeB

i.

ii.

iii

iv.

Gòej- ( )  JÙeeKÙee3

keâ#eeiele mebØes<eCe keâe DeeOeej nw:
Classroom communication has a basis in:

(1) ßeeslee efyeKejeJe/Audience fragmentation

(2) iewj-metÛeveelcekeâ mebkesâle/ Non-informative cues

(3) OÙeeve efJeÛeueve/ Attention diversion

(4) ßeeslee keâe ienve mebkeWâõCe/ Intensive listener focus

 keâ#eeiele mecØes<eCe keâe DeeOeej ßeeslee keâe ienve 
mebkesâvõCe ( ) neslee nw~ keâ#eeiele mecØes<eCe 
keâes ØeYeeJeMeeueer yeveeves kesâ efueS GheÙegkeäle mecØes<eCe heefjefmLeefleÙeeW leLee 
keâ#ee JeeleeJejCe keâe cenòJehetCe& mLeeve neslee nw~ Fmekesâ efueS jesMeveer keâer 
heÙee&hle JÙeJemLee, heÙee&hle GefÛele HeâveeaÛej jesMeveoeve Je pebieues keâer 
JÙeJemLee leLee meeLe ner GefÛele cee$ee ceW ceveesJew%eeefvekeâ JeeleeJejCe keâe 
nesvee Yeer DeeJeMÙekeâ neslee nw~ DeOÙeehekeâ keâe ØeYeeJeer JÙeefkeälelJe Je 
ØeÙeesie keâer peevesJeeueer efMe#eCe Mewueer SJeb meneÙekeâ meece«eer Yeer keâ#eeiele 
mecØes<eCe keâes ØeYeeJeer yeveeleer nw~

Intensive listener focus

Gòej- ( )  JÙeeKÙee4

5. ieefCeleerÙe leke&â Deewj DeefYeJe=efòe
Ùeefo FACE keâes HCEG, kesâ ¤he ceW ketâšyeæ efkeâÙee peelee nw,
lees HIGH kesâ efueS ketâš keäÙee nesiee?/ If FACE is coded as

HCEG, then the code for HIGH will be:

(1) BEFB (2)  ZXYZ

(3) KHIK (4) JKIJ

 efpeme Øekeâej,    
Gòej- ( )  JÙeeKÙee4

F    A    C    E

H    I    G    H

H   C    E    G

J    K     I     J

Gmeer Øekeâej

+2

+2

+2

+2

+2

+2

+2

+2

12, 15, 21, 33, 57 keâer ëe=bKeuee ceW Deieuee Debkeâ nesiee:
The next Number in the series 12, 15, 21, 33, 57......is

(1) 95 (2) 107
(3) 97 (4) 105

 oer ieF& ëe=bKeuee-    
Gòej- ( )  JÙeeKÙee4

12        15          21         33         57         105

3           6            12         24         48   

×2 ×2 ×2 ×2

JeCe& ëe=bKeuee DY, JX, OW, SV, VU ceW Deieuee heo nesiee:
The next term in the letter series DY, JX, OW, SV,

VU,....is:

(1) WV (2)  XT

(3) XS (4) YT

 oer ieF& JeCe& ëe=bKeuee-    
Gòej- ( )  JÙeeKÙee2

DY        JX          OW         SV         VU        XT

+6 +5 +4 +3 +2

–1–1–1–1–1

efoS ieS MeyoeW ceW efJe<ece Meyo nw:
Which of these words is different from the rest?

(1) uebyee/Tall (2) efJeMeeue/Huge

(3) heleuee/Thin (4) vegkeâeruee/Sharp

 efoS ieS MeyoeW ceW uebyee, efJeMeeue, heleuee leLee 
vegkeâeruee ceW vegkeâeruee Meyo efJe<ece Meyo nw~    

Gòej- ( )  JÙeeKÙee4

jece ves MÙeece mes keâne, ’’Jen ueÌ[keâer pees iegefÌ[ÙeeW mes Kesue jner nw,
cesjs efhelee keâer helveer keâer oes hegef$eÙeeW ceW mes Úesšer nw~’’ iegefÌ[ÙeeW kesâ
meeLe Kesueves Jeeueer ueÌ[keâer jece mes kewâmes mebyebefOele nw?
Ram said to Shyam, " That girl playing with the doll,

is the younger of the two daughters of my father's

wife.

How is the girl playing with the doll is related to

Ram?

(1) yenve/Sister

(2)  Deebšer/ Aunty

(3)  YeeYeer/Sister-in law

(4) ÛeÛesjer yenve/ Cousin

 jòeâ mebyebOe DeejsKe yeveeves hej

Dele: mhe° nw efkeâ iegefÌ[ÙeeW kesâ meeLe Kesueves Jeeueer ueÌ[keâer keâe mebyebOe jece 
mes yenve keâe nw~    

Gòej- ( )  JÙeeKÙee1

jece kesâ efhelee

jece heg$eer 1 heg$eer 2

helveer
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efvecveefueefKele ceW mes efkeâme GoenjCe ceW efveieceveelcekeâ leke&â DeJewOe
nw?
In which of the following instances, deductive argu-

ment is invalid?

(1) peye Fmekesâ DeeOeej JeekeäÙe Deewj efve<keâ<e& meYeer ieuele nQ~
When its premises and conclusion are all false.

(2) peye Fmekesâ DeeOeej JeekeäÙe Deewj efve<keâ<e& meYeer mener nQ~
When its premises and conclusion are all true.

(3) peye Fmekesâ DeeOeej JeekeäÙe mener nw hejbleg efve<keâ<e& ieuele nQ~
When its premises are true but conclusion is false.

(4) peye Fmekesâ DeeOeej JeekeäÙe ieuele nQ hejbleg efve<keâ<e& mener nQ~
When its premises are false and conclusion is true.

 peye efveieceveelcekeâ leke&â kesâ DeeOeej JeekeäÙe mener nes 
hejvleg efve<keâ<e& ieuele nes, lees Ssmes leke&â keâes DeJewOe leke&â keâne peelee nw~ 
leke&â keâer efpeme Øeef›eâÙee ceW Skeâ Ùee DeefOekeâ %eele meeceevÙe keâLeveeW kesâ 
DeeOeej hej efkeâmeer efveefMÛele efve<keâ<e& hej hengBÛee peelee nw lees Gmes 
efveiececeelcekeâ leke&â ( )keânles nQ~ efveceieveelcekeâ 
leke&â keâe GoenjCe Fme Øekeâej nw-
leke&â-

meYeer ceveg<Ùe veMJej  nw~
ceesnve ceveg<Ùe nw~

efve<keâ<e&- Dele: ceesnve veMJej nw~

Deductive argument

i.

ii.

Gòej- ( )  JÙeeKÙee3

efJeMJe keâs mebyebOe ceWs leLÙeeW keâe veÙee %eeve Øeehle keâjves ceW efvecveefueefKele
ceW mes keâewve-mee leke&â meneÙekeâ nesiee?
The reasoning which would be helpful in seeking

new knowledge of facts about the world is:

(1) Demonstrative/ØeoMe&vehejkeâ
(2) Deductive/efveieceveelcekeâ
(3)   Inductive/Deeieceveelcekeâ
(4) Speculative/ Devegceevehejkeâ

 efJeMJe kesâ mecyevOe ceW leLÙeeW keâe veÙee %eeve Øeoeve 
keâjves kesâ efueS Deeieceveelcekeâ leke&â ( ) meneÙekeâ 
neslee nw~ leke&â keâer efpeme Øeef›eâÙee ceW Skeâebkeâer Øes#eCeeW kesâ %eele leLÙeeW keâes 
peesÌ[keâj DeefOekeâ JÙeehekeâ keâLeve efveefce&le efkeâÙee peelee nw, lees Fmes 
Deeieceveelcekeâ leke&â keânles nw~ Fme efJeefOe keâe ØeÙeesie keâjles meceÙe efMe#ekeâ 
yeeuekeâeW kesâ meeceves henues GvneR kesâ DevegYeJe #es$e mes efJeefYevve GoenjCeeW 
kesâ mecyevOe ceW efvejer#eCe, hejer#eCe leLee OÙeevehetJe&keâ meesÛe efJeÛeej keâjkesâ 
meeceevÙe efveÙece DeLeJee efmeæevle keâe Øeefleheeove keâjlee nw~

Inductive Argument

Gòej- ( )  JÙeeKÙee3

veerÛes oes DeeOeej JeekeäÙeeW mes efvekeâeues ieS efve<keâ<eeX (Skeâue Ùee
Skeâ meeLe) meefnle Jes oes DeeOeej efoS ieS nQ~ efvecveefueefKele ceW mes
keâewve–mes efve<keâ<e& DeeOeej JeekeäÙeeW mes JewOe ¤he mes efvekeâeues ieS nQ?
DeeOeej JeekeäÙe:       (i) meYeer efyeefuueÙeeB peeveJej nQ~

(ii) he#eer efyeefuueÙeeB veneR nQ~
efve<keâ<e&: (a) he#eer peeveJej veneR nQ~

(b) efyeefuueÙeeB he#eer veneR nQ~
(c) meYeer peeveJej efyeefuueÙeeB nQ~
(d) kegâÚ peeveJej efyeefuueÙeeB nw~

veerÛes efoS ieS ketâš mes mener Gòej keâe ÛeÙeve keâjW:
Given below are two premises with four conclusions

drawn from them (taking singly or together). Which

of the follwing conclusions could be validly drawn

from the premises?

Premises: (i) All cats are animals.

(ii) Birds are not cats.

Conclusions: (a) Birds are not animals.

(b) Cats are not Birds.

(c) All animals are cats.

(d) Some animals are cats.

Selects the correct answer from the code given below:

Code:

(1) (a), (b) Deewj (d) (2)  (b) Deewj (d)
(3)   (a) Deewj (c) (4) (b), (c) Deewj (d)

 DeeOeej JeekeäÙees kesâ DeeOeej hej JewOe efve<keâ<e& 
efvekeâeueves kesâ efueS (Skeâue Ùee Skeâ meeLe) efvecveefueefKele efmLeefle keâes 
JÙekeäle efkeâÙee pee mekeâlee nw-
ØeLece efmLeefle-

GheÙeg&keäle efÛe$e kesâ DeeOeej hej efvecveefueefKele efve<keâ<e& mener nw-
he#eer peeveJej veneR nw~
efyeefuueÙeeB  he#eer veneR nw~
kegâÚ peeveJej efyeefuueÙeeB nw~

i.

ii.

iii.

Gòej- ( )  JÙeeKÙee1

efyeuueer he#eerpeeveJej

Deeieceveelcekeâ leke&â keâer Deesj GvcegKe neslee nw:
Inductive argument proceeds from:

(1) efJeMes<e mes efJeMes<e/Particulars to particulars

(2) efJeMes<e mes JÙeehekeâ/Particulars to Universals

(3) JÙeehekeâ mes efJeMes<e/Universals to Particulars

(4) JÙeehekeâ mes JÙeehekeâ/Universals to Universals

 Deeieceveelcekeâ leke&â efJeMes<e mes JÙeehekeâ keâer Deesj 
GvcegKe neslee nw~ Fmes GoenjCe mes efveÙece keâer Deesj, efJeMes<e mes meeceevÙe 
keâer Deesj, efJeefMe° mes meeceevÙe keâer Deesj, cetle& mes Decetle& keâer Deesj Deeefo 
¤heeW ceW Yeer peevee peelee nw~
Deeieceveelcekeâ leke&â efJeefOe ceW efMe#eCe ›eâce keâes efvecveefueefKele ÛejCeeW ceW 
JÙeòeâ efkeâÙee pee mekeâlee nw

Gòej- ( )  JÙeeKÙee2

GoenjCeeW keâe ØemlegleerkeâjCe

efJeMues<eCe

meeceevÙeerkeâjCe

hejer#eCe

efomecyej- 20185mesš-
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efvecveefueefKele oes keâLeve Skeâ otmejs kesâ efJejesOeer nQ~
keâLeve:
( a) meYeer heg®<e ceeveJe nQ~
(b) kegâÚ heg®<e ceeveJe nQ~
(c) kegâÚ heg®<e ceeveJe veneR nQ~
(d) keâesF& heg®<e ceeveJe veneR nQ~
Gme ketâš keâe ÛeÙeve keâjW pees Gvekeâe ØeefleefveefOelJe keâjlee nw:
Among the following statements, two are contradic-

tory to each other.

Statements:

(a) All men are humans.

(b) Some men are humans,

(c) Some men are not humans.

(d) No men are humans.

(1) (a) Deewj (b) (2)  (a) Deewj (d)
(3)   (a) Deewj (c) (4) (b) Deewj (c)

 oes keâLeveeW kesâ hejmhej efJejesOeer nesves keâe leelheÙe& 
neslee nw, efkeâ oes keâLeve hejmhej efJehejerle DeLe& Je efmLeefle keâes JÙekeäle keâjles 
nw efpemekeâe heefjCeece Yeer Guše neslee nw~ Ghejeskeäle efoÙee ieÙee keâLeve
 ( ) efkeâ meYeer heg®<e ceeeveJe nw

leLee ( )efkeâ kegâÚ heg®<e ceeveJe veneR nw

hejmhej Skeâ otmejs kesâ efJejesOeer DeLe& keâes JÙekeäle keâjlee nw~

a

C

Gòej- ( )  JÙeeKÙee3

heg®<e

heg®<eceeveJe

ceeveJe

6. ÙegefòeâÙegòeâ leke&â 

600
240
216

168

36 600

400

400

400

60

48

32

-

-

-

-

-

-

300

360

efJe<eÙe

Deb«espeer
ieefCele
efJe%eeve
meceepe
DeOÙeÙeve
kebâhÙetšj

hejer#ee osves
Jeeues efJeÅeeefLe&ÙeeW
keâer mebKÙee

GòeerCe& nesves Jeeues DevegòeerCe& Úe$eeW
keâer mebKÙee

efJe<eÙe ceW
DeefOekeâlece
Debkeâ

efJeÅeeefLe&ÙeeW keâer
mebKÙee

GheÙeg&òeâ leeefuekeâe keâes OÙeevehetJe&keâ heefÌ{S~ FmeceW heeBÛe efJe<eÙeeW keâer
hejer#ee osvesJeeues, GmeceW GòeerCe& Deewj DevegòeerCe& nesves Jeeues efJeÅeeefLe&ÙeeW
keâes oMee&Ùee ieÙee nw~ ØelÙeskeâ efJe<eÙe kesâ kegâue Debkeâ Yeer efoS ieS
nQ~
kegâÚ keâes‰keâeW ceW DeebkeâÌ[s veneR nQ~ veerÛes efoS ieS ØeMveeW kesâ Gòej
osves kesâ ›eâce ceW DeehekeâeW DevegheueyOe DeeBkeâÌ[eW keâe DeJeOeejCe
keâjvee heÌ[ mekeâlee nw~
Study the table given above carefully. It shows the

number of students appeared, passed and failed in

five subjects, The full marks in each subject is also

given.

Some of the cells have missing data. You might need

to determine some of the missing data to answer the

questions below.

7. DeebkeâÌ[eW keâer JÙeeKÙee 
Ùeefo ieefCele keâe GòeerCeeËkeâ 35³ Lee Deewj Ssmes JÙeefòeâ keâes pees
ieefCele ceW kesâJeue GòeerCe& ngS Øeehleebkeâ 70 Lee lees ieefCele keâe
hetCeeËkeâ keäÙee Lee?
Which of the following could be the full marks in

Mathematics if the pass marks in Mathematics was

35% and the person who just passed scored 70?

(1) 400     (2)  500 (3)   600      (4) 200

 efoÙee nw ieefCele keâe GòeerCeeËkeâ leLee ieefCele 
kesâ kesâJeue GòeerCe& ngS keâe Øeehleebkeâ 

DeLee&le 

Debkeâ

35% 

70

35% = 70

100% = 2 × 100 = 200 

Gòej- ( )  JÙeeKÙee4

  1% = 
70    
35

meYeer heeBÛe efJe<eÙeeW ceW efJeÅeeLeea DeefOekeâlece efkeâleves Debkeâ Øeehle keâj mekeâles
nQ? (Deehe efheÚues ØeMve kesâ Gòej keâe GheÙeesie keâj mekeâles nQ)
What is the maximum marks that a student can score

in all the five subjects together?

(You may use the answer of the previous question.)

(1) 500    (2)  1000 (3) 1500 (4) 2000

 Deb«espeer ceW Øeehle DeefOekeâlece Debkeâ 
ieefCele     
efJe%eeve
meceepe DeOÙeÙeve
kebâhÙetšj
meYeer heeBÛe efJe<eÙeeW ceW Øeehle DeefOekeâlece Debkeâ 

= 600

= 200

      = 400

      = 400

      = 400

600 + 200 + 400+ 400 

+ 400 = 2000

Gòej- ( )  JÙeeKÙee4

ceW Øeehle DeefOekeâlece Debkeâ
ceW Øeehle DeefOekeâlece Debkeâ
ceW Øeehle DeefOekeâlece Debkeâ
ceW Øeehle DeefOekeâlece Debkeâ

efJe%eeve ceW DevegòeerCe& Deewj meceepe DeOÙeÙeve ceW GòeerCe& nesvesJeeues
efJeÅeeLeeaÙeeW ceW efkeâlevee Deblej nw? /What is the difference

between the number of failed students in Science

and the number of passed in Social Studies?

(1) 228    (2)  238 (3) 312   (4) 218

 efJe%eeve ceW DevegòeerCe& efJeÅeeefLe&ÙeeW keâer mebKÙee 

meceepe DeOÙeÙeve ceW GòeerCe& efJeÅeeefLe&ÙeeW keâer mebKÙee 
oesveeW keâer mebKÙee ceW Devlej 

= 300 

– 216 = 84

= 360 – 48 = 312 

= 312 – 84 = 228 

Gòej- ( )  JÙeeKÙee1

meceepe DeOÙeÙeve Deewj ieefCele ceW GòeerCe&lee ØeefleMele ceW ueieYeie
efkeâleves ØeefleMele keâe Deblej nw? /What is the approximate

difference in percentage between the pass% in So-

cial Studies and the pass % in Mathematics?

(1) 2.5%    (2)  6.5% (3)   16.5%   (4)26.5%

 
meceepe DeOÙeÙeve ceW GòeerCe&lee ØeefleMele

ieefCele ceW GòeerCe&lee ØeefleMele
Deblej  ( ueieYeie)= 86.66 – 80 = 6.66 6.5%

Gòej- ( )  JÙeeKÙee2

=

=

312

240

360

360

100 = 86.66%

100 = 80%

×

×
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efkeâme efJe<eÙe ceW DevegòeerCe& nessves keâe ØeefleMele meyemes keâce Lee?
In Which subject, was the failure percent the least?

(1) Deb«espeer/English (2)  ieefCele/ Mathematics

(3)   efJe%eeve/ Science

(4) meceepe DeOÙeÙeve/Social Studies

 Deb«espeer efJe<eÙe ceW GòeerCe& nesves keâe ØeefleMele 

ieefCele   

efJe%eeve

Dele: mhe° nw efkeâ ieefCele efJe<eÙe ceW DevegòeerCe& nesves Jeeues efJeÅeeefLe&ÙeeW keâe 
ØeefleMele meyemes keâce Lee~

 

     

   

meceepe DeOÙeÙeve efJe<eÙe ceW GòeerCe& nesves keâe ØeefleMele

Gòej- ( )  JÙeeKÙee4

36

60

84

84

× 100 = 6%

× 100 = 20%

× 100 = 28%

× 100 = 13.33%

=

=

=

=

efJe<eÙe ceW GòeerCe& nesves keâe ØeefleMele

efJe<eÙe ceW GòeerCe& nesves keâe ØeefleMele

8. metÛevee Deewj mebÛeej  
ØeewÅeesefiekeâer (DeeF&.meer.šer.)

heer.[er.SHeâ. keâe hetCe& ¤he nw:/Full form of PPF is

(1) heesšxyeue [e@keäÙetceWš Heâe@cexš/Portable Document Format

(2)  heesšxyeue [sše Heâe@cexš/Portable Data Format

(3) heesšxyeue [e@keäÙetceWš Heâe@ce&/Portable Document Form

(4) heesšxyeue [sše Heâe@ce&/Portable Data Form

 PDF  Portable Document 

Format PDF File PDF 

PDF  images, text  interactive buttons. 

Hyper Links, embedded fonts, video  Content 

PDF Adobe Systems 1993 

Open Standard International Orgnisation for 

Standardization  (ISO) Maintain 

keâes Hegâue Heâece& 
nesleer nw~ keâe SkeäšWMeve mes mesJe neslee nw~ 

HeâeFue ceW kesâ meeLe-meeLe 
Deeefo nes mekeâles 

nQ~
keâes ves ceW yeveeÙee uesefkeâve Deepe Ùen Skeâ 

nw efpemekeâes keâer 
keâjlee nw~

Gòej- ( )  JÙeeKÙee1

Skeâ šsjeyeeFš efkeâmekesâ yejeyeej nw?/A Terabyte is equal to:

(1) 1024 cesieeyeeFšdme/1024 Megabytes

(2)  1024 ieerieeyeeFšdme/1024 Gigabytes

(3) 1024×1024 efkeâueesyeeFšdme/1024×1024 Kilobytes

(4) 1024 efkeâueesyeeFšdme/1024 Kilobytes

 keâchÙetšj ceW [eše mšesj keâjves keâer pees vÙetvelece 
FkeâeF& nesleer nw Gmes efyeš ( ) keânles nQ~ Ùen Ùee kesâ ¤he ceW nesleer 
nw~

Bit 0 1 

Bit:A Bit is value of either  1 or 0

Byte: 1 Byte = 8 Bity
Kilobyte (KB) 1KB = 8,192 Bits = 1024 Bytes

Megobyte (MB) 1 MB = 1024 kb
Gigabyte (GB) 1GB = 1024 mb

 = 
Petabyte 1PB  = 1024 TB
Exabyte 1EB = 1024 PB
Zettabyte 1ZB  = 1024 EB 

Terabyte (TB) 1TB 1024 GB

Gòej- ( )  JÙeeKÙee2

(- 23)
10
keâe Ùegice meceleguÙe (yeeFvejer FefkeäJeJesueWš) nw (2's

kebâhueerceWš ØeCeeueer keâe ØeÙeesie $e+Ceelcekeâ mebKÙeeDeeW kesâ efueS
efkeâÙee ieÙee nw)
The binary equivalent of (- 23)

10
is (2's complement

system for negative numbers is used):

(1) 10111 (2) 01001
(3) 01010 (4) 01000

 oMeceue DeeOeejer vekeâejelcekeâ mebKÙeeDeeW keâes 
kebâhueerceWš keâer meneÙelee mes efvecve Øekeâej mes yeeFvejer ceW heefjJeefle&le efkeâÙee 
peelee nw~

pewmes- keâe yeeFvejer kebâhueerceWš mes

Fmeer Øekeâej keâe yeeFvejer kebâhueerceWš mes

Step1 - Write the number as positive
Step2- Going from right to left invert enery bit ofter the first 
“1’’

(– 14)  2's 

(– 23) 2's  

Gòej- ( )  JÙeeKÙee2

+ 14

+ 23

– 14

– 23

01110 (5bit)

10111 (5bit)

01001 

01001 

10

10

[er.Sve.Sme. keâe DeLe& nw:/DNS stands for:

(1) [escesve vesce mšQ[[&/Domain Name Standard

(2) [escesve vesce efmemšce/Domain Name System

(3)   ef[mš^eryÙetšs[ vesce efmemšce/Distributed Name System

(4) [eÙevesefcekeâ vesce mšQ[[&/Dynamic Name Standard

 DNS- Full form Domain Name System 

DNS 

TCP/IP

keâe 
neslee nw~ mšQ[[& mesš keâe Skeâ Øeesšeskeâe@ue nQ, pees Fbšjvesš Deewj 
DevÙe ØeeF&Jesš vesšJeke&â hej [sše keâe SkeämeÛeWpe kewâmes nesiee Ùen leÙe 
keâjlee nw efpemes Øeesšeskeâe@ue metš kesâ ¤he ceW peevee peelee nw~

Gòej- ( )  JÙeeKÙee2

efvecveebefkeâle ceW mes keâewve-mes keâLeve mener nw?
(a) cees[sce Skeâ vesšJeefkeËâie Ùegefòeâ nw~
(b) cees[sce Skeâ Jeesušspe mšsefyeueeFpej nw~
(c) cees[sce Sveeuee@ie mebkesâle keâes ef[efpešue mebkesâle ceW Deewj
ef[efpešue mebkesâle keâes Sveeuee@ie mebkesâle ceW yeouelee nw~
Which of the given statements are true?

(a) Modem is a Networking are device.

(b) Modem is a Voltage stabilizer.

(c) Modem converts analogue signal to digital signal

and vice-versa.

Code:(1)(a) Deewj (b) (2)  (b) Deewj (c)
(3) (a) Deewj (c) (4) (a), (b) Deewj (c)

 Modem- modulator 

demodutator 

modulator Part 

demodulator Part 

a c

cee@[sce veece keâe celeueye 
Deewj nw~ Ùen Skeâ vesšJeke&â ne[&JesÙej ef[JeeFme nw pees 
efkeâmeer kebâhÙetšj keâes Skeâ šsefueHeâesve ueeFve Ùee kesâJeue Ùee mewšsueeFš 
keâveskeäMeve hej [eše Yespeves Deewj Øeehle keâjves keâer Devegceefle oslee nw~
cee@[sce keâe ef[efpešue efmeiveue keâes Sveeuee@ie efmeiveue 
ceW keâveJeš& keâjlee nw, Deewj Sveeueeie efmeiveue keâes 
ef[efpešue efmeiveue ceW keâvJeš& keâjlee nw~
Dele: efJekeâuhe ( ) leLee ( ) mener nw~

Gòej- ( )  JÙeeKÙee3

efomecyej- 20185mesš-
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9. ueesie,efJekeâeme Deewj heÙee&JejCe
Yeejle ceW efvecveefueefKele ceW mes efkeâme GÅeesie ceW peue keâer DeefOekeâlece
Kehele nesleer nw?/Which among the following industries,

consumes maximum water in India?

(1) FbpeerefveÙeefjbie
Engineering

(2)  JeŒe
Textiles

(3)   leehe efJeÅegle mebÙeb$e
Thermal power plants

(4) keâeiepe Deewj uegioer
Paper and pulp

 Yeejle kesâ GÅeesieeW ceW peue keâer Kehele keâer efmLeefle 
efvecveJele nw ( )
( ) leehe efJeÅegle mebÙev$e (

meJee&efOekeâ
( ) FbpeerefveÙeeEjie (
( ) keâeiepe Deewj uegieoer (
( ) Jem$e (
( ) Fmheele  mebÙev$e (
( ) Ûeerveer (
( ) GJe&jkeâ (
( ) DevÙe (

Proportion of water consumed in industries

I Thermal Power Plants) = 87.87% 

( )

ii Engineering) =5.05%.

iii Paper and Pulp = 2.26%.

iv Textiles)  = 2.07%.

v Steel Plant)  =1.29% .

vi Sugar) =.49% 

viii Fertilizer) = .18%

viii Other) = .78%

Gòej- ( )  JÙeeKÙee3

meuHeâj [eFDee@keämeeF[ Øeot<eCe keâer pewJe-efveiejeveer kesâ efueS GheÙegòeâ
heeohe nw:/Plants suitable for biomonitoring of Sul-

phur Dioxide pollution are:

(1) MJesle osJeoej, keâeF& Deewj MewJeekeâ
White pine, moss and lichens

(2) šceešj Deewj heòesoej meypeer
Tomato and lettuce

(3) lecyeeketâ, Debietj Deewj yeeie mesce
Tobacco, grapes and garden bean

(4) SefØekeâe@š (DeKejesš), Dee[t Deewj iuesef[Deesueme
Apricot, peach and gladiolus

 MJesle osJeoej, keâeF& ( ) MewJeekeâ 
( ), DeuHeâe-DeuHeâe, MeerMece, keâheeme, meerje, meesÙeeyeerve, 
efceÛe&- meuHeâj [eF& DeekeämeeF[ Øeot<ekeâ keâer pewJe efveiejeveer keâjves Jeeues 
heeoÙe ( ) nQ~

Moss

Lichen

Plants

Gòej- ( )  JÙeeKÙee1

Yetkebâhe keâes ’yeÌ[e’ nesves keâer meb%ee oer peeleer nw Ùeefo efjkeäšj hewceeves

hej Fmekeâe ØeYeeJe efvecve #es$e ceW neslee nw:

An earthquake is rated as 'major' if its magnitude in

Richter Scale is in the range of:

(1) 4.0 mes 4.9

(2) 5.0 mes 5.9

(3) 6.0 mes 6.9

(4) 7.0 mes 7.9

  

  

  

 1935 

  

 1 mes 9 

32 

1970 k

 

 

   

 2.0             

 2.0 mes 2.9              

 3.0 mes 3.9             

Yetkeâche kesâ oewjeve Yet-ieYe& 
mes efJecegòeâ ngF& Tpee& ner Yetkeâche keâer leer›elee nw~ Fmes efjkeäšj mkesâue 
hej ceehee peelee nw Deewj cewiveeršdÙet[ ceW JÙeòeâ 
efkeâÙee peelee nw~ efjkeäšj mkeâsue Skeâ Yetkeâche 
leer›elee ceeheer hewceevee nw, efpemes ceW ‘kewâefueheâese|veÙee FbmšeršdÙetš 
Dee@heâ šskeäveeuee@peer kesâ Ûeeume& efjkeäšj SJeb yesvees iegšsveyeie& 
ves efceuekeâj yeveeÙee Lee~ Fme mkesâue hej lekeâ kesâ Debkeâ 
Debefkeâle nQ~ Fmekeâe nj Deieuee Debkeâ keâjerye 

esâ oMekeâ mes 
efjkeäšj mkesâue kesâ mLeeve hej ‘DeeIetCe& heefjceeCe hewceevee’

keâe Yeer ØeÙeesie efkeâÙee peeves 
ueiee nw, efheâj Yeer efjkeäšj mkesâue Deepe Yeer meyemes efJeMJemeveerÙe 
ceehekeâ nw~ Fme mkesâue hej efJeefYeVe DebkeâeW hej ceehes ieÙes Yet-keâche kesâ 
heefjceeCe keâes Fme Øekeâej ceevee peelee nw—

mes keâce met#ce cenmetme veneR nesles~
ueIeg
ueIeg

( )

( )

( )

(USA)

( )

 (Magnitude)

(Description)

     

    

Strong

    

Earthquake

Magnitude

Richter Scale

Moment Magnitude Scale

Micro

Minor

Minor

Light

Major

Great

Greater

7.0 7.9 

Mejor

iegvee DeefOekeâ Yet-
keâcheerÙe leer›elee keâe Åeeslekeâ neslee nw~ ÙeÅeefhe 

Debkeâ  ceevÙelee 

ope& nesles nQ ,efkeâvleg #eefle
veneR~

 nukesâ

 Ùee leer›e efJeOJebmekeâejer nes mekeâles 
nQ~

yeÌ[e yeÌ[s #es$eeW ceW ØeYeeJeer #eefle

Je=nod 

            

4.0 mes 4.9             

5.0 mes 5.9         

6.0 mes 6.9        100 ceeršj kesâ jWpe lekeâ

                                       

                               

7.0 mes 7.9             

         

8.0 mes 8.9         

ceOÙece ceecetueer #eefle mecYeJeModerate   

MeefòeâMeeueer

SJeb efJeOJebme
  

Fme Øekeâej  mes  cewiveerÛÙet[ jWpe kesâ heefjCeece Jeeues 
Yett-keâcheeW keâes  ( ) nesves keâer meb%ee oer peeleer nw~‘yeÌ[e’

Gòej- ( )  JÙeeKÙee4

JÙeehekeâ #eefle~Ùee DeefOekeâ

100 mes menm$eeW ceerue 
lekeâ efJeOJebme 

yeeÙeesceeme keâes Skeâ ØecegKe Tpee& œeesle kesâ ¤he ceW ØeÙeesie keâjves ceW
meyemes yeÌ[er yeeOee nw:/The biggest hindrance in using
biomass as a major energy source is:
(1) JeeefCepÙeerkeâjCe kesâ efueS ØeewÅeesefiekeâer megefJekeâefmele veneR nw~

Technology not well developed for commercialisation.
(2) vÙetve mlej keâer Tpee& Glhevve nesleer nw~

Energy yield of low level.
(3) Tpee&-Heâmeue Gieeves kesâ efueS yengle DeefOekeâ Yetefce keâer DeeJeMÙekeâlee

heÌ[leer nw~
Large amount of land required to grow energy crops.

(4) onve kesâ keâejCe JeeÙeg Øeot<eCe neslee nw~
Air pollution due to combustion.

 ke=âef<e-ÙeesiÙe Yetefcekeâe GheÙeesie meeceevÙeleÙee KeeÅeevve 
Glheeove kesâ efueS Ùee efHeâj vekeâoer Ùee JeeefCeefpÙekeâ HeâmeueeW kesâ Glheeove kesâ 
efueS efkeâÙee peelee nw~ FvneR mes meeceeefpekeâ Deewj DeeefLe&keâ oesveeW efnleeW keâer 
hetefle& nesleer nw~ ÙeÅeefhe Heâmeueeslheeove kesâ efueS Tpee& keâer Yeer DeeJeMÙekeâlee 
nesleer nw Deewj yeeÙeesceeme ( ) Skeâ GheÙeesieer Tpee& œeesle nw, efkeâvleg 
Fme Tpee& keâer Øeeefhle kesâ efueS Heâmeue Gieeves kesâ efueS, DeefOekeâ Yetefce keâer 
DeeJeMÙekeâlee nesleer nw~ Tpee& Heâmeue Gieeves mes KeeÅeevve Glheeove Deewj 
JeeefCeefpÙekeâ HeâmeueeW kesâ Glheeove kesâ efueS Yetefce kesâ efueS jkeâyes (Deekeâej) ceW 
nesleer nw~ Dele: Tpee& Heâmeue Gieeves kesâ efueS yengle DeefOekeâ Yteefce keâer 
DeeJeMÙekeâlee Skeâ yeÌ[er yeeOee ( ) nw~

Biomass

The biggest hindrance

Gòej- ( )  JÙeeKÙee3
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DeefYekeâLeve (A) : peueJeeÙeg heefjJele&ve Yeejle ceW meeceeefpekeâ leveeJe
yeÌ{eÙesiee~
leke&â (R) : ceewmece keâer Ûejce efmLeefle keâer DeeJe=efòe Deewj leer›elee keâe
KeeÅe megj#ee hej iebYeerj ØeYeeJe heÌ[siee~
Assertion (A) : Climate change is going to increase
social tension in India.
Reason (R) :The frequency and intensity of the ex-
treme weather events will have serious consequences
for food Security.

ketâš: (1) (A) Deewj (R) oesveeW mener nQ Deewj (R),(A) keâer mener JÙeeKÙee nw~
Both (A) and (R) are true, and (R) is the correct
explanation of (A).

(2)  (A) Deewj (R) oesveeW mener nQ, Deewj (R), (A) keâer mener JÙeeKÙee
veneR nw~
Both (A) and (R) are true, and (R) is not the correct
explanation of (A).

(3) (A) mener nw, efkebâleg (R) ieuele nw~
(A) is true, but (R) is false.

(4) (A) ieuele nw, efkeâvleg (R) mener nw~
(A) is false, but (R) is true.

 ceewmece keâer Ûejce efmLeefle keâer DeeJe=efòe leLee leeryeÇlee 
keâe heefjCeece nw- DeefleJe=ef°, DeveeJe=ef° yeeÌ{, metKee Deeefo~ Fve 
efmLeefleÙeeW keâe KeeÅeevve Glheeove hej Øeefleketâue ØeYeeJe heÌ[lee nw~ Fmemes 
KeeÅe megj#ee JÙeJemLee mebkeâš «emle nesleer nw KeeÅe megj#ee mebkeâš «emle 
nesves mes meceepe ceW leveeJe yeÌ{lee nw keäÙeeWefkeâ jesšer, keâheÌ[e Deewj cekeâeve 
meceepe kesâ peerJeve keâer cetueYetle DeeJeMÙekeâleeSb nQ~ Fme Øekeâej ceewmece 
keâer Ûejce efmLeefle keâer DeeJe=efòe Deewj leeryeÇlee peueJeeÙeg heefjJele&ve keâe 
Åeeslekeâ nw Fmemes meeceeefpekeâ leveeJe ceW Je=efæ nesleer nw~ Dele: keâLeve Deewj 
keâejCe ( ) oesveeW mener nw Deewj keâejCe, keâLeve 
keâe  mener JÙeeKÙee Yeer nw~

3 

Assertion and Reason

Gòej- ( )  JÙeeKÙee1

10. GÛÛe efMe#ee ØeCeeueer 
Yeejle ceW mLeeefhele henuee cegòeâ efJeMJeefJeÅeeueÙe nw:
The first Open University established in India is:
(1) ÙeMeJeblejeJe ÛeJneCe ceneje°^ cegòeâ efJeMJeefJeÅeeueÙe, veeefmekeâ

Yashwantrao Chavan Maharashtra Open University,
Nasik

(2)  veeueboe cegòeâ efJeMJeefJeÅeeueÙe, hešvee
Nalanda Open University, Patna

(3) Yeerce jeJe Debyes[keâj cegòeâ efJeMJeefJeÅeeueÙe, nwojeyeeo
Bhim Rao ambedkar Open University, Hyderabad

(4) leefceuevee[g cegòeâ efJeMJeefJeÅeeueÙe ÛewvvewF&
Tamil Nadu Open University Chennai

 Yeejle ceW mLeeefhele henuee cegkeäle efJeMJeefJeÅeeueÙe 
YeercejeJe Decyes[keâj cegkeäle efJeMJe efJeÅeeueÙe, nwojeyeeo nw~ Fmekeâer 
mLeehevee Je<e&  ceW ngF& Leer~

Keguee Ùee cegkeäle ( ) efJeMJeefJeÅeeueÙe Ssmes efJeMJeefJeÅeeueÙe 
nesles nw pees otjmLe efMe#ee kesâ GösMÙe mes mLeeefhele efkeâS peeles nQ~ Fmekeâe 
DeeoMe& JeekeäÙe ( ) nw~

1982

open

Motto “Education at your doorstep”  

Gòej- ( )  JÙeeKÙee3

Je<e& 1948 ceW Yeejle ceW efJeMJeefJeÅeeueÙe efMe#ee keâer hegveme&jÛevee
kesâ efueS efkeâmekeâer DeOÙe#elee ceW Skeâ efJeÕeefJeÅeeueÙe efMe#ee DeeÙeesie
yeveeÙee ieÙee Lee?/In 1948, under whose Chairmanship
a University Education Commission was set up to re-
construct University Education in India?

(1) mejoej JeuueYe YeeF& hešsue/Sardar Vallabh Bhai Patel
(2)  Øees. heer.meer. peesMeer/Prof. P.C. Joshi
(3) [e@. Sme. jeOeeke=â<Ceve/Dr. S. Radhakrishnan

(4) [e@. efJe›eâce meejeYeeF&/Dr. Vikram Sarabhai

 Je<e& ceW [e@. Sme. jeOeeke=â<Ceve keâer DeOÙe#elee 
ceW Yeejle ceW efJeMJeefJeÅeeueÙe efMe#ee keâer hegveme&jÛevee kesâ efueS 
‘‘ ’’ yeveeÙee ieÙee Lee~ Fme DeeÙeesie keâe 
ie"ve  veJecyej  keâes efkeâÙee ieÙee Lee~ efJeMJeefJeÅeeueÙe efMe#ee 
DeeÙeesie ves GÛÛe SJeb efJeMJeefJeÅeeueÙeer efMe#ee kesâ mecyevOe ceW ØeMveeJeueer 
meePeelkeâej Je Éeje metÛeveeSB mebkeâefuele keâjles ngS leLee efJeMues<eCe kesâ 
heMÛeeled mecÙekeâ efJeÛeej-efJece&Me kesâ yeeo  Deiemle, keâes Yeejle 
mejkeâej kesâ mece#e Dehevee ØeefleJesove Øemlegle efkeâÙee~

1948 

4 1948

25 1949 

efJeMJeefJeÅeeueÙe efMe#ee DeeÙeesie

Gòej- ( )  JÙeeKÙee3

efJeMJeefJeÅeeueÙe Deewj efJeMJeefJeÅeeueÙe mlej kesâ mebmLeeveeW keâes efvecveebefkeâle
ceW mes efkeâme ßesCeer ceW jKee peelee nw?/ University and Uni-
versity-level institutions are categorised into:

(a) Central Universities/kesâvõerÙe efJeMJeefJeÅeeueÙe
(b) State Universities/jepÙe efJeMJeefJeÅeeueÙe
(c) Private Universities/efvepeer efJeMJeefJeÅeeueÙe
(d) Deemed-to-be Universities

ceeefvele efJeMJeefJeÅeeueÙe
(e) Institutions of Higher Learning

GÛÛelej efMe#ee mebmLeeve
(f) Civil Sector Institutions/efmeefJeue #es$e mebmLeeve

ketâš: (1) (a) , (c) , (e) Deewj (f)
(2) (b) , (d) , (e) Deewj (f)
(3) (a) , (b) , (c) Deewj (d)

(4) (c) , (d) , (e) Deewj (f)

 efJeMJeefJeÅeeueÙe Deewj efJeMJeefJeÅeeueÙe mlej kesâ 
mebmLeevees keâes efvecve Ûeej ßesefCeÙeeW ceW mes efkeâmeer Skeâ ßesCeer ceW jKee peelee 
nw-

kesâvõerÙe efJeMJeefJeÅeeueÙe
jepÙe efJeMJeefJeÅeeueÙe
efvepeer efJeMJeJeefJeÅeeueÙe
ceeefvele efJeMJeefJeÅeeueÙe

(a)  

(b)  

(c)  

(d)

Gòej- (3)  JÙeeKÙee

’’F&-hee"Meeuee’’ efkeâmekeâer henue nw?
" e-Patheshala" is an initiative by:

(1) Ùet.peer.meer/UGC

(2) meer.yeer.Sme.F&./ CBSE

(3) Sve.meer.F&.Deej.šer./NCERT

(4)  Sve.meer.šer.F&. NCTE

 ‘F&- hee"Meeuee’ ( ) Sve.meer.F&. 
Deej šer- je°êrÙe Mewef#ekeâ DevegmebOeeve SJeb ØeefMe#eCe heefj<eod (

) keâer  
nw~ F&-hee"dMeeuee ceeveJe mebmeeOeve efJekeâeme ceb$eeueÙe, Yeejle mejkeâej leLee 
Sve.meer.F&.Deej.šer. Éeje mebÙegkeäle ™he mes  veJecyej, keâes Meg™ 
efkeâÙee ieÙee Skeâ Dee@veueeFve heesš&ue nw~ F&-hee"Meeuee keâe DeeoMe& JeekeäÙe 
nw- ‘‘

‘e’- Pathshala

NCERT- 

National Council of Educational Research and Training

7 2015 

Learning on the go”

Gòej- ( )  JÙeeKÙee3

«eeceerCe mebmLee ØeeefOekeâjCe heefj<eo keâneB efmLele nw?/The Coun-

cil of Rural Institutes Authority is situated at:

(1) uegefOeÙeevee/Ludhiana (2) Denceoeyeeo/Ahmedabad

(3) hegCe/Pune (4) nwojeyeeo/Hyderabad

 «eeceerCe mebmLee SJeb ØeefOekeâjCe heefj<eod nwojeyeeo ceW 
efmLele nw~ Fmekeâer mLeehevee Je<e& ceW ngF& Leer~ Fmekeâe cegKÙe GösMÙe 
Lee- ‘ ’

1995 

Gvvele Yeejle kesâ efueS Glke=â° «eece

Gòej- ( )  JÙeeKÙee4

efomecyej- 20185mesš-
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hejer#ee efleefLe: 20 efomecyej-2018 efÉleerÙe heeueer

1. efMe#eCe DeefYeJe=efòe
ceveesJew%eeefvekeâ uesJe JeeFieesšdmkeâer Éeje megPeeF& ieF& ]peesve Dee@heâ

heÇeefkeämeceue [sJeuehecesbš (]pes[. heer. [er.) DeJeOeejCee efvecveebefkeâle

ces mes keäÙee ØeoefMe&le keâjleer nw?

Which of the following indicates the concept of Zone

of Proximal Development (ZPD) as suggested by psy-

chologist Lev Vygotsky?

(1) Skeâ efMe#eeLeer& keâe ceefmle<keâ yeeuÙeeJemLee ces lespeer mes efJekeâefmele

neslee nw~

A learner's brain develops faster in childhood.

(2) Skeâ efMe#eeLeer& ØeYeeJeer {bie mes meerKelee nw Ùeefo Gmes JeemleefJekeâ

GoenjCeeW kesâ meeLe efmeKeeÙee peeÙes~

A learmer learns effectively when it is supported

with real life examples.

(3) Fmemes Ùen ØeoefMe&le neslee nw efkeâ Skeâ efMe#eeLeea meneÙelee kesâ meeLe

Deewj meneÙelee kesâ yeiewj Yeer meerKe mekeâlee nw~

What a learner can do with help and without help.

(4) yeÛÛes kesâ mecegefÛele efJekeâeme kesâ efueS efce$eeW keâe oeÙeje yengle cenòJehetCe& nw~

Friends interaction is very important for proper devel

opment of child.

 ceveesJew%eeefvekeâ uesJe JeeFieeslmekeâer Éeje megPeeF& ieÙeer 
peesve Dee@Heâ Øee@efkeämeceue [sJeueheceWš ( ) keâer DeJeOeejCee kesâ 
Devleie&le Gvnesves Fme leLÙe keâes ØeoefMe&le efkeâÙee efkeâ Skeâ efMe#eeLeea 
meneÙelee kesâ meeLe Deewj meneÙelee kesâ yeiewj Yeer meerKe mekeâlee nw~ otmejs 
MeyoeW ceW Skeâ efJeÅeeLeea Deheves DeefOeiece Øeef›eâÙee  keâes mJeÙeb leLee otmejs 
keâer meneÙelee kesâ ceeOÙece mes mechevve keâj mekeâlee nw~ 

ZPD

Gòej- ( )  JÙeeKÙee3

efvecveefueefKele ceW mes keâewve-mee efJekeâuhe jyeeRõveeLe šwieesj kesâ Mewef#ekeâ

oMe&ve kesâ Ûeej ceewefuekeâ efmeæebleeW keâe mener mesš nw?

Which among the following is the corrcet set of four

fundamental principles of Rabindranath Tagore's

educational philosophy?

(1) ceeveJeleeJeeo, JÙeeJemeeÙeerkeâjCe, MenjerkeâjCe, efnbotJeeo

Humanism, Commercialisation, Urbanisation, Hinduism

(2) Øeke=âefleJeeo, ceeveJeleeJeo, Debleje&°^erÙelee, DeeoMe&Jeeo

Naturalism, Humanism, Internationalism, Idealism

(3)   JewMJeerkeâjCe, mLeeveerÙekeâjCe, heefjJele&ve, heBtpeerJeeo

Globalisation, Localisation, Transformation, Capitalism

(4) meceepeJeeo, DeOÙeelceJeeo, heÙe&šve, JÙeeJemeeefÙekeâlee

Socialism, Spiritualism, Tourism, Commercialism

veesš: Fme ØeMve-Øe$e ceW heÛeeme (50) yeng-efJekeâuheerÙe ØeMve nQ~ ØelÙeskeâ ØeMve kesâ oes (2) Debkeâ nQ~  meYeer ØeMve DeefveJeeÙe& nQ~ 50 ØeMve ×2 Debkeâ =100 Debkeâ
Note : This paper contains fifty (50) objective type questions of two (2) marks each. All questions are compulsory.
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 efJeÉeve jJeervõ veeLe šwieesj Skeâ ›eâeefvlekeâejer efMe#ee 
Meem$eer Les~ ieg® osJe kesâ efMe#ee mecyevOeer cetue efJeÛeej Gvekesâ Øeefmeæ uesKe 
leheesJeve ( ) ceW JeefCe&le nw~ Gvekesâ efMe#ee oMe&ve keâe efvecee&Ce cetuele: 
YeejleerÙe oMe&ve hejcheje efJeMes<ele: Gheefve<eoesb Éeje ngDee Lee~

šwieesj peer kesâ Mewef#ekeâ oMe&ve ceW cegKÙele: Ûeej efmeæevleeW ÙeLee-
Øeke=âefleJeeo, ceeveJeleeJeeo, Devleje&°êrÙelee, Je  DeeoMe&Jeeo keâe 
meceeJesMe nw~

ieg® osJe kesâ efJeÛeejeW hej ØeeÛeerve YeejleerÙe efMe#eCe ØeCeeueer keâe 
ienje ØeYeeJe Lee, efpemekeâer Peuekeâ Gvekesâ cenòJehetCe& uesKeeW pewmes lehemÙee, 
leheesJeve, Deeßece, mebiece Je yeÇÿeÛeÙe& pewmes «evLeeW ceW efceueleer nw~     

1909

Gòej- ( )  JÙeeKÙee2

DeefOeiece kewâmes efkeâÙee peeÙes keâer cenòee hej OÙeeve keWâefõle keâjves
Jeeues mJe-efveOee&efjle DeefOeiece kesâ JÙeJenej Deewj efmeæeble kesâ DeOÙeÙeve
#es$e keâes keäÙee keâne peelee nw?
The field of study of the theory and practice of self-

determined learning, that focuses on the importance

of knowing how to learn is known as

(1) %eeveceerceebmee (2) ØeewÌ{efMe#ee ØeeCeeueer
Epistemology Andragogy

(3)   efMe#eeMeem$e (4) Deelce–DeefOeiece
Pedagogy Heutagogy

 DeefOeiece kewâmes efkeâÙee peeÙe efkeâ cenòee hej OÙeeve 
kesâefvõle keâjves Jeeues mJe-efveOee&efjle DeefOeiece kesâ JÙeJenej Deewj efmeæevle 
kesâ DeOÙeÙeve #es$e keâes Deelce-DeefOeiece ( ) keâne peelee nw~

peyeefkeâ %eeveceerceebmee oMe&ve keâer Skeâ MeeKee nw~ %eeve ceerceebmee 
kesâ Devleie&le %eeve keäÙee nw, %eeve keâer mebYeeJevee Yeer nw Ùee veneR, %eeve Øeehle 
kewâmes neslee nw, leLee ceeveJe %eeve keâer meerceeSB keäÙee nw, FlÙeeefo hej OÙeeve 
kesâefvõle efkeâÙee peelee nw~

Heutagogy

Gòej- ( )  JÙeeKÙee4

efJeÛeej Øeef›eâÙee keâer mebjÛevee keâe DeOÙeÙeve efpemeceW mcejCe, mecemÙee
meceeOeeve Deewj efveCe&Ùe uesvee Meeefceue neslee nw, keäÙee keânueelee nw?
The construction of thought process, which includes

remembering, problem solving and decision making,

is called as :

(1) Sb[̂eiee@ieer (ØeewÌ{efMe#ee ØeCeeueer) (2) ceveesefJe%eeve
Andragogy Psychology

(3)   hes[eiee@ieer (efMe#eeMeem$e) (4) meb%eeveelcekeâ efJekeâeme
Pedagogy Cognitive development

 efJeÛeej Øeef›eâÙee keâer mebjÛevee keâe DeOÙeÙeve efpemeceW, 
mcejCe, mecemÙee meceeOeeve leLee efveCe&Ùe uesvee Meeefceue neslee nw, 
meb%eeveelcekeâ efJekeâeme keânueelee nw~

otmejs MeyoeW ceW meb%eeveelcekeâ efJekeâeme lebefv$ekeâe efJe%eeve leLee 
ceveesefJe%eeve keâe Skeâ DeOÙeÙeve #es$e nw, efpemeceW yeeuekeâ Éeje metÛevee 
ØemebmkeâjCe, Yee<ee meerKeves leLee ceefmle<keâ kesâ efJekeâeme kesâ DevÙe henuegDeeW 
hej OÙeeve kesâefvõle efkeâÙee peelee nw~ meb%eeveelcekeâ efJekeâeme Fme yeele hej 
peesj oslee nw efkeâ ceveg<Ùe efkeâme Øekeâej leLÙeeW keâes «enCe keâjlee nw Deewj 
efkeâme Øekeâej Gmekeâe Gòej oslee nw~ meb%eeve Gme ceeveefmekeâ Øeef›eâÙee keâes 
mebyeesefOele keâjlee nw, efpemeceW efÛevleve mcejCe, DeefOeiece Deewj Yee<ee kesâ 
ØeÙeesie keâe meceeJesMe neslee nw~

Gòej- ( )  JÙeeKÙee4

ØeewÌ{ efMe#ee ceW ØecegKe efJeefOeÙeeW Deewj efmeæebleesb mes mebyebefOele DeOÙeÙeve
#es$e keânueelee nw?
The field of study dealing with methods and prin-

ciples used in adult education is known as:

(1) hes[eiee@ieer (efMe#eeMeem$e) (2) Sb[̂eiee@ieer (ØeewÌ{efMe#ee ØeCeeueer)
Pedagogy Andragogy

(3)   SbLeÇesheesuee@peer (ve=efJe%eeve) (4) pesjWšesuee@peer (peje-efJe%eeve)
Anthropology Gerontology

 ØeewÌ{ efMe#ee ØeCeeueer ( ) kesâ Devleie&le 
ØeewÌ{ efMe#ee ceW ØeÙegkeäle efJeefOeÙeeW Deewj efmeæevleeW mes mebyebefOele DeOÙeÙeve 
efkeâÙee peelee nw~ ØeewÌ{ efMe#ee keâe GösMÙe Gve ØeewÌ{ JÙeefkeäleÙeeW keâes Mewef#ekeâ 
efJekeâuhe osvee nw, efpevneWves Ùen DeJemej ieBJee efoÙee nw Deewj DeewheÛeeefjkeâ 
efMe#ee DeeÙeg keâes heej keâj Ûegkesâ nw, uesefkeâve Deye Jes mee#ejlee, DeeOeejYetle 
efMe#ee, keâewMeue efJekeâeme Deewj Fmeer lejn keâer DevÙe efMe#ee meefnle efkeâmeer 
lejn kesâ %eeve keâer DeeJeMÙekeâlee keâe DevegYeJe keâjles nQ~ 

Andragogy
Gòej- ( )  JÙeeKÙee2

keâefueËiej kesâ Devegmeej MeesOehejkeâ ØeMveeW kesâ Gòej %eeve keâjves kesâ
Ûeej Gheeiece nw :
The four approaches to knowing answers to research

questions, according to Kerlinger are:

(a) ÂÌ{lee efJeefOe/Method of tenacity

(b) Devle%ee&ve efJeefOe/Method of intuition

(c) ØeeefOekeâej efJeefOe
Method of authority

(d) efJe%eeve efJeefOe
Method of science

(e) me=peveelcekeâlee efJeefOe
Method of creativity

(f) De–ØekeâeÙee&lcekeâlee efJeefOe
Method of non-functionality

Code:

(1) (a), (b), (c) Deewj (d) (2) (b), (c), (d) Deewj (e)

(3)   (b), (d), (e) Deewj  (f) (4) (c), (d), (e) Deewj  (f)

 keâe|uebiej kesâ Devegmeej MeesOehejkeâ ØeMveeW kesâ Gòej 
%eele keâjves kesâ Ûeej ØecegKe Gheeiece efvecveefueefKele nw-

ÂÌ{lee efJeefOe 
Devle%ee&ve efJeefOe
ØeeefOekeâej efJeefOe
efJe%eeve efJeefOe

keâe\ueiej ves MeesOe Øee™he kesâ oes cetue GösMÙeeW keâe GuuesKe 
efkeâÙee nw-

MeesOe Øee™he kesâ DeeOeej hej DevegmebOeeve kesâ ØeMveeW keâe Gòej 
efoÙee peelee nw DeLeJee mecemÙee keâe meceeOeeve efkeâÙee peelee nw~

MeesOe Øee™he kesâ Éeje mecYeeefJele $egefšÙeeW keâe efveÙev$eCe efkeâÙee 
peelee nw, efpememes MeesOe kesâ efve<keâ<e& DeefOekeâ efJeMJemeveerÙe leLee JewOe nes 
mekesâ~

i. 

ii.

iii.

iv.

i.  

ii. 

Gòej- ( )  JÙeeKÙee1
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keâesF& ceehe efkeâme meercee lekeâ ÙeeÂefÛÚkeâ $egefš mes cegkeäle nw, Fmekesâ
ceeheve keâs efueS Skeâ efJeefOe efvecveefueefKele ceW mes efkeâmekeâe heefjkeâueve
efkeâÙee peelee nw?
One way to measure the extent to which a measure is

free of random error is to compute its :

(1) efJe<eÙe-Jemleg JewOelee/Content validity

(2) ØeÙeesiekeâlee& keâer hetJe&OeejCee/ Experimenter's bias

(3)   hejer#eCe–hegve:hejer#eCe efJeMJemeveerÙelee
Test-retest reliability

(4) ceeBie DeefYeue#eCe/Demand characteristics

 keâesF& ceehe efkeâme meercee lekeâ ÙeeÂefÛÚkeâ $egefš mes 
cegòeâ nw, Fmekesâ ceeheve kesâ efueS Skeâ efJeefOe kesâ ™he ceW hejer#eCe-hegve: 
hejer#eCe efJeMJemeveerÙelee keâe heefjkeâueve efkeâÙee peelee nw~ peye efkeâmeer Skeâ 
ner Ûeerpe keâe ceeheve yeej-yeej efkeâÙee peelee nw Deewj nj yeej Øes#eCe ceW kegâÚ 
$egefš Deeleer nw, lees Fme efmLeefle ceW Ùen keân heevee cegefMkeâue neslee nw efkeâ 
keâewve mee hee"dÙeebkeâ mener nw~ Fme efmLeefle ceW meYeer hee"dÙeebkeâeW keâe ceeOÙe 
efkeâÙee peelee nw Deewj Fme ceeOÙe keâes Jemleg keâe mener ceeheve ceevee peelee nw~

Gòej- ( )  JÙeeKÙee3

iegCeelcekeâ MeesOekeâlee& _________keâer Deesj cee$eelcekeâ MeesOe keâer
ØeJe=efòe kesâ keâejCe Gmekeâer efveboe keâjles nQ~
Qualitative researchers criticise quantitative re-

search for its tendency towards :

(1) mee#Ùe hej peesj/Emphasis on evidence

(2) DevegYeJeJeeo hej peesj/Focus on empiricism

(3)   ÜemeJeeo/Reductionism

(4) me=peveelcekeâlee kesâ Øeefle DelÙeefOekeâ Devegjefkeäle
Obession with creativity

 iegCeelcekeâ MeesOekeâlee& ÜemeJeeo( ) 
keâer Deesj cee$eelcekeâ MeesOe keâer ØeJe=efle kesâ keâejCe Gmekeâer efveboe keâjles nQ~

iegCeelcekeâ MeesOekeâlee& mebcekeâ me«enCe kesâ efueS keâF& Deueie 
Âef°keâesCe Dehevee mekeâles nw, pewmes efkeâ yegefveÙeeoer efmeæevle DeYÙeeme, 
DeeKÙeeve,keâneveer megveevee, Meem$eerÙe ve=JebMe efJe%eeve Ùee ØeefleÛÚeÙee, keâeÙe& 
DevegmebOeeve Ùee keâeÙe&keâlee& vesšJeke&â efmeæevle pewmes DevÙe megJÙeJeefmLele 
Âef°keâesCe ceW Yeer iegCeelcekeâ efJeefOeÙeeW efMeefLeue ™he ceW ceewpeto jnleer nw~

cee$eelcekeâ MeesOe ceW cee$ee Ùee meebefKÙekeâerÙe ceW metÛevee nesleer nw~ Ùen 
meJex#eCe, FšjJÙet, mš̂keäÛe[&, DeeypejyesMeve efjkeâe[&dme Deewj efjheesš&dme kesâ 
efjyÙet keâe [eše meb«enCe neslee nw~

Reductionism
Gòej- ( )  JÙeeKÙee3

ÙeeÂefÛÚkeâ $egefš keâes keâce keâjves kesâ efueS efvecveefueefKele ceW mes
keâewve meer efJeefOe GheÙegkeäle nw?
Which method is appropriate to reduce random error?

(1) oerIe& efveoMe& Deekeâej keâe ÛeÙeve
Select large sample size

(2) Skeâ mehleen kesâ meceÙeeblejeue kesâ heMÛeeled hejer#eCe keâjvee
Administer the test a gap of one week

(3)   nj yeej Skeâ meceeve ™he mes GheÛeej keâjvee
Administer the treatment in the same way every time

(4) keâeÙe& meeOeve peeBÛe keâjvee
Administer manipulation checks

 ÙeeÂefÛÚkeâ $egefš keâes keâce keâjves kesâ efueS nj yeej 
Skeâ meceeve ™he mes GheÛeej keâjves keâer efJeefOe keâes DeheveeÙee peelee nw~

peye keâesF& ceehevekeâlee& efkeâmeer Yeeweflekeâ jefMe keâer ceehe keâF& yeej 
ueslee nw, Deewj ØelÙeskeâ yeej Deueie-Deueie hee"dÙeebkeâ Øeehle neslee nw lees 
Fme Øekeâej keâer $egefš keâes ÙeeÂefÛÚkeâ $egefš keânles 
nQ~ 

(Random Error) 

Gòej- ( )  JÙeeKÙee3

MeesOe ceW DeeÛeej-mebefnlee kesâ meboYe& ceW A P A mes DeefYeØeeÙe nw :
In relation to code of conduct in research, what does

APA stand for?

(1) S[Jeebm[ meeFkeâesueesefpekeâue Dee@Leefjšer
Advanced Psychological Authority

(2) Decesefjkeâve meeFkeâesueesefpekeâue SmeesefmeSMeve
American Psychological Association

(3)   Dee@mš^sefueÙeve meeFkeâesueesefpekeâue SmeesefmeSMeve
Australian Psychological Association

(4) SmeesefmeSMeve Dee@heâ meeFkeâesueesefpekeâue DemesmeceWšdme
Association of Psychological Assessments

 MeesOe ceW DeeÛeej mebefnlee kesâ mevoYe& ceW keâe 
keâe hetje ™he Decesefjkeâve mee@Fkeâesuee@efpekeâue SMeesefmeSMeve (

) neslee nw~ Dece se fjkeâve 
meeFkeâesuee@efpekeâue SmeesefmeSMeve mebÙegkeäle jepÙe ceW ceveesJew%eeefvekeâeW keâe 
meyemes yeÌ[e Jew%eeefvekeâ Deewj JÙeeJemeeefÙekeâ mebie"ve nQ, efpemeceW Jew%eeefvekeâeW 
keâes, efMe#ekeâeW, efÛeefkeâlmekeâeW meueenkeâejeW Deewj Úe$eesb meefnle ueieYeie 

 meomÙe nw~ 

APA 

 American 

Psychological Association

1,18,000

Gòej- ( )  JÙeeKÙee2

3.    yeesOe
efvecveefueefKele heefjÛÚso keâes meeJeOeeveer hetJe&keâ heÌ{s Deewj ØeMve

mebKÙee 11 mes 15 kesâ Gòej oW~
GñÙeve kesâ YeefJe<Ùe kesâ yeejs ceW GÅeesie peiele ceW efJeÅeceeve celeYesoeW

kesâ yeerÛe Skeâ efyevog hej meYeer keâer hetCe& menceefle nw efkeâ FmeceW DeYeer yengle
kegâÚ efkeâÙee peevee Mes<e nw~ efJeMJe Yej kesâ efJeceeve Ùeeef$eÙeeW ves 2017 ceW
mebÙegkeäle  ™he mes 7.64 efš^efueÙeve efkeâueesceeršj keâer Ùee$ee hetjer keâer nw~
2037 lekeâ Ùen yeÌ{keâj 18.97 efš^efueÙeve efkeâueesceeršj nes peeSieer ;
efpemeceW mes ueieYeie 40% Je=efæ heeBÛe Debleje-#es$eerÙe yeepeejeW ÙeLee:
Ûeerve, Yeejle, Gòejer-Decesefjkeâe, Ùetjeshe leLee oef#eCehetJe& SefMeÙee ceW ner
nes peeSieer~ Fme #es$e keâer Je=efæ ceW meyemes yeÌ[e DeJejesOe nw efJeceeveheòeveeW
keâer keâceer~ neueebefkeâ GveceW mes Deveskeâ efJeceeveheòeve mejkeâej kesâ mJeeefceòJe
Jeeues nQ leLeeefhe JeebefÚle hetbpeer efveJesMe ceW 78 efyeefueÙeve [e@uej kesâ
efveefOeÙeve kesâ Deblej keâes heešves kesâ efueS Fme #es$e keâes efvepeer #es$e kesâ efueS
Keesuee peevee ÛeeefnS~ SÙejueeFve, pees efkeâ efJeceeveheòeve kesâ meyemes yeÌ[s
«eenkeâ nQ, Jes Fmes Deueie lejerkesâ mes osKeles nQ~ efvepeer šefce&veueeW hej Deeves
Jeeueer ueeiele legueveelcekeâ ™he mes DeefOekeâ nw Deewj GñÙeve #es$e keâe
efJemleej keâjves kesâ efnle ceW mejkeâej keâes Ssmeer keâej&JeeF&ÙeeW kesâ mebyebOe ceW
mepeie jnvee ÛeeefnS~ DeeJeMÙekeâ veneR nw efkeâ efkeâmeer efJeceeveheòeve keâe
efvepeerkeâjCe Gmes Deewj DeefOekeâ kegâMeue yeveeS~ Skeâ DeOÙeÙeve ceW heeÙee
ieÙee nw efkeâ JeeefCepÙekeâ GvcegKeer mejkeâej keâer 100% efnmmesoejer Jeeues
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efJeceeveheòeve efveieceeW leLee veerpeer JÙeJemeeefÙeÙeeW Éeje ØecegKelee mes efveÙebef$ele
efJeceeveheòeveeW kesâ keâeÙe&-efve<heeove kesâ yeerÛe yengle ner keâce Deblej heeÙee
ieÙee~ cenòJehetCe&  yeele Ùen nw efkeâ Ssmeer mebjÛevee peneB ØeyebOekeâeW kesâ efueS
Øeeslmeenve YeüebeflehetCe& DeLeJee DemejsefKele nQ, efpeme Øekeâej mes ueIeg efveJesMekeâeW
kesâ ™he ceW efvepeer kebâheefveÙeeW keâes ueeÙee ieÙee nw Ùee peneB ØeyebOekeâ
DeveefJeeÙe&le: veewkeâjMeen nQ pees jepeveweflekeâ DeeosMe mes ØeYeeefJele nQ,
yeÛevee nesiee~ Fmekesâ efueS Skeâ yesnlej meceeOeeve nw hejbleg Ùen mebYeeJevee
nw efkeâ Ùen heomLe SÙejueeFve, efJeceeveheòeve Deewj Ûecekeâ Oecekeâ Jeeues
oefce&veueeW Jeeueer Jele&ceeve heerÌ{er kesâ Devegjkeäle Ùeeef$eÙeeW kesâ efueS pÙeeoe
SJeb memles efJeceeveòeveeW keâe efvecee&Ce keâjvee yesno Deekeâ<e&keâ veneR nesiee~

Read the following passage carefully and answer ques-

tions 11 to 15.

For all the disagreement in the industry about the

future of aviation, there is perfect accord on one point : There

is going to be a lot more of it. The world's air passengers

flew a combined 7.64 trillion kilometers in 2017. By 2037,

that will rise to 18.97 trillion kilometers, with about 40%

of the increase happening within five intra-regional mar-

kets : China, India North-America, Europe and South-

east Asia. That is sparking a battle over the biggest

bottlencek holding this growth : airports. The governments

that still own many of them should be more open to

privatisation to cover a $ 78 billion funding gap in needed

capital investments. Airlines, airports' biggest customers,

see things differently Costs at privatised terminals are

higher and governments shoud be cautious about such

actions in the interests of expanding the aviation sector as

a whole. Privatising an airport does not necessarily make

it more efficient. A study has found there was little differ-

ence between the performance of airports 100% owned by

commercially-oriented government corporations and those

majority controlled by private businesses. The key is in-

stead to avoid Structures where the incentives for manag-

ers are confused or misaligned, such as where private com-

panies are brought in as minority investors or where man-

agers are essentially bureaucerats swayed by political im-

peratives There is a better solution out there, but it is not

likely to be very attractive to incumbent airlines, airports,

or passengers enamoured of the current generation of

gleaming terminals : build more, cheaper airports.

hee@bÛe Debleje-#es$eerÙe yee]peejes keâs Deefleefjkeäle G[d[Ùeve #es$e keâer
efJekeâeme oj keäÙee nw?
What is the growth rate in aviation apart from the

five intra-regional markets?

(1) 10 ØeefleMele (2) 20 ØeefleMele
10 Percent 20 Percent

(3) 30 ØeefleMele (4) 40 ØeefleMele
30 Percent 40 Percent

 efJeMJe Yej kesâ efJeceeve Ùeeef$eÙeeW ves  ceW mebÙegkeäle 
™he mes  efš̂efueÙeve efkeâueesceeršj keâer Ùee$ee hetjer keâer nw~  lekeâ 
Ùen yeÌ{keâj  efšêfueÙeve efkeâueesceeršj nes peeSieer, efpemeceW mes 
ueieYeie  Je=efæ heeBÛe Debleje-#es$eerÙe yee]peejeW ÙeLee: Ûeerve, Yeejle, 
Gòejer-Decesefjkeâe, Ùetjeshe leLee oef#eCehetJe& SefMeÙee ceWb ner nes peeSieer~    

2017

7.64 2037

18.97

40%

Gòej- ( )  JÙeeKÙee4

mejkeâej keâes efJeceeveheòeveeW kesâ efvepeerkeâjCe keâer mJeleb$elee keäÙeeW osveer
ÛeeefnS?/Why should the governments be open to

privatisation of airports?

(1) keäÙeeWefkeâ Gvekesâ mJeeefceòJe Jeeues keâF& efJeceeveheòeve nQ
Because they own many airports

(2) keäÙeeWefkeâ Je=efæ kesâ efueS ueÌ[eF& Ûeueleer jnleer nw
Because there is a battle for growth

(3)   DeeJeMÙekeâ hetBpeer kesâ efueS/For necessary capital

(4) GñÙeve GÅeesie ceW mejkeâejer efveÙeb$eCe keâce keâjves kesâ efueS
To limit the government control of aviation industry

 G[d[Ùeve #es$e keâer Je=efæ ceW meyemes yeÌ[e DeJejesOe nw 
efJeceeveheòeveeW keâer keâceer~ neueebefkeâ GveceW mes Deveskeâ efJeceeveheòeve mejkeâej 
kesâ mJeeefcelJe Jeeues nQ leLeeefhe  ceW  efyeefueÙeve 
[e@uej kesâ efveefOeÙeve kesâ Deblej keâes heešves kesâ efueS Fme #es$e keâes efvepeer #es$e 
kesâ efueS Keesuee peevee ÛeeefnS~   

JeebefÚle hetbpeer efveJesMe 78

Gòej- ( )  JÙeeKÙee3

SÙejueeFve efJeceeveheòeveeW kesâ efvepeerkeâjCe keâes efkeâme Øekeâej osKeleer nw?
How do airlines see the move for privatisation of air-

ports?

(a) Ùen cenmetme keâjleer nw efkeâ ueeiele DeefOekeâ nw
Feel that costs are high

(b) mejkeâej keâes mepeie jnvee ÛeeefnS
Governments should be cautious

(c) GñÙeve #es$e keâe efnle cenòJehetCe& nw
Interest of the aviation sector is important

(d) Ùen efveÙeb$eCe kesâ ØeeefOekeâej keâes efJeskesâefvõle keâjlee nw
It decentralises the authority to control

ketâš: (1) (a), (b) Deewj (c) (2) (b), (c) Deewj (d)

(3) (c), (d) Deewj (a) (4) (d), (a) Deewj (b)

 G[d[Ùeve #es$e ceW efvepeer šefce&veueeW hej Deeves Jeeueer 
ueeiele legueveelcekeâ ™he mes DeefOekeâ nw Deewj Fme #es$e keâe efJemleej keâjves 
kesâ efnle ceW mejkeâej keâes Ssmeer keâej&JeeFËÙeeW kesâ mebyebOe ceW mepeie jnvee 
ÛeeefnS~ G[d[Ùeve #es$e keâe efnle cenòJehetCe& nw keäÙeeWefkeâ DeeJeMÙekeâ veneR 
nw efkeâ efkeâmeer efJeceeveheòeve keâe efvepeerkeâjCe Gmes Deewj DeefOekeâ kegâMeue 
yeveeS~   

Gòej- ( )  JÙeeKÙee1

efJeceeveheòeve kesâ ØekeâeÙe& keâes kegâMeue yeveeves kesâ efueS keäÙee cenòJehetCe& nw?
What is the key for making airports function efficiently?

(1) efvepeer kebâheefveÙeeW keâes ueIeg heCeOeejkeâ yeveevee~
Make private companies as minority shareholders.

(2) ØeyebOekeâeW keâes DemejsefKele Øeeslmeenve cegnwÙee keâjevee~
Provide misaligned incentives to managers.

(3) ØeyebOekeâeW kesâ ™he ceW efveÙegkeäle veewkeâjMeeneW kesâ jepeveweflekeâ DeeosMe
keâes ceevÙelee Øeoeve keâjvee~
Recognise political imperatives of bureaucrats ap

pointed as managers.

(4) ØeyebOekeâeW keâes YeüebeflehetCe& ØeeslmeenveeW keâer mebjÛevee keâer DeveosKeer
keâjvee~
Avoid structures of confused incentives to managers.

efomecyej- 20186mesš-
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  Skeâ DeOÙeÙeve ceW heeÙee ieÙee nw efkeâ JeeefCeefpÙekeâ 
GvcegKeer mejkeâej keâer  efnmmesoejer Jeeues efJeceeveheòeve efveieceeW leLee 
efvepeer JÙeJemeeefÙeÙeeW Éeje ØecegKelee mes efveÙebef$ele efJeceeveheòeveeW kesâ keâeÙe&-
efve<heeove kesâ yeerÛe yengle ner keâce Deblej heeÙee ieÙee~ cenòJehetCe& yeele Ùen 
nw efkeâ Ssmeer mebjÛevee peneB ØeyebOekeâeW kesâ efueS ‘Øeeslmeenve YeüebeflehetCe& 
DeLeJee DemejsefKele nQ ’ efpeme Øekeâej mes ueIeg efveJesMekeâeW kesâ ™he ceW efvepeerR 
kebâheefveÙeeW keâes ueeÙee ieÙee nw Ùee peneB ØeyebOekeâ DeefveJeeÙe&le: veewkeâjMeen nw 
pees jepeveweflekeâ DeeosMe mes ØeYeeefJele nQ, yeÛevee nesiee~   

100%

Gòej- ( )  JÙeeKÙee4

heefjÛÚso ceW uesKekeâ keâe cegKÙe efve<ke&â<e nw :
Which of the following is the focal inference of the

author in the passage?

(1) efJeceeveheòeveeW kesâ efvepeer mJeeefceòJe keâe DeeMeÙe kegâMeue ØeyebOeve veneR nw~
Private ownership of airports does not mean effi

cient management.

(2) GñÙeve GÅeesie keâer Je=efæ efJe™efhele nw~
Growth of the aviation industry is distorted.

(3)   GñÙeve GÅeesie keâer Je=efæ ceW efJeceeveheòeve DeJejesOekeâ veneR nw~
Airports are not an obstacle to the growth of aviation

industry.

(4) mejkeâejer mJeeefcelJe Jeeues efJeceeveheòeveeW keâes Gvekesâ GÛÛe keâeÙe&efve<heeove
nsleg peevee peelee nw~
Governments–owned airports are known for high

performance.

 efoÙes ieÙes heefjÛÚso ceW uesKekeâ keâe cegKÙe efve<keâ<e& 
efJeceeveheòeveeW kesâ efvepeer mJeeefcelJe keâe DeeMeÙe kegâMeue ØeyebOeve veneR nQ Ùen 
Skeâ yesnlej meceeOeeve nw hejbleg Ùen mebYeeJevee nw efkeâ Ùen heomLe 
SÙejueeFve, efJeceeveheòeve Deewj Ûecekeâ Oecekeâ Jeeues šefce&veueeW Jeeueer 
Jele&ceeve heerÌ{er kesâ Devegjkeäle Ùeeef$eÙeeW kesâ efueS pÙeeoe SJeb memles 
efJeceeveheòeveeW keâe efvecee&Ce keâjvee yesno Deekeâ<e&keâ veneR nesiee~    

Gòej- ( )  JÙeeKÙee1

4. mebØes<eCe 
mebkesâle keâes efÉleerÙekeâ Glheeo ceevee peelee nw :
Signs are considered as secondary products of :

(1) mebosMe keâe (2) ceeOÙece efvecee&Ce keâe
Message Channelisation

(3) DeLe& keâer mešerkeâlee keâe (4) metÛevee Deewj ceveesjbpeve keâe
Semantic accuracy Infotainment

 mebkesâle keâes ceeOÙece efvecee&Ce keâe efÉleerÙekeâ Glheeo 
ceevee peelee nw~ mecØes<eCe Øeef›eâÙee ceW ceeOÙece ( ) keâer 
cenòJehetCe& Yetefcekeâe neslee nw~ mecØes<eCe ceeOÙece keâe ÛegveeJe keâjles meceÙe 
mecØes<ekeâ Ùen OÙeeve jKelee nw efkeâ Gmes keâye Deewj keäÙee mecØesef<ele keâjvee 
nw~

mecØes<eCe kesâ ceeOÙece keâF& Øekeâej kesâ nesles nw- Meeefyokeâ, 
Deeefyokeâ~

mebkesâleeW SJeb efÛevneW keâes DeeMeeefyokeâ mecØes<eCe kesâ Devleie&le 
meefcceefuele efkeâÙee peelee nw~

Channelisation

Gòej- ( )  JÙeeKÙee2

keâ#eeiele mebØes<eCe ceW mebyebOeelcekeâ Gheeiece efkeâmemes Øeehle neslee nw?
The relational approach in classroom communica-

tion comes from :

(1) Debleje-JewÙeefkeälekeâ mebØes<eCe/Intra-Personal communication

(2) Deblej-JewÙeefkeälekeâ mebØes<eCe/Inter-personal communication

(3)   mebie"veelcekeâ mebØes<eCe/Organisational communication

(4) pevemebÛeej/Mass communication

 keâ#eeiele mebØes<eCe ceW mecyevOeelcekeâ Gheeiece Devlej 
JewÙeefkeälekeâ mebØes<eCe ( ) mes Øeehle 
neslee nw~ peye oes Ùee oes mes DeefOekeâ JÙeefkeäleÙeeW kesâ yeerÛe metÛevee keâe 
Deeoeve-Øeoeve neslee nw, DeLee&le peye nce Skeâ-otmejs keâer FÛÚeDeeW kesâ 
yeejs ceW yeele keâjles nQ, lees Gmes Devlej JewÙeefkeälekeâ mebØes<eCe keânles nQ~

peye JÙeefkeäle Deheveer FÛÚeDeeW kesâ yeejs ceW meesÛelee nw Deewj mJebÙe 
keâes mebØessef<ele keâjlee nw lees Fmes Devle: JewÙeefkeälekeâ mebØes<eCe keânles nQ~

Inter-Personal Communication

Gòej- ( )  JÙeeKÙee2

keâ#eeiele mebYee<eCe keâes keäÙee ceevee peelee nw?
Classroom speech is considered as a :

(1) lekeâveerkeâer ceeOÙece (2) iewj–òekeâveerkeâer ceeOÙece
Technical medium Non-technical medium

(3) peve ceeOÙece (4) Demebieef"le ceeOÙece
Mass medium Unorganised medium

 keâ#eeiele mebYee<eCe keâes iewj-lekeâveerefkeâ ceeOÙece 
ceevee peelee nw~ mecØes<eCe Øeef›eâÙee ceW mevosMe keâes Øesef<ele keâjves kesâ efueS 
peye efkeâmeer lekeâveerefkeâ  ceeOÙece keâe ØeÙeesie veneR efkeâÙee peelee nw, lees Gmes 
iewj-lekeâveerefkeâ ceeOÙece keânles nw~ Ûetbefkeâ keâ#eeiele mebYee<eCe ceW metÛevee Ùee 
peevekeâejer ØelÙe#e ™he mes Úe$e mes efMe#ekeâ leLee efMe#ekeâ mes Úe$e lekeâ 
hengBÛeleer nw, Fme efueS Fme ceeOÙece keâes iewj lekeâveerefkeâ ceeOÙece keânles nQ~

Gòej- ( )  JÙeeKÙee2

Skeâ keâ#ee ceW mebØes<eCe ØeYeeJeer neslee nw Ùeefo ØeefleYeeieer :
In a classroom, communication becomes effective par-

ticipants are :

(a) meef›eâÙe neW/Active

(b) meceevegYeteflehejkeâ neW/Empathetic

(c) efJe<eceefuebieer neW/Heterophilous

(d) meceefuebieer neW/Homophilous

(e) cetkeâ neW/Silent

(f) menpe ™he mes Deelcemeele keâjles neW/ Uncritical

ketâš: (1) (a), (b), (c) Deewj (d) (2) (b), (c), (d) Deewj (e)

(3)   (a), (b) Deewj  (d) (4) (c), (e) Deewj  (f)

 keâ#ee mebØes<eCe ØeYeeJeMeeueer nesves hej ner mener {bie 
mes mecØes<eCe kesâ ue#ÙeeW keâer Øeeefhle nesleer nw, DevÙeLee keâer efmLeefle ceW keâ#ee 
mebcØes<eCe Øeef›eâÙee yeeefOele nes peeleer nw~ Skeâ keâ#ee ceW mecØes<eCe leYeer 
ØeYeeJeMeeueer neslee nw peye ØeefleYeeieer kesâ Devoj efvecveefueefKele efJeMes<eleeSb 
nes

ØeefleYeeieer meef›eâÙe nes~ 
ØeefleYeeieer menevegYeteflehejkeâ nes~
ØeefleYeeieer mebieefueieer nes~
ØeefleYeeieer ceW FÛÚeMeefkeäle nes~
ØeefleYeeieer keâer ßeJeCe#ecelee "erkeâ nes~

i.

ii.

iii.

iv.

v.

Gòej- ( )  JÙeeKÙee3
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Úe$eeW keâer metÛevee «enCe keâjves keâer ÙegefkeäleÙeeB nesleer nw :
The information seeking strategies of students are :

(a) efvepeeaJelJe–GvcegKe/Entropy-oriented

(b) ØelÙe#e/Overt

(c) DekeâeÙee&lcekeâ/Non-functional

(d) DeØelÙe#e/Indirect

(e) le=leerÙe he#e/Third Party

(f) hejer#eCe/Testing

ketâš:
(1) (a), (b), (d) Deewj (e) (2) (b), (c), (e) Deewj (f)

(3)   (b), (d), (e) Deewj (f) (4) (a), (b), (c) Deewj (f)

 meeceevÙele: metÛevee «enCe keâe leelheÙe& neslee nw, efkeâ 
Øeehlekeâlee& keâes GefÛele ceeOÙece mes Øes<ekeâ Éeje Øesef<ele metÛevee Ùee mebosMe 
keâer Øeeefhle  nes Deewj Jen Gme mevoefYe&le YeeJe keâes mecePe mekeWâ leLee 
Gmekeâer GefÛele Øeeflehegef° os mekesâ~

Úe$eeW Éeje metÛevee «enCe nsleg efvecveefueefKele ÙegefkeäleÙeeW keâe 
ØeÙeesie efkeâÙee peelee nw-

ØelÙe#e jCeveerefle  
DeØelÙe#e jCeveerefle
le=leerÙe he#e
hejer#eCe

i.

ii.

iii.

iv.

Gòej- ( )  JÙeeKÙee3

5. ieefCeleerÙe leke&â Deewj DeefYeJe=efòe
Ùeefo DIVE keâes IMYG kesâ ™he ceW ketâšyeæ efkeâÙee peelee nw lees
TAKE keâe ketâš nesiee :
If DIVE is coded as IMYG, then the code for TAKE will

be :

(1) XFMG (2) YENG

(3) TFMG (4) XEMG

 efpeme Øekeâej 
Gòej- ( )   JÙeeKÙee2

D     I     V    E

T      A    K    E

I      M    Y    G

Y     E    N    G

Gmeer Øekeâej

+5

+5

+4

+4

+3

+3

+2

+2

Fme ëe=bKeuee keâes hetje keâerefpeS :
The next term in the series is :

56, 40, 27, 17, 10,________

(1) 6 (2) 7

(3) 8 (4) 5

 oer ieF& ëe=bKeuee-

mener efJekeâuhe nesiee~

 

6 

Gòej- ( )   JÙeeKÙee1

56

– 16 – 13 – 10 – 7

+ 3 + 3 + 3 + 3

– 4

40 27 17 10 6

–

JeCe& ëe=bKeuee keâes hetje keâerefpeS :
The next term in the letter series is :

ME, KH, IK, GN,________is :

(1) EQ (2) CK

(3) BD (4) DF

 oer ieF& ëe=bKeuee-

mener efJekeâuhe nesiee~

 

EQ 

Gòej- ( )   JÙeeKÙee1

ME KH IK GN EQ

+3 +3 +3 +3

–2–2–2–2

efvecveefueefKele ceW mes yescesue Meyo ÛegefveS :
Choose the world which is different from the rest.

(1) DeeBKe/Eyes (2) veekeâ/Nose

(3) hewj/Legs (4) neLe/Hands

 veekeâ Mejerj keâe Jen Debie nw pees DevÙe Debie DeeBKe, 
hewj, neLe mes efYevve nw keäÙeeWefkeâ Ùen Mejerj kesâ efueS keâF& keâeÙe& keâjlee nw~
pewmes- metbIevee Deewj JeeÙeg keâe Mejerj kesâ Devlej ØeJesMe SJeb efvekeâemeer 
FlÙeeefo~  

Gòej- ( )  JÙeeKÙee2

jece ves keâne, ‘‘ceQ Deheveer ceeB keâe Dekesâuee yeeuekeâ nBt’’ Gmekesâ yeeo
Gmeves Skeâ ueÌ[kesâ keâer Deesj FMeeje keâjles ngS keâne, ‘‘Ùen
ueÌ[keâe cesjer ceeB kesâ heew$e keâe heefle nw~’’
jece keâe Gme ueÌ[kesâ mes keäÙee mebyebOe nw?
Ram said, "I am the only child of my mother." Next

he pointed to a boy and continued, "This boy is the

husband of the grandchild of my mother."

How is ram related to the boy?

(1) efhelee (2) oeoe
Father Grandfather

(3) yeÇoj-Fve-uee@ (4) heâeoj-Fve-uee@
Brother-in-law Father-in-law

 ceevee jece keâer ceeB kesâ heew$e keâe veece jsKee nw~ 
lelheMÛeeled jòeâ mebyebOe DeejsKe yeveeves hej-

Dele: mhe° nw efkeâ jece keâe Gme ueÌ[kesâ mes Heâeoj-Fve-uee@ keâe mebyebOe nw~

 
Gòej- ( )   JÙeeKÙee4

jece keâer ceeB

jece 

jsKee jsKee keâe heefle

memegj (Heâeoj-Fve-uee@)

6. ÙegefòeâÙegòeâ leke&â 
veerÛes oes DeeOeej-JeekeäÙe efoS ieS nQ (a) Deewj (b)~
FveceW mes Ûeej efve<keâ<e& GodOe=le efkeâS ieS nQ~ Gme ketâš keâes ÛegefveS
efpemes efve<keâ<e& (<eeX) mes GefÛele ™he ceW GuuesKe efkeâÙee ieÙee nw
[DeeOeej–JeekeäÙe keâes Skeâue ™he ceW Ùee mebÙegkeäle ™he mes uesles ngS]~

efomecyej- 20186mesš-
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Given below are two Prenises (a) and (b)

Four conclusions are drawn from them. Select the

code that states validly drawn conclusion (s) [taking

the premises individually or jointly].

Premises :

(a) kegâÚ ceefnueeSB efMe#ekeâ nQ~ / Some women are teachers.

(b) meYeer efMe#ekeâ cesnveleer nQ~/All teachers are hard-working.

efve<ke&â<e
Conclusions :

(i) meYeer cesnveleer ueesie efMe#ekeâ nQ~
All hard-working people are teachers.

(ii) meYeer  efMe#ekeâ ceefnueeSB veneR nQ~
All teachers are not women.

(iii) kegâÚ cesnveleer efMe#ekeâ ceefnueeSB nQ~
Some hard-working teachers are women.

(iv) kegâÚ ceefnueeSb cesnveleer nQ~
Some women are hard-working.

ketâš: (1)  (i) Deewj (ii) (2) (ii) Deewj (iii)
(3)  (i) Deewj (iv) (4) (iii) Deewj (iv)

 efoS ieÙes DeeOeej JeekeäÙeeW kesâ DeeOeej Fmekesâ Skeâue 
™he Ùee mebÙegkeäle ™he keâes uesles ngS efvecveefueefKele efmLeefleÙeeW keâes JÙekeäle 
efkeâÙee pee mekeâlee nw-

efve<keâ<e&-GheÙeg&òeâ Jesve DeejsKe kesâ DeeOeej hej efoÙee ieÙee Ùen efve<keâ<e& efkeâ 
( ) kegâÚ cesnveleer efMe#ekeâ ceefnueeSB nQ, ( ) kegâÚ ceefnueeSB cesnveleer 
nQ, GefÛele nw~

ØeLece efmLeefle- (Skeâue)

iii iv

Gòej- ( )  JÙeeKÙee4

efMe#ekeâ

efMe#ekeâ

efMe#ekeâ

cesnveleer

cesnveleer

ceefnueeSB

ceefnueeSB

efÉleerÙe efmLeefle- (mebÙegkeäle)

efvecveefueefKele ceW mes efkeâme leke&â ceW efve<keâ<e& mebYeeJÙe mes DeefOekeâ veneR
nes mekeâlee nw?/In which of thr following arguments the

conclusion can be no more than probable?

(1) DeeMeÙeÙegkeäle (2) meeÂMÙehetCe&
Implicative Analogical

(3) efveceieveelcekeâ (4) ØeoMe&veelcekeâ
Deductive Demonstrative

 meeÂMÙehetCe& ( ) leke&â ceW efve<keâ<e& 
mecYeeJÙe mes DeefOekeâ veneR nes mekeâlee nw~ efkeâmeer Jemleg Ùee Meyo Ùee Debkeâ 
Ùee Øeef›eâÙee kesâ iegCe, Deekeâej, Øekeâej, ue#eCe, FlÙeeefo ceW efkeâmeer Yeer 
Øekeâej mes efveefnle Ùee Øeoe|Mele meceevelee keâes meeÂMÙelee keâne peelee nw~

Analogical
Gòej- ( )  JÙeeKÙee2

‘‘efkeâmeer pebieueer heMeg keâer ieefle ceefæce keâjves kesâ efueS Deehe Fmekesâ
DebieeW keâes leesÌ[les nQ~
efkeâmeer je°^ keâer Øeieefle jeskeâves kesâ efueS Deehe JeneB kesâ ueesieeW ceW
ojej Glhevve keâjles nQ~’’ GheÙeg&keäle ceW meefvveefnle leke&â henÛeeefveS :
"To slow a beast, you break its limbs.

To slow a nation, you break its people."

–Identify the argument involoved in the above :

(1) Deeieceveelcekeâ/Inductive (2) efveieceveelcekeâ/Deductive

(3) meeÂMÙeelcekeâ (4) ØeoMe&veelcekeâ
Analogical Demonstrative

 efoÙee ieÙee keâLeve efkeâ ‘‘efkeâmeer pebieueer heMeg keâer 
ieefle ceefæce keâjves kesâ efueS Deehe Fmekesâ DebieeW keâes leesÌ[les nw~ efkeâmeer je°̂ 
keâer Øeieefle jeskeâves kesâ efueS Deehe JeneB kesâ ueesieeW ceW ojej Glhevve keâjles 
nw~’’ keâes meeÂMÙehejkeâ leke&â keânles nw~ meeÂMÙelee hej DeeOeeefjle ØeMveeW ceW 
efkeâmeer Yeer Øekeâej keâe mecyevOe efoÙee pee mekeâlee nw, efpemes nce Deheves 
owefvekeâ peerJeve ceW osKeles Ùee meesÛeles nw~ meeÂMÙelee hej DeeOeeefjle ØeMveeW 
ceW efoS ieS oes JemlegDeeW Ùee MeyoeW Ùee Debkeâes kesâ mecyevOe hej efJeÛeej 
keâjles ngS efoS ieS Gòej ceW mes GefÛele efJekeâuhe keâes Ûegvee peelee nw~

Gòej- ( )  JÙeeKÙee3

‘‘DeeOeejJeekeäÙe Deewj efve<keâ<e& kesâ ceOÙe efJeÅeceeve mebyebOe leeefke&âkeâ
DeeJeMÙekeâlee nw– Ùen ceeceuee efvecveefueefKele ceW mes efkeâme leke&â ceW
neslee nw?
"The relation that exists between Premises and Con-

clusion is that of logical necessity" –is the case with

which of the following arguments?

(1) Deeieceveelcekeâ/Inductive    (2) efveieceveelcekeâ/Deductive

(3) ØeoMe&veelcekeâ/Demonstrative(4) meeÂMÙeelcekeâ/Analogical

 efveieceveelcekeâ leke&â ( ) kesâ 
Devleie&le DeeOeejJeekeäÙe Deewj efve<keâ<e& kesâ ceOÙe leeefke&âkeâ mecyevOe 
efJeÅeceeve nesvee ÛeeefnS~ otmejs Meyoesb ceW leke&â keâer efpeme Øeef›eâÙee ceW Skeâ Ùee 
DeefOekeâ %eele meeceevÙe keâLeveeW kesâ DeeOeej hej efkeâmeer efveefMÛele efve<keâ<e& 
hej hengBÛee peelee nw, efveieceveelcekeâ leke&â keânles nQ~

leke&â- ( ) meYeer ceveg<Ùe veMJej nw
( ) ceesnve ceveg<Ùe nw

efve<keâ<e&- Dele: ceesnve veMJej nw~

Deductive logic

i

ii

Gòej- ( )  JÙeeKÙee2

efvecveefueefKele keâLeveeW ceW oes keâLeve Skeâ otmejs kesâ hejmhej efJejesOeer
nw~ FvnW efve™efhele keâjves Jeeuee ketâš ÛegefveS :
Among the following statements, two are contradic-

tory to each other. Select the code that represents

them.

keâLeve :/Statements :

(a) meYeer MeuÙeefÛeefkeâlmekeâ efÛeefkeâlmekeâ nQ~
All surgeons are doctors.

(b) kegâÚ MeuÙeefÛeefkeâlmekeâ efÛeefkeâlmekeâ nQ~
Some surgeons are doctors.

(c)   kegâÚ MeuÙeefÛeefkeâlmekeâ efÛeefkeâlmekeâ veneR nQ~
Some surgeons are not doctors.

(d) keâesF& MeuÙeefÛeefkeâlmekeâ efÛeefkeâlmekeâ veneR nQ~
No surgeons are doctors.
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ketâš: (1)  (a) Deewj (b) (2) (a) Deewj (d)

(3)  (b) Deewj (d) (4) (b) Deewj (c)

 meeceevÙele: hejmhej efJejesOeer keâLeve keâe leelheÙe& 
neslee nw, efkeâ oesveeW keâLeve Skeâ otmejs mes efYevve DeLe& keâes JÙekeäle keâjles nw~ 
efoÙes ieÙes keâLeveeW ceW keâLeve ( ) keâer kegâÚ MeuÙeefÛeefkeâlmekeâ efÛeefkeâlmekeâ nw 
leLee keâLeve ( ) keâer keâesF& MeuÙeefÛeefkeâlmekeâ efÛeefkeâlmekeâ veneR nw, hejmhej 
Skeâ otmejs kesâ efJejesOeer Øeleerle nesles nw~

b

d

Gòej- ( )  JÙeeKÙee3

7. DeebkeâÌ[eW keâer JÙeeKÙee 

  meceÙe otjer meceÙe otjer meceÙe otjer                                     
kewâye IebšeW ceW efkeâceer.ceW IebšeW ceW ceW IebšeW ceW ceW   ( )( ) ( ) ( ) ( ) ( )efkeâceer. efkeâceer. 
A       16         656       12            480        10          410

B       10         700       14            490        10          720
C       11         770       13            650        16          640
D       12         744        15            825        14          840

E       14         826       14            728        12          840

GheÙeg&keäle leeefuekeâe ceW Ùee$ee kesâ efkeâueesceeršj Deewj kewâye A, B, C, D,

Deewj E Éeje meesceJeej, cebieueJeej Deewj yegOeJeej keâes leÙe efkeâS ieS
IebšeW keâer mebKÙee nw~/The table given above gives the num-

ber of kilometers travelled and the number of hours

taken by five cabs A, B, C, D, and E date on three days

is given - Monday, Tuesday and Wednesday.

GheÙeg&keäle Dee@bkeâÌ[eW keâe GheÙeesie keâjles ngS veerÛes efoS ieS ØeMveeW
kesâ Gòej oerefpeS~
Use the above date to answer the questions given

below.

kegâue efceueekeâj kewâye ‘A’ keâer leerve efoveeW keâer Deewmele ieefle ueieYeie
_________nQ~/The average speed of cab A for the three

days taken togehter is approximately :

(1) 10 efkeâueesceeršj Øeefle Iebše (2) 20 efkeâueesceeršj Øeefle Iebše
10 Km / hr 20 Km / hr

(3)   30 efkeâueesceeršj Øeefle Iebše (4) 40 efkeâueesceeršj Øeefle Iebše
30 Km / hr 40 Km / hr

 kewâye Éeje leerve efoveeW ceW Ûeueer kegâue otjer = 656 

+ 480 + 410 = 1546 

 A 

A = 16 + 12 + 10

    = 38  

efkeâceer.
kewâye Éeje leerve efoveeW ceW efueÙee ieÙee kegâue meceÙe 

IeCše

Gòej- ( )   JÙeeKÙee4

A =keâer Deewmele ieefle 
kegâue otjer
kegâue meceÙe

=

= 40

1546

38

efkeâceer./IeCše
meesceJeej keâes kewâye C Deewj kewâye E keâer Deewmele ieefle ceW efkeâlevee
Deblej nw?/The difference between the average speed of

cab C and cab E on Monday is :

(1) 11 efkeâueesceeršj Øeefle Iebše (2) 21 efkeâueesceeršj Øeefle Iebše
11 Kms / hr 21 Kms / hr

(3)   31 efkeâueesceeršj Øeefle Iebše (4) 41 efkeâueesceeršj Øeefle Iebše
31 Kms / hr 41 Kms / hr

 meesceJeej keâes kewâye keâer Deewmele ieefle 
 efkeâceer./IeCše

 C = 770/11 

= 70

E = 826/14 = 59

= 70– 59 = 11

meesceJeej keâes kewâye keâer Deewmele ieefle  efkeâceer./IeCše
Deewmele ieefle ceW Devlej  efkeâceer./IeCše

Gòej- ( )   JÙeeKÙee1

leerve efoveeW ceW efkeâme kewâye Éeje meJee&efOekeâ otjer leÙe keâer ieF&?

Which cab travelled the most in the three days taken

together?

(1) B (2) C

(3)   D (4) E

 leerve efoveeW ceW kewâye Éeje Ûeueer ieÙeer kegâue otjer  A = 

650+480+410 = 1546 

B = 700+490+720 = 

1910 

C = 770+650+640 = 

2060 

D = 744+825+840 = 

2409 

E = 826+728+840 = 

2394 

D 

efkeâceer.
leerve efoveeW ceW kewâye Éeje Ûeueer ieÙeer kegâue otjer 

efkeâceer.
leerve efoveeW ceW kewâye Éeje Ûeueer ieÙeer kegâue otjer 

efkeâceer.
leerve efoveeW ceW kewâye Éeje Ûeueer ieÙeer kegâue otjer 

efkeâceer.
leerve efoveeW ceW kewâye Éeje Ûeueer ieÙeer kegâue otjer 

efkeâceer.
Dele: mhe° nw efkeâ leerve efoveeW ceW kewâye Éeje meJee&efOekeâ otjer leÙe keâer 
ieÙeer~

Gòej- ( )   JÙeeKÙee*

efvecveefueefKele ceW mes efkeâme jsKeeefÛe$e ceW Yeejle, efJeMJe Deewj veF&
efouueer kesâ yeerÛe meJeexòece mebyebOe keâes efve™efhele efkeâÙee ieÙee nw?
Which of the following diagrams indicates the best

relation between India, World and New Delhi?

(1) (2)

(3) (4)

  

mes Yeejle, efJeÕe leLee veF& efouueer keâe mener mebyebOe efve¤efhele neslee nw~

Gòej- ( )   JÙeeKÙee2

jsKeeefÛe$e efJeMJe
Yeejle
veF& efouueer

efvecveefueefKele ceW mes efkeâme jsKeeefÛe$e ceW heefjJeej, heefjpeve Deewj
Iejsuet veewkeâj / veewkeâjeveer kesâ yeerÛe mebyebOe keâes meJeexòece ™he ceW
efve™efhele efkeâÙee ieÙee nw?
Which of the following diagrams best represents the

relationship between, family, family member and

domestic help?

efomecyej- 20186mesš-
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(1) (2)

(3) (4)

  

mes heefjJeej, heefjpeve Deewj Iejsuet veewkeâj/veewkeâjeveer keâe mebyebOe efve¤efhele 
neslee nw~ Iejsuet veewkeâj/veewkeâjeveer heefjJeej keâe efnmmee veneR nesles nw~

Gòej- ( )   JÙeeKÙee2

jsKeeefÛe$e heefjpeve

heefjJeej

Iejsuet veewkeâj/veewkeâjeveer

8. metÛevee Deewj mebÛeej  
ØeewÅeesefiekeâer (DeeF&.meer.šer.)

efvecveefueefKele ceW mes keâewve-mee vesšJeke&â meebefmLeefle (šesheesueespeer)
veneR nw?/Which one of the following is not a Network

Topology?

(1) efjbie/Ring (2) Ûesve/Chain

(3) yeme/Bus (4) mšej/Star

 vesšJeke&â šesheesuee@peer 
efJeefYevve kebâhÙetšj vees[dme, Ùee šefce&veue keâes Deeheme ceW peesÌ[ves keâe Skeâ 
lejerkeâe nw~ Ùen Deeheme ceW vees[dme kesâ ceOÙe Gvekeâer Yeeweflekeâ mebjÛevee keâes 
oMee&lee nw~ DevÙe MeyoeW ceW keâne peeS lees kebâhÙetšj keâe Deeheme ceW pegÌ[ves 
keâe {bie ner vesšJeke&â šesheesuee@peer keâne peelee nw~’’
Ùen efvecveefueefKele Øekeâej kesâ nesles nQ-
 hJeeFbš r ( )
 yeme ( )
 mšej ( )
 efjbie ( )
 cesMe ( )
 efš^ ( )
 neFefyeÇ[ ( )

Dele: mhe° nw efkeâ Skeâ vesšJeke&â šesheesuee@peer veneR nw~

Network Topology- 

“

PTP Toplogy

2. Bus Topology

3. Star Topology

4. Ring Topology

5. Mesh Topology

6. Tree Topology

7. Hybride Topology

Chain Toplogy 

1. šesheesuee@pee
šesheesuee@peer
šesheesuee@peer
šesheesuee@peer
šesheesuee@peer

 šesheesuee@peer
šesheesuee@peer

Gòej- ( )   JÙeeKÙee2

 efvecveefueefKele keâe efceueeve keâjW :/Match the following :

metÛeer I metÛeer II
List I List II

(a) yeÇeGpej  (i) DeeGšuegkeâ
       Browser Outlook

(b) Øees«eeefcebie ueWiegSpe  (ii) [e@me
      Programming Language        DOS

(c) Deehejsefšbie efmemšce (iii) Fbšjvesš Skeämehueesjj
Operating System Internet Explorer

(d) F&-cesue (iv) heâesjš^eve
E-mail Fortran

ketâš: (1) (a)-(i), (b)-(iii), (c)-(ii), (d)-(iv)

(2) (a)-(iii), (b)-(iv), (c)-(ii), (d)-(i)

(3) (a)-(ii), (b)-(iii), (c)-(iv), (d)-(i)

(4) (a)-(iv), (b)-(iii), (c)-(ii), (d)-(i)

 
metÛeer- metÛeer-

( ) yeÇeGpej ( ) Fbšjvesš Skeämehueesjj
( ) Øeesieeefcebie ueWiegSpe ( ) Heâesjšêve
( ) Deehejsefšbie efmemšce ( ) [e@me
( ) F&-cesue ( )

I

ii

i

II

a iii

b iv

c

d DeeGšuegkeâ
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 efvecveefueefKele ceW mes keâewve-mee Fbšjvesš ne[&JesÙej DeeJeMÙekeâleeDeeW
keâes oMee&lee nw?
Which of the following denotes the Internet hard-

ware requirements?

(a) nye/Hub (b) efyeÇpe/Bridge

(c)  jeGšj/ Router (d) iesšJes/Gateway

(e) cees[ce/Modem

ketâš :

(1)  kesâJeue (e) (2) (a), (b) Deewj (e)

(3)  (b), (c), (d) Deewj (e) (4) (a), (b), (c), (d) Deewj (e)

 Hub: nye Skeâ vesšJeke&â ef[JeeFme nw~ efpemekeâe 
GheÙeesie vesšJeke&â ceW kebâhÙetšj keâer mebKÙee keâes yeÌ{eves kesâ efueS efkeâÙee peelee 
nw~ vesšJeke&â kesâ meeFpe keâes yeÌ{eves kesâ efueS Yeer nye keâe GheÙeesie efkeâÙee 
peelee nw~ Ùen Fbšjvesš kesâ efueS Skeâ Deefle DeeJeMÙekeâ ne[&JesÙej nw~
Bridge

Router

GATEWAY

MODEM

: 

Protocol Bridge 

Network  Interconnect 

Bridges 

Local Area Network 

 

- 

 

Ùen Skeâ Øekeâej keâe kebâhÙetšj vesšJeke&â ef[JeeFme nw, pees Skeâ 
ner lejn kesâ keâes Fmlesceeue keâjves Jeeues otmejs 

kesâ meeLe keâjlee nw~ Ùen Fbšjvesš kesâ efueS 
Fmlesceeue nesves Jeeuee cenlJehetCe& ne[&JesÙej nw~ keâe Fmlesceeue 
cegKÙele: ceW efkeâÙee peelee nw~

: jeGšj Yeer Skeâ ne[&JesÙej vesšJeefkeËâie ef[JeeFme nw~ Ùen Skeâ 
kebâhÙetšj vesšJeke&â keâes otmejs kebâhÙetšj vesšJeke&â mes Ùee Skeâ kebâhÙetšj 
vesšJeke&â keâes Fbšjvesš mes keâveskeäš keâjlee nw,JeeÙe[& Ùee JeeÙejuesme 
keâveskeäMeve kesâ ceeOÙece mes~ Fmekeâe mLeeve cee[sce Deewj kebâhÙetšj kesâ ceOÙe 
neslee nw~

iesšJes keâe GheÙeesie Deueie-Deueie Øeesšeskeâe@ue hej 
DeeOeeefjle vesšJeke&â keâes peesÌ[ves kesâ efueS efkeâÙee peelee nw~ iesšJes Skeâ Ssmee 
veece nw pees vesšJeke&â DeJeÙeJeesW keâer Skeâ yengle yeÌ[er ßesCeer keâes ØeoefMe&le 
keâjlee nw~ Ùen Yeer Fbšjvesš mes mebyebefOele Skeâ cenlJehetCe& ne[&JesÙej nw~

cee@[sce Meyo cees[Ÿeguesšj-[ercees[Ÿeguesšj keâe mebef#ehle 
¤he nw~ Ùen ef[efpešue efmeiveue keâes Svee@uee@ie efmeiveue ceW (cees[ŸeguesMeve) 
leLee Svee@uee@ie efmeiveue keâes ef[efpešue efmeiveue ([ercees[ŸeguesMeve) ceW 
heefjJeefle&le keâjlee nw~ Fme mebÛeej leb$e kesâ Devleie&le OJeefve leLee [eše oesveeW 
Meeefceue nesles nQ~ Fbšjvesš ne[&JesÙej keâe Ùen Skeâ GheÙegòeâ GoenjCe 
Øemlegle keâjlee nw~ meeceevÙe peerJeve ceW Fmekeâe Fmlesceeue yengleeÙele neslee 
nw~

:

Gòej- ( )   JÙeeKÙee4
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 Skeâ vesšJeke&â kesâ mebØes<eCe ceW ØeÙegkeäle efveÙeceeW kesâ mecegÛÛeÙe keâes
keâne peelee nw :
A set of rules used in communications in a network is

called :

(1) Fbšjhesâme
Interface

(2) Øeesšeskeâe@ue
Protocol

(3) S[^sme
Address

(4) jsheâjWme

Reference

 Øeesšeskeâe@ue efveÙeceeW keâe mecetn neslee nw, pees 
Fueskeäš̂e@efvekeâ GhekeâjCeeW keâes peesÌ[ves SJeb Gvekesâ yeerÛe ceW metÛevee kesâ 
Deeoeve-Øeoeve kesâ efueS yeveeÙee ieÙee nw~ Øeesšeskeâe@ue vesšJeke&â mes pegÌ[s 
ef[JeeFme kesâ yeerÛe ceW [eše keâe mLeeveevlejCe efveÙebef$ele keâjlee nw~ Ùeefo 
mecemÙee Deeleer nw leye cewmespe oMee&lee nw meeLe ner mLeeveevlejCe keâer 
Øeef›eâÙee kesâ Devegmeej [eše keâes mecYeeuelee nw~ Skeâ ef[JeeFme mes [eše 
kewâmes peevee ÛeeefnS leLee otmejs ef[JeeFme keâes [eše kewâmes Øeehle keâjvee nw, 
Ùen Øeesšeskeâe@ue efveOee&efjle keâjlee nw~

 

error 

“ A protocol is a set of rules to govern the data transfer 
between the devices”

Gòej- ( )   JÙeeKÙee2

 efvecveefueefKele ceW mes keâewve-mes hJeeFbefšbie GhekeâjCe nw?
Which of the following are pointing devices?

(a) š^wkeâyee@ue (b) šÛem›eâerve
Trackball Touchscreen

(c) «eeefheâkeâ šwyeuesš (d) pee@Ùeefmškeâ

Graphic Tablet Joystick

ketâš :

(1)  kesâJeue (a) (2) (a) Deewj (d)

(3)  (a), (b) Deewj (d) (4) (a), (b), (c) Deewj (d)

 Skeâ hJeeFbefšbie ef[JeeFme Ùee 
hJeeFbefšbie štue Skeâ ne[&JesÙej Fvehegš ef[JeeFme neslee nw pees GheÙeesie 
keâlee& keâes efkeâmeer kebâhÙetšj Øees«eece ceW Ùee efkeâmeer 

Deehejsefšbie efmemšce ceW ceeGme keâme&j Ùee efkeâmeer efyevog 
hej metÛevee osves kesâ efueS me#ece keâjlee nw~ Skeâ hJeeFbefšbie ef[JeeFme keâe 
GheÙeesie keâjkesâ Deehe m›eâerve hej efkeâmeer Yeer Deeypeskeäš Ùee šskeämš keâes 
Fbefiele keâj mekeâles nQ Ùee mesueskeäš keâjkesâ nsj-Hesâj keâj mekeâles nw~ Deehe 
m›eâerve hej GheefmLele efkeâmeer DeeFkeâve ( ) keâes Yeer Ûegve mekeâles nw~ 
kebâhÙetšj ØeCeeueer cesb kegâÚ Ssmeer ner hJeeFbefšbie ef[JeeFme kesâ veece efvecve nQ-
kebâhÙetšj ceeGme, šÛe m›eâerve, pee@Ùeefmškeâ, ueeFš hesve, šÛehew[, 
«eeefHeâkeâ šwyeuesš, keâer yees[& (ceeGme hJeeFbšj keâes mLeeveebleefjle keâjves kesâ 
efueS GheÙeesie efkeâÙee pee mekeâlee nw~), š̂wkeâyee@ue, Deeefo~ 

Pointing Device: 

GUI (Graphical 

User Interface) 

Icon

Gòej- ( )   JÙeeKÙee4

9. ueesie,efJekeâeme Deewj heÙee&JejCe
Yeejle ceW metKee efmLeefle mLeehevee kesâ yeejs ceW Skeâ DeOÙeÙeve efkeâÙee
ieÙee~ efvecveefueefKele ceW mes efkeâve jepÙeeW ceW metKee mes efvehešves keâe
meJee&efOekeâ mlej osKee ieÙee nw?
A study was carried out on the drought resilience in

India. Which of the following States show highest

level of handling drought?

(1) lesuebieevee, DeebOeÇ ØeosMe, leefceuevee[g
Telangana, Andhra Pradesh, Tamil Nadu

(2) Deesef[Mee, keâvee&škeâ, kesâjue
Odisha, Karnataka, Kerala

(3) efmeefkeäkeâce, hebpeeye, De®CeeÛeue ØeosMe
Sikkim, Punjab, Arunachal Pradesh

(4) PeejKeb[, ÚòeermeieÌ{, peccet Deewj keâMceerj
Jharkhand, Chhattisgarh, Jammu and Kashmir

 metKee mes efvehešves kesâ efueS metKee efmLeefle mLeeheve 
DeOÙeÙeve mes kesâ efueS YeejleerÙe ØeewÅeesefiekeâer mebmLeeve ( ) 
Éeje efkeâÙee ieÙee~
Fmekesâ lenle metKee mes efvehešves keâe meJee&efOekeâ mlej efvecve jepÙeeW ceW osKee 
ieÙee
( ) efmeefkeäkeâce ( )
( ) hebpeeye ( )
( ) nefjÙeeCee ( )
( ) GòejeKeC[ ( )
( ) efnceeÛeue ØeosMe ( )
( ) De®CeeÛeue ØeosMe ( )
( ) leefceuevee[g ( )
( ) DeebOeÇ ØeosMe ( ) 

2000 2014 IIT

1 100%

2 88.11% 1 17.38%

3 76.02% 2 19.13%

4 75.26% 3 20.72%

5 73.19% 4 48.61%

6 64.04% 5 53.43%

7 56.74% 6 56.74%

8 53.43%

efvecveleced mlej
( ) keâvee&škeâ  ( )
( ) kesâjue ( )
( ) Demece ( )
( ) lesuebieevee ( )
( ) DeebOeÇ ØeosMe ( )
( ) leefceuevee[g ( )

Gòej- ( )   JÙeeKÙee3

 meJee&efOekeâ neefvekeâejkeâ heÙee&JejCeerÙe Øeot<ekeâ nw :
The most harmful types of environmental pollutants

are :

(1) ceeveJe pewJe DeheJepÙe&
Human Organic wastes

(2) efJe‰e pevÙe DeheJepÙe&
Wastes from faecal matter

(3) iewj-pewJeDehe#ejCeerÙe jmeeÙeve
Non-biodegradable chemicals

(4) Øeeke=âeflekeâ hees<ekeâ lelJeeW keâe DeeefOekeäÙe
Natural nutrients present in excess

 iewj pewJe Dehe#ejCeerÙe jmeeÙeve pewJe DeheIešveerÙe 
veneR neslee nw~ Dele: Jes heoeLe& meJee&efOekeâ neefvekeâejkeâ heÙee&JejCeer Øeot<ekeâ 
nQ, efpevekeâe efJeÙeespeve peerJeeW Éeje veneR nes heelee nw~

Gòej- ( )   JÙeeKÙee3

efomecyej- 20186mesš-



2144

DeefYekeâLeve (A) : Øeeke=âeflekeâ iewme yengle Deekeâ<e&keâ heÙee&JejCe–

megueYe FËOeve nw~

keâejCe : (R) Fmekesâ onve kesâ heMÛeele efkeâmeer DevÙe peerJeeMce

FËOeve keâer Dehes#ee keâce Øeot<ekeâ lelJe Deewj Øeefle Ùetefveš Tpee& ceW

keâce keâeye&ve [eÙeDee@keämeeF[ Glhevve neslee nw~

Assertion (A) :  Natural gas is a very attractive eco-

friendly fuel.

Reason (R) : It produces few pollutants and less car-

bon dioxide per  unit energy than any other fossil

fuel on combustion.

ketâš :

(1) (A) Deewj (R) oesveeW mener nQ Deewj (R), (A) keâer mener JÙeeKÙee nw~

Both (A) and (R) are true and (R) is the correct

explanation of (A).

(2) (A) Deewj (R) oesveeW mener nQ Deewj (R), (A) keâer mener JÙeeKÙee veneR nw~

Both (A) and (R) are true and (R) is not the correct

explanation of (A).

(3) (A) mener nw, efkeâvleg (R)  ieuele nw~

(A) is true, but (R) is false.

(4) (A) is false, but (R) is true.

(A) ieuele nw, efkeâvleg (R) mener nw~

 Øeeke=âeflekeâ iewme ( ) - hesš̂esefueÙece 
kesâ keâgDeeW mes efvekeâueves Jeeueer iewmeeW ceW cegKÙe ¤he mes efceLesve leLee FLesve 
(›eâceMe:  SJeb  ) nesleer nw, pees pJeueveMeerue nesves kesâ keâejCe 
F&Oeve kesâ ¤he ceW ØeÙegòeâ keâer peeleer nw~ Fme iewme keâe ØeOeeve DeJeÙeJe efceLesve 
( ) neslee nw~ Øeehle T<cee keâer cee$ee kesâ DeeOeej hej Øeeke=âeflekeâ iewme 
meJe&ßes‰ F&Oeve nw~ leLee Øeefle Ùetefveš Tpee& ceW keâce keâeye&ve 
[eF&DeekeämeeF[ Glhevve neslee nw~ Øeeke=âeflekeâ iewme keâe GheÙeesie ke=âef$ece 
GJe&jkeâeW kesâ Glheeove ceW efkeâÙee peelee nw~ 

Natural Gas

83% 16%

CH4

Gòej- ( )   JÙeeKÙee1

 metÙe& mes GodYetle Tpee& keâe efkeâlevee ØeefleMele Debleefj#e ceW hegve:
efJeefkeâefjle neslee nw?
What percentage of energy coming from the Sun is

re-radiated towards  the space?

(1) 15 %

(2) 25 %

(3) 30 %

(4) 50 %

 efkeâmeer Yeer Jemleg keâer melen hej hengBÛeves Jeeues 
efJeefkeâjCe (Tpee&) kesâ efpeleves Yeeie keâe Jeeheme hejeJele&ve nes peelee nw, Gmes 

 Ùee  Ùee ØelÙeeJeefle&lee keânles nQ~ Fmes ceW 
JÙeòeâ keâjles nQ~ he=LJeer keâe Deewmele Deueefye[es nw~ ÙeÅeefhe Ùen 

lekeâ heefjJeefle&le neslee jnlee nw~ 

Deueefye[es ØelÙeeJele&ve iegCeebkeâ % 

30% 29-

34% 

Gòej- ( )   JÙeeKÙee3

kesâvõerÙe Jeeefvekeâer DeeÙeesie (meer. Sheâ. meer.) kesâ Devegmeej nceejs
osMe ceW efkeâleves Øekeâej kesâ Jeve heeS peeles nQ?
As per Central Forestry Commission (CFC), how

many forest types are found in our country?

(1) 15 (2) 20
(3) 28 (4) 16

 kesâvõerÙe Jeeefvekeâer DeeÙeesie ( ) ( ) kesâ 
Devegmeej Yeejle ceW efJeefYevve Øekeâej kesâ Jeve heeÙes peeles nQ~ meyemes 
DeefOekeâ #es$e hej G<CekeâefšyevOeerÙe Meg<keâ heCe&heeleer Jeve ( )  
heeÙes peeles nQ~ Fmekesâ yeeo G<CekeâefšyevOeerÙe vece heCe&heeleer Jeve 
( ) heeÙes peeles nQ~

CFC 1980

16 

38.7%

30.9%

Gòej- ( )   JÙeeKÙee4

10. GÛÛe efMe#ee ØeCeeueer 
 9 Deiemle, 2018 keâer efmLeefle kesâ Devegmeej Ùet.peer.meer. Éeje
ceevÙelee Øeehle otjmLe efMe#ee efveosMeeueÙeeW Deewj cegkeäle efJeMJeefJeÅeeueÙeeW
keâer mebKÙee nw :
The number of open universities and directorates of

distance education whose courses are recognised by

UGC as on August 9, 2018, is :

(1) 49 (2) 53
(3) 58 (4) 62

 9 2018 

53 9  2018 

Deiemle, keâer efmLeefle kesâ Devegmeej 
Ùet.peer.meer. Éeje ceevÙelee Øeehle otjmLe efMe#ee efveosMeeueÙeeW Deewj cegkeäle 
efJeMJeefJeÅeeueÙeeW keâer mebKÙee  nw~ %eele nes efkeâ Deiemle keâes 
efJeMJeefJeÅeeueÙe Devegoeve DeeÙeesie ves osMe kesâ meYeer cegòeâ efJeMJeefJeÅeeueÙe 
Deewj otjmLe efMe#ee efveosMeeueÙe keâes efJeefYevve hee"d›eâceeW keâer ceevÙelee peejer 
keâer Leer~

Gòej- ( )  JÙeeKÙee2

 efvecveebefkeâle keâes megcesefuele keâjW :
An investigator commits Type I error in testing hy-

pothesis when he/she

metÛeer I metÛeer II
List I List II

(a) cegkeäle efJeMJeefJeÅeeueÙe  (i) Deesef[Mee jepÙe cegkeäle
Open University efJeMJeefJeÅeeueÙe, Deesef[Mee

Odisha State Open

University, Odisha

(b) Éwle mJe™he efJeMJeefJeÅeeueÙe (ii) Sefcešer efJeMJeefJeÅeeueÙe
Dual Mode University Amity University

(c) efceefßele mJe™he efJeMJeefJeÅeeueÙe(iii)YeejleerÙe efJe%eeve mebmLeeve
Mixed Mode University yeWieueg™

Indian Institute of

Science, Bengaluru

(d) ceeefvele efJeMJeefJeÅeeueÙe (iv) cegbyeF& efJeMJeefJeÅeeueÙe, cegbyeF&
Deemed University University of Mumbai,

Mumbai
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(e) efJeMes<e%elee Øeehle efJeMJeefJeÅeeueÙe(iv) efveÙeespeve SJeb Jeemlegkeâuee
Specialised University efJeÅeeueÙe, veF& efouueer

School of Planning

and  Architecture, New

Delhi

ketâš : / Code :

(1) (a)-(iii), (b)-(ii), (c)-(v), (d)-(i), (d)-(iv)

(2) (a)-(i), (b)-(iv), (c)-(ii), (d)-(iii), (d)-(v)

(3) (a)-(v), (b)-(i), (c)-(iv), (d)-(ii), (d)-(iii)

(4) (a)-(ii), (b)-(iii), (c)-(i), (d)-(iv), (d)-(v)

 metÛeer - keâe metÛeer -  mes  mener megcesue Fme 
Øekeâej nw-

cegkeäle efJeMJeefJeÅeeueÙe Dees e f[Mee jepÙe cegke äle 
efJeMJeefJeÅeeueÙe, Deesef[Mee

Éwle mJe™he efJeMJeefJeÅeeueÙe ceg byeF& efJeMJeefJeÅeeueÙe, cegyeF&
efceefßele mJe™he efJeMJeefJeÅeeueÙe, Sefcešer efJeMJeefJeÅeeueÙe
ceeefvele efJeMJeefJeÅeeueÙe YeejleerÙe efJe%eeve mebmLeeve 

JeWieueg™
efJeMes<e%elee Øeehle efJeMJeefJeÅeeueÙe efveÙeespeve SJeb Jeemlegkeâuee 

efJeÅeeueÙe, veF& efouueer

I II

a.  i.

b.  iv.

c.  ii.

d.  iii.

e.  v.

metÛeer - metÛeer - I II

Gòej- ( )  JÙeeKÙee2

 Sce. SÛe. Deej. [er. Éeje efvecveefueefKele metÛeer ceW keâewve-meer
ØeeFJesš mebmLee keâes ‘FefvmeefššŸetš Dee@heâ SefceveWme’ mšsšme keâer
mJeerke=âefle oer ieF& nw?
Which private institutions in the following list have

been granted the status of 'Institutes of Eminence' by

the MHRD?

(i) yeeršdme (yeer. DeeF&. šer. Sme.), efheueeveer
BITS, Pilani

(ii) Sce. S. SÛe. F&., ceefCeheeue
MAHE, Manipal

(iii) efmecyeeÙeesefmeme, hegCes
Symbiosis, Pune

(iv) Sefcešer ÙetefveJeefme&šer, veesS[e
Amity University, Noida

veerÛes efoS ieS ketâš ceW mes mener Gòej keâes ÛegefveS :

Choose the correct answer from the code given below :

ketâš: (1)  (i) Deewj (ii) (2) (i) Deewj (iii)
(3)  (ii) Deewj (iii) (4) (ii) Deewj (iv)

 ceeveJe mebmeeOeve efJekeâeme cev$eeueÙe Éeje ØeeFJesš 
mebmLee ( ) yeeršdme ( ), efheueeveer leLee Sce S SÛeF&, 
ceefCeheeue keâes ‘‘FvmšeršdÙetš Dee@Heâ SefceveWme’’ (

) mšsšme keâer mJeerke=âefle Øeoeve keâer ieF& nw~
Ùetpeermeer ves FbvmšeršdÙetš Dee@Heâ SefceveWme kesâ efueS mebmLeeveeW 

keâes Keespeves kesâ efueS Skeâ meefceefle yeveeF& Leer, efpevnW DeeefLe&keâ meneÙelee 
(Ùen meneÙelee efmeHe&â mejkeâejer mebmLeeveeW keâes) Deewj mJeeÙeòelee oskeâj 
efJeMJemlejerÙe mebmLeeve kesâ ™he ceW efJekeâefmele efkeâÙee pee mekesâ~

MHRD BITS

Institutes of 

Eminence

20 

Gòej- ( )  JÙeeKÙee1

 GÛÛelej efMe#ee heefj<eod keâer mLeehevee keâjves Jeeues henues jepÙeeW ceW
mes Skeâ nw :
One of the first states to establish a higher education

council was :

(1) efmeefkeäkeâce (2) ieesJee
Sikkim Goa

(3) DeebOeÇ ØeosMe (4) peccet Deewj keâMceerj
Andhra Pradesh Jammu and Kashmir

 GÛÛelej efMe#ee heefj<eod keâer mLeehevee keâjves JeeueeW 
ceW meyemes henuee jepÙe DeevOeÇØeosMe nw~ heefj<eod kesâ efueS efveOee&efjle efkeâS 
ieS keâeÙeeX ceW jepÙe kesâ GÛÛelej Mew#eefCekeâ mebmLeeveeW ceW MeesOe keâe ceenewue 
efJekeâefmele keâjves hej peesj efoÙee ieÙee nw~ heefj<eod keâer Deesj mes jepÙe kesâ 
GÛÛe Mew#eefCekeâ mebmLeeveeW ceW meebFefšefHeâkeâ efjmeÛe& keâe ceenewue efJekeâefmele 
keâjves keâer efoMee ceW Yeer yeÌ{eJee efoÙee ieÙee nw~)

Gòej- ( )  JÙeeKÙee3

 jepÙe GÛÛelej efMe#ee heefj<eod keâer mLeehevee efkeâmekesâ DevegosMe kesâ
Devleie&le nesleer nw?
State higher education councils are established un-

der the instruction of :

(1) veerefle DeeÙeesie (2) ®mee
NITI Ayog RUSA

(3) meer.S.yeer.F&. (4) hetmee
CABE PUSA

 jepÙe GÛÛelej efMe#ee heefj<eod keâer mLeehevee ™mee 
( ) kesâ DevegosMe kesâ Devleie&le nesleer nw~ ™mee ( ) keâe hetje 
™he-je°̂erÙe GÛÛelej efMe#ee DeefYeÙeeve (

) nw~

RUSA RUSA

Rashtriya Uchchatar 

Shiksha Abhiyan

Gòej- ( )  JÙeeKÙee2
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hejer#ee efleefLe: 21 efomecyej-2018 ØeLece heeueer

mebMeesefOele Gòej-he$ekeâ kesâ Devegmeej

1. efMe#eCe DeefYeJe=efòe
Skeâ keâ#ee ces ßeJÙe-Yeeef<ekeâ efMe#eCe meneÙekeâ meece«eer kesâ ØeÙeesie
keâe GösMÙe Úe$eeW keâes efvecveebefkeâle ceW mes efkeâmekesâ efJekeâeme ceW ceoo
keâjvee nw?
Prime objective of using audio-lingual aids in a class-

room is to keep students to develop

(1) Jele&veer Deewj efÛeÖ-efJeÛeej keâewMeue

Spelling and punctuation skills

(2)  ßeJeCe Deewj Yee<eCe keâewMeue

Listening and speaking skills

(3) he"ve Deewj uesKeve keâewMeue

Reading and writing skills

(4) MeyoeJeueer Deewj JÙeekeâjCe

Vocabulary and grammar

 Skeâ keâ#ee ceW efMe#ekeâ Éeje ØeÙeesie keâer peeves Jeeueer 
ßeJÙe-Yeeef<ekeâ efMe#eCe meneÙekeâ meece«eer keâe meyemes ØecegKe GösMÙe Úe$eeW 
kesâ ßeJeCe SJeb Yee<eCe keâewMeue keâe efJekeâeme keâjvee neslee nw~ efMe#eCe-
meneÙekeâ meece«eer kesâ ØeÙeesie mes Úe$eeW ceW DeefOeiece kesâ Øeefle ®efÛe yeÌ{leer nw 
Deewj Jes DeefOekeâ OÙeeve hetJe&keâ megveles nw leLee mhe°lee hetJe&keâ GvnW ognjeves 
keâe meHeâue ØeÙeeme keâjles nw~

Gòej- ( )  JÙeeKÙee2

efMe#eeLeea kesâ iegCeeW Deewj efJeMes<eleeDeeW kesâ cetuÙeebkeâve kesâ efueS
efvecveebefkeâle ceW mes keâewve-mee meJeexòece GhekeâjCe nw?
Which among the following is best instrument to

evaluate quality or characteristics of a learner?

(1) peeBÛe metÛeer/Checklist

(2) ßesCeer-efveOee&jCe hewceevee/Rating Scale

(3) efJemle=le metÛeer/Inventory

(4) megefKe&ÙeeB/Rubrics

 efMe#eeLeea kesâ iegCeeW Deewj efJeMes<eleeDeeW kesâ cetuÙeebkeâve 
kesâ efueS meJeexòece GhekeâjCe kesâ ™he ceW megefKe&ÙeeW keâe ØeÙeesie efkeâÙee peelee 
nw~

Gòej- ( )  JÙeeKÙee4

efheÚues kegâÚ oMekeâeW kesâ oewjeve lekeâveerkeâ keâer mebJe=efæ, efJekeâeme
Deewj heefjJeefOe&le hengBÛe mes lekeâveerkeâ kesâ ØeÙeesie kesâ meboYe& ceW
efMe#eeLeea keâer efJeMes<eleeÙeW efJekeâefmele keâjves ceW Ùeesieoeve ngDee nw~ veerÛes oes
mecetn efoS ieS nQ, ke=âheÙee pevce Je<e& kesâ DeeOeej hej ØeÛeefuele heerefÌ{ÙeeW keâes

megcesefuele keâjW:

The growth, development and increased access to tech-

nology over decades have contributed to learner char-

acteristics in terms of using technology. Below are

given two sets, please match the generation as being

popularly called based on birth year:

veesš: Fme ØeMve-Øe$e ceW heÛeeme (50) yeng-efJekeâuheerÙe ØeMve nQ~ ØelÙeskeâ ØeMve kesâ oes (2) Debkeâ nQ~  meYeer ØeMve DeefveJeeÙe& nQ~ 50 ØeMve ×2 Debkeâ =100 Debkeâ
Note : This paper contains fifty (50) objective type questions of two (2) marks each. All questions are compulsory.
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mecetn-I/Set-I mecetn-II/Set-II

(a) 1945 Deewj Gmemes henues (i) pesvejsMeve-Z
pevces Generation-Z

Born 1945 and before

(b) 1946 mes 1964 kesâ (ii) pesvejsMeve-Y

yeerÛe pevces Generation-Y

Born 1946 to 1964

(c) 1965 mes 1976 kesâ (iii) yesyeer yetcej
yeerÛe pevces Baby Boomer

Born 1965 to 1976

(d) 1977 mes 1995 kesâ (iv)hejbhejeJeeoer
yeerÛe pevces Traditionalist

Born 1977 to 1995

(e) 1996 Deewj Gmekesâ (v) pesvejsMeve-X
yeeo pevces Generation-X

Born 1996 and after

(a) (b) (c) (d) (e)
(1) (iv) (iii) (v) (ii) (i)
(2)  (ii) (i) (iii) (iv) (v)
(3) (i) (v) (ii) (iii) (iv)
(4) (iii) (iv) (i) (v) (ii)

 efoÙee  ieÙee nw efkeâ efheÚues kegâÚ oMekeâeW kesâ oewjeve 
lekeâveerefkeâ keâer mebJe=efæ, efJekeâeme Deewj heefjJeefOe&le hengBÛe mes lekeâveerefkeâ kesâ 
ØeÙeesie kesâ meboYe& ceW efMe#eeLeea keâer efJeMes<eleeDeeW keâes efJekeâefmele keâjves ceW 
Ùeesieoeve ngDee nw, DeleSJe GheÙeg&keäle  kesâ mevoYe& ceW pevce  Je<e& kesâ 
DeeOeej hej ØeÛeefuele heerefÌ{Ùees mes mecyeefOele mecetn - Je mecetn -  keâe  
mener megcesue Fme Øekeâej nw-

Deewj Gmemes henues pevceW hebjhejeJeeoer 
mes  kesâ yeerÛe pevceW yesyeer yetcej
mes  kesâ yeerÛe pevceW pesvejsMeve 
mes  kesâ yeerÛe pevceW pesvejsMeve 
Deewj Gmekesâ yeeo pevceW pesvejsMeve 

I II

a. 1945 iv.

b. 1946 1964 iii.

c. 1965 1976 v. Y

d. 1977 1995 ii. Y

e. 1996 i. Z

mecetn - mecetn- 
pevce Je<e& DeeOeej ØeÛeefuele heeref Ì{ÙeeB

I II

Gòej- ( )  JÙeeKÙee1

keâ#ee mebjÛevee keâer efHeâMeyeeGue Mewueer kesâ meboYe& ceW efvecveebefkeâle ceW
mes keâewve mee keâLeve mener nw?
Which of the following is correct statement in rela-

tion to fishbowl style of classroom layout?

(1) Úe$e 'C' Deekeâej keâer jÛevee ceW yew"les nQ Deewj efMe#ekeâ keWâõ ceW
neslee nw~ /Students sit is 'C' shape formation with teacher

at the centre.

(2) Úe$eeW keâes Úesšer cespeb kesâ Fo&-efieo& efye"eÙee peelee leeefkeâ Jes ueIeg
mecetn ÛeÛee& keâj mekeWâ~
Students are grouped together on small tables so that

they can engage in small group discussions.

(3) kegâÚ Úe$e keâ#ee kesâ yeerÛe ceW Skeâ Iesjs ceW heeme-heeme yew"les nQ,
peyeefkeâ Mes<e Úe$e mecetn ÛeÛee& keâe DeJeueeskeâve keâjves kesâ efueS
LeesÌ[e heerÚs KeÌ[s nesles nQ~ /Some students sit close

together in a circle in the centre of classroom while

the rest of students stand at the back of classroom

and observe the group discussion.

(4) Úe$e #eweflepe hebefòeâÙeeW ceW yew"les nQ leeefkeâ Jes meeHeâ-meeHeâ Skeâ otmejs
keâes osKe mekeWâ uesefkeâve Fmemes mecetn-ÛeÛee& mebYeJe veneR nes heeleer ~
Students sit in horizontal rows so that they can clearly

see each other but this does not facilitale group

discussion.

 keâ#ee mebjÛevee keâer Ssmeer Mewueer efpemeceW kegâÚ Úe$e 
keâ#ee kesâ yeerÛe ceW Skeâ Iesjs ceW heeme-heeme yew"les nw, peyeefkeâ Mes<e Úe$e 
mecetn ÛeÛee& keâe DeJeueeskeâve keâjves kesâ efueS LeesÌ[e heerÚs KeÌ[s nesles nw, lees 
Ssmeer mebjÛevee keâes r keânles nQ~efHeâMeyeeGue Mewuee

Gòej- ( )  JÙeeKÙee3

Mewef#ekeâ efveÙeespekeâeW Deewj ØeMeemekeâeW keâes ØeefMe#eCe osves Jeeueer
Yeejle ces bmeJeexÛÛe mebmLee efvecveebefkeâle ceW mes keâewve nw?
Which among the following is the apex institution in

India working in the area of training educational plan-

ners and administrators?

(1) Sve meer F& Deej šer (2)  Sme meer F& Deej šer
NCERT SCERT

(3)   Sve DeeF& F& heer S (4) Sve meer šer F&
NIEPA NCTE

 Yeejle ceW Mewef#ekeâ efveÙeespekeâeW Deewj ØeMeemekeâeW keâes 
ØeefMe#eCe osves Jeeueer meJeexÛÛe mebmLee je°êrÙe Mewef#ekeâ Ùeespevee SJeb 
ØemeeMeve mebmLeeve (

) nw~ Ùen mebmLee je°êrÙe mlej hej 
mJeeÙeòeMeemeer efvekeâeÙe nw~ Je<e& ceW je°êrÙe Mewef#ekeâ Ùeespevee SJeb 
ØeMeemeve efJeMJeefJeÅeeueÙe ( ) keâe veece yeouekeâj je°̂erÙe 
Mewef#ekeâ Ùeespevee SJeb ØeMeemeve mebmLeeve ( ) keâj efoÙee ieÙee ~ 
Fmekeâe cegKÙeeueÙe veF& efouueer nw~

NIEPA- National Institute of Education 

Plan and Administration

1979 

NUEPA

NIEPA

Gòej- ( )  JÙeeKÙee3

MeesOe mecemÙee keâer henÛeeve ceW Meeefceue nw:
The identification of a research problem involves:

(a) Dekeâeoceer #es$e keâe ÛeÙeve Selection of the academic area

(b) DeOÙeÙeve-#es$e keâe meerceebkeâve
Demarcation of the study area

(c) JewÙeefòeâkeâ Deewj mebkeâueveelcekeâ ÛeÙeve keâe yeefn<keâjCe
 Rejection of personal and collective choices

(d) #es$e kesâ Yeerlej efJeefMe° efJe<eÙe
Specific topics within the area

(e) efJeòeerÙe Œeesle keâe ØeyebOe/ Management of financial sources

ketâš: (1) (a), (b) Deewj (c) (2) (b), (c) Deewj (d)

(3) (a), (b) Deewj (d) (4) (c), (d) Deewj (e)

 meeceevÙele: MeesOe mecemÙee Skeâ Ssmeer mecemÙee nesleer 
nw, efpemekesâ Éeje oes Ùee oes mes DeefOekeâ Ûejes kesâ yeerÛe Skeâ ØeMve JeeÛekeâ 
mecyevOe keâer DeefYeJÙeefkeäle nesleer nQ~ JeemleJe ceW peye efkeâmeer ØeMve keâe keâesF& 
Gòej Øeehle veneR neslee nw lees mecemÙee GheefmLele nes peeleer nw~ MeesOe 
mecemÙee keâer henÛeeve kesâ Devleie&le efvecveefueefKele keâes Meeefceue efkeâÙee 
peelee nw-

Dekeâeoceer #es$e keâe ÛeÙeve
Dekeâeoceer #es$e keâe meerceebkeâve
#es$e kesâ Yeerlej efJeefMe° efJe<eÙe

i.

ii.

iii.

Gòej- ( )  JÙeeKÙee3
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ØeefleYeeieer MeesOe keâer JÙeeKÙee efvecveefueefKele ceW mes efkeâme ¤he ceW
Yeer keâer pee mekeâleer nw?
Participatory research is also described as:

(1) JÙeef°-DeeOeeefjle/ Individual-besed

(2)  mecetn-DeeOeeefjle/Group-based

(3) mecegoeÙe-DeeOeeefjle/Community-based

(4) mejkeâej-DeeOeeefjle/Government-based

 ØeefleYeeieer MeesOe keâes mecegoeÙe-DeeOeeefjle MeesOe kesâ 
™he ceW JÙekeäle efkeâÙee peelee nw~ mecegoeÙe DeeOeeefjle menYeeefielee MeesOe kesâ 
meeLe, MeesOe ØeMve heefjYeeef<ele efkeâÙee peelee nw Deewj mecegoeÙe kesâ meeLe 
efve<keâ<eex keâe efJeMues<eCe efkeâÙee peelee nw~

Gòej- ( )  JÙeeKÙee3

efvecveefueefKele ceW mes keâewve-mee keâLeve ieuele nw?
Which of the following is an incorrcet statement?

(1) keâeÙeexòej MeesOe ceW Gve DeeBkeâÌ[eW keâe ØeÙeesie efkeâÙee peelee nw efpemes
Deeheves heefjkeâuhevee efvecee&Ce mes hetJe& Skeâ$e efkeâÙee Lee~
Ex post facto research uses data that you collected

before you came up with your hypothesis.

(2) hegjeleeeflJekeâ MeesOe ceW efkeâmeer DevÙe JÙeefòeâ Éeje mebkeâefuele Deewj
keâYeer-keâYeer ketâšyeæ DeeBkeâÌ[eW keâe GheÙeesie efkeâÙee peelee nw~
Archival research uses data collected and sometimes

coded by someone else.

(3) Øes#eCe heæefle keâe GheÙeesie menmecyevOe Deewj ØeeÙeesefiekeâ oesveeW
MeesOe ceW efkeâÙee peelee nw~
Obeservational methods are used in both correla

tional and experimental research.

(4) Deheves men-mebyeOeerÙe DeeBkeâÌ[s efueKeves kesâ efueS mkewâšjhuee@š keâe
GheÙeesie keâjves ceW DeehekeâeW mebyebOe (Oeveelcekeâ Ùee $e+Ceelcekeâ) keâer
efoMee %eele veneR nesieer~
Using a scatterplot to graph your correlational data

will not tell you the direction of the relationship

 efoÙes ieÙes keâLeveeW keâe mener ™he Fme Øekeâej nw-
keâeÙees&llej MeesOe ceW Gve DeebkeâÌ[eW keâe ØeÙeesie efkeâÙee peelee 
nw, efpemes Deeheves heefjkeâuhevee efvecee&Ce mes hetJe& Skeâ$e 
efkeâÙee Lee~ 
hegjeleeeflJekeâ MeesOe ceW efkeâmeer DevÙe JÙeefkeäle Éeje 
mebkeâefuele Deewj keâYeer-keâYeer ketâšyeæ DeeBkeâÌ[es keâe 
GheÙeesie efkeâÙee peelee nw~
Øes#eCe heæefle keâe GheÙeesie menmecyevOe Deewj ØeeÙeesefiekeâ 
oesveeW MeesOe ceW efkeâÙee peelee nw~
men-mecyevOe mecyevOeer DeebkeâÌ[s efueKeves kesâ efueS mkewâšj 

huee@š keâe GheÙeesie keâjves mes mecyevOe keâer efoMee (Oeveelcekeâ Ùee 
$e+Ceelcekeâ) %eele nesleer nw, efpememes Ùen ceeuetce neslee nw efkeâ men-
mecyevOe Oeveelcekeâ nw Ùee $e+Ceelcekeâ ~ Ùen   kesâ yeerÛe neslee nw~

mhe° nw efkeâ ØeMve ceW efoÙee ieÙee keâLeve ( ) Deheves cetue ceW mener 
veneR nw~

i.

ii.

iii.

iv.

+ 1

4

Gòej- ( )  JÙeeKÙee4

MeesOe ceW meneÙekeâ efJeMues<eCe kesâ ueeYe nQ:
The advantages of secondary analysis in research are:

(a) Ùen memlee nw~/It is inexpensive.

(b)  ceehekeâ Ùeb$e yeveeves keâer keâesF& DeeJeMÙekeâlee veneR nw~
There is no need to construct a measuring

instrument.

(c) DeeBkeâÌ[e-DeefYeuesKeeieej Skeâ cenòJehetCe& Œeesle nw~
Data archives are a valuable source.

(d) cenòJehetCe& %eeve Glhevve keâjves kesâ efueS GheÙeesieer DeJemej Øeehle
neslee nw~

Useful opportunity is provided to produce

valuable knowledge.

(e) DeeBkeâÌ[eW keâes mecePeves kesâ efueS meceÙe keâce efceuelee nw~
Provides less time to understand data.

ketâš: (1) (a), (c), (d) Deewj (e) (2) (a), (b), (c) Deewj (d)

(3) (b), (c) Deewj (e) (4) kesâJeue (d) Deewj (e)

 meeceevÙele: efJe<eÙe-Jemleg efJeMues<eCe MeesOe keâer Jen 
efJeefOe nw efpemekesâ Devleie&le Øeleerkeâelcekeâ Jemlegefve‰ efveÙeesefpele DevleJe&mleg 
efJeMues<eCe kesâ GösMÙeeW keâe JeieeakeâjC efkeâÙee peelee nw~-

meneÙekeâ efJeMues<eCe Ùee efÉleerÙekeâ efJeMues<eCe keâe MeesOe kesâ 
Devleie&le efvecveefueefKele ueeYe neslee nw-

Ùen efJeMues<eCe memlee nw~
ceehekeâ Ùev$e yeveeves keâer keâesF& DeeJeMÙekeâlee veneR nw~
DeeBkeâÌ[e-DeefYeuesKeeieej Skeâ cenòJehetCe& m$eesle nw~
cenòJehetCe& %eeve Glhevve keâjves kesâ efueS GheÙeesieer DeJemej 
Øeehle neslee nw~

a.

b.

c.

d.

Gòej- ( )  JÙeeKÙee2

JewOelee Deewj mecemÙee kesâ cegKÙe Œeesle keâes megcesefuele keâerefpeS:
Match the type of validity with its major source of

problem:
(a) efvecee&Ce JewOelee (i) JÙeefle›eâce Ùee Kejeye ceehekeâ

Consturct validity efpemekesâ heefjCeecemJe¤he ieuele
mebkesâleve/og:efveJe&Ûeve neslee nw
Faulty or poor
measure, resulting in
mislabelling/
misinterpreting
behaviour

(b) yee¢e JewOelee (ii) JÙeJenej Deewj De-JÙeJenej
External validity mecetn DeOÙeÙeve DeejbYe nesves

mes hetJe& Demeceeve Les~
Treatment and
no-treatment groups
were unequal before the
study began

(c)   DeYÙebleefjkeâ JewOelee (iii) ØeefleYeeefieÙeeW keâe efveoMe&
Internal validity ØeefleefveOeelcekeâ veneR Lee

Sample of participants
was not representative

ketâš:
(a) (b) (c)

(1) (i) (ii) (iii)
(2)  (i) (iii) (ii)
(3) (iii) (i) (ii)
(4) (ii) (i) (iii)

 ØeMve ceW efoÙes ieÙes JewOelee Deewj mecemÙee kesâ cegKÙe 
m$eesle keâe megcesue Fme Øekeâej nw-

efvecee&Ce JewOelee JÙeefkeäle›eâce Ùee Kejeye ceehekeâ 
efpemekesâ heefjCeecemJe™he ieuele 
mebkesâleve / og:efveJe&Ûeve neslee nw~

Jee¢e JewOelee ØeefleYeeefieÙeeW keâe ØeefleefveOeelcekeâ 
veneR nw~

DeYÙebleefjkeâ JewOelee JÙeJenej Deewj De-JÙeJenej mecetn 
DeOÙeÙeve DeejcYe nesves mes hetJe& 
Demeceeve Les~

JewOelee mecemÙee kesâ cegKÙe ßeesle
a. i.

b. iii.

c. ii.

Gòej- ( )  JÙeeKÙee2
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3.    yeesOe
ieÅeebMe OÙeevehetJe&keâ heefÌ{S Deewj ØeMve mebKÙee 11 mes  15 lekeâ

kesâ Gòej oerefpeS:
’’mejkeâejer ketâšveerefle’’ heo mes efJeefJeOe efJeÛeej Deewj Âef°keâesCe

heefjueef#ele nesles nQ Deewj Fme Øekeâej FmeceW efJeefMe°, megmLeeefhele DeJeOeejCee
meefVeefnle veneR nw~ leLeeefhe mejue MeyoeW ceW mejkeâejer ketâšveerefle mes efJeosMeer
ßeesleeDeeW hej je°^ keâe ØeYeeJe DeefYeØesle nw~ mejkeâejer ketâš veerefle keâer
heefjYee<ee ’’efJeosMeer JÙeefòeâÙeeW kesâ efÛebleve Deewj DeblelJeesielJee Gvekeâer
mejkeâejeW keâes ØeYeeefJele keâjves kesâ GösMÙe’’ mes Gvekesâ meeLe ØelÙe#e mebJeeo
kesâ ¤he ceW Yeer oer pee mekeâleer nw~ Dele: mejkeâejer ketâšveerefle keâes efkeâmeer
je°^ Éeje DevÙe osMeeW keâer yeele megveves Deewj Gvekeâer DeeJeMÙekeâleeDeeW keâes
mecePeves Deewj Deblele: mebyebOe mLeeefhele keâjves kesâ GösMÙe mes Deheves efJeÛeej
mebØesef<ele keâjves keâer Øeef›eâÙee kesâ ¤he ceW Yeer mecePee pee mekeâlee nw~
mejkeâejer ketâšveerefle efkeâmeer Yeer je°^ keâer Deefmlecelee Deewj henÛeeve hej
DeeOeeefjle nesleer nw pees yengle mes keâejkeâeW DeeLee&led jepeveereflekeâ, meeceeefpekeâ,
DeeefLe&keâ Deewj meebmke=âeflekeâ IeškeâeW mes ØeYeeefJele neslee nw~ yeeÛeleerÛe Meg¤
keâjves, mebJeeo keâes peejer jKeves Deewj mebyebOe yeveeves kesâ efueS efJeÕeJeeme
keâes Skeâ DeefveJeeÙe& keâejkeâ kesâ ¤he ceW Gpeeiej efkeâÙee ieÙee nw~ mejkeâejer
keâtšveerefle keâer heefjYee<ee ces mebyebOe efJekeâefmele keâjves hej peesj efoS peeves
keâes Yeer Ssmeer Øeef›eâÙee kesâ ¤he ceW efve¤efhele efkeâÙee ieÙee nw efpememes osMe
keâer pevelee kesâ meeLe ØelÙe#e mebyebOeeW keâe DevegmejCe efkeâÙee peelee nw leeefkeâ
efpeve JÙeefòeâÙeeW keâe ØeefleefveefOelJe efkeâÙee pee jne nw, Gvekesâ efnleeW Deewj
cetuÙeeW keâes yeÌ{eJee efoÙee pee mekesâ~ Fme yeele keâes Yeer Gpeeiej efkeâÙee
ieÙee nw efkeâ mejkeâejer ketâšveerefle ceW mebyebOeeW keâes efJekeâefmele keâjves kesâ efueS
mebheke&â Deewj mebJeeo cenlJehetCe& efve¤hekeâ nQ~  ’’ØeYeeJeer mejkeâejer ketâšveerefle
Skeâ GYeÙeefoMeerÙe ceeie& nw efpemeceW œeesle Deewj peejer mebÛeej Øeef›eâÙee ceW
Meeefceue Øeehlekeâlee& oesveeW hej hejmhej ØeYeeJe heÌ[lee nw~’’ peejer mebJeeo
keâer Øeef›eâÙee kesâ HeâuemJe¤he efJeosMeer ßeesleeieCe kesâ meeLe efÛejkeâeefuekeâ
mebyebOe mLeeefhele nes heelee nw efpememes je°^eW keâes ce=og Meefòeâ Øeehle nesleer nw~
ce=og Meefòeâ JewefÕekeâ ceeceueeW ceW ueeYekeâejer nesleer nw efpememes efJeÕe kesâ DevÙe
efnmmes ceW ØeMebmee Deewj mecceeve keâe YeeJe GlheVe neslee nw~ efkeâmeer osMe keâer
ce=og Meefòeâ leerve keâejkeâeW-Fmekeâer mebmke=âefle, jepeveereflekeâ cetuÙe Deewj
efJeosMeer veerefleÙeeW mes heefjYeeef<ele nesleer nw~ Ùes meYeer keâejkeâ cegKÙele:
jCeveereflekeâ mebÛeej keâewMeue keâe GheÙeesie keâjles ngS DevÙe osMeeW keâer
DeefOeceevÙelee keâes mJe¤he Øeoeve keâjves ceW Fmekeâer DeefYeÙeesiÙelee hej
DeeOeeefjle nw~ nceW mcejCe jKevee ÛeeefnS efkeâ mejkeâejer ketâšveerefle pevemecheke&â
DeefYeÙeeve veneR nw yeefukeâ Fmekeâe ØeÙeespeve mejkeâejer veerefleÙeeW kesâ efueS
meceLe&keâejer JeeleeJejCe keâe efvecee&Ce keâjvee nw~
Read the passage carefully and answer questions from 11

to 15:

The phrase 'public diplomacy' reflects multiple view-

points and ideas and hence, dose not possess a unique,

well-established conceptualisation. Yet, in simple words

public diplomacy is the influence of nation on foreign

audiences. Public diplomacy may also be defined as direct

communication with foreign peoples, with the aim of af-

fecting their thinking and ultimately, that of their gov-

ernments'. Heance, public diplomacy can be thought of

asa process of a nation listening and understanding the

needs of other countries and communicating its viewpoint

to eventually build relationships. Public diplomacy is based

on the identity and reputation of a nation that is dictated

by many factors: political, social, economic and cultural.

Trust has been highlighted as the most important factor

necessary to initiate a conversation, sustain a dialogue

and build relationships. The focus on dveloping relation-

ships is also indicated in the definition of public diplo-

macy as ' the process by which direct relations are pursued

with a country' s people to advance the interests and ex-

tend the values of those being represented'. It is also high-

lighted that engagement and dialogue as key indicators of

developing relationships in public diplomacy. "Effective

public diplomacy is a two-way street with reciprocal influ-

ence on both the source and receiver involved in the ongo-

ing communication process". The ongoing communica-

tion process leads to developing lasting relationships with

a foreign audience that bestows nations with soft power.

Soft power is an advantage in world affairs and incites

admiration and respect in other parts of the world. The

soft power of a country is defined by three factors: its

culture, political values and foreign policies. All these fac-

tors promarily rest on its ability to shape preference of

others by using strategic communication skills. We must

remember that public diplomacy is not a public relations

campaign, but to create on enabling environment for gov-

ernment policies.

mejkeâejer ketâšveerefle kesâ GösMÙe keâes henÛeeefveS:
Indentify the objective of public diplomacy.

(1) je°^ keâes ØeYeeefJele keâjvee/ Influence the nation

(2)  pevelee kesâ meeLe ØelÙe#e mebJeeo
Communicate directly with people

(3) efJeosMeer mejkeâejeW keâer meesÛe keâes ØeYeeefJele keâjvee
Affect the thinking of foreign governments

(4) je°^derÙe ßeJeCe keâer DeJeOeejCee keâe efvecee&Ce keâjvee
Conceptualise national listening

 ‘‘mejkeâejer ketâšveerefle’’ heo mes efJeefJeOe efJeÛeej Deewj 
Âef°keâesCe nesles nQ Deewj Fme Øekeâej FmeceW efJeefMe° megmLeeefhele DeJeOeejCee 
meefVeefnle veneR nw~ leLeeefhe, mejue MeyoeW ceW mejkeâejer ketâšveerefle mes 
efJeosMeer ßeesleeDeeW hej je°^ keâe ØeYeeJe DeefYeØesle nw~ mejkeâejer ketâšveerefle keâer 
heefjYee<ee ‘‘efJeosMeer JÙeefkeäleÙeeW kesâ efÛebleve Deewj DeblelJeesielJee Gvekeâer 
mejkeâejeW keâes ØeYeeefJele keâjves kesâ GodosMÙe’’ mes Gvekesâ meeLe ØelÙe#e mebJeeo 
kesâ ™he ceW Yeer oer pee mekeâleer nw~  

Gòej- ( )  JÙeeKÙee3

efkeâve keâejkeâeW mes efkeâmeer je°^ keâer henÛeeve ØeYeeefJele nesleer nw?
What factors impact the identity of a nation?

(1) jepeveereflekeâ, meeceeefpekeâ, DeeefLe&keâ Deewj meebmke=âeflekeâ
Political, social, economic and cultural

(2) je°^erÙe Deefmcelee/National reputation

(3) efJeosMeer ßeesleeieCe/ Foreign audience

(4) efJeefYevve efJeÛeej/ Different ideas

 mejkeâejer ketâšveerefle efkeâmeer Yeer je°^ keâer Deefmcelee 
Deewj henÛeeve hej DeeOeeefjle nesleer nw pees yengle mes keâejkeâeW DeLee&led 
jepeveereflekeâ, meeceeefpekeâ, DeeefLe&keâ Deewj meebmke=âeflekeâ IeškeâeW mes ØeYeeefJele 
neslee nw~  

Gòej- ( )  JÙeeKÙee1
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efvecveefueefKele ceW mes efkeâme ØeÙeespeveeLe& efkeâmeer kesâ meeLe ØelÙe#e
mebyebOe DeeJeMÙekeâ nw?
Direct relations are necessary with a country to:

(1) efveefnle mJeeLe& efnle meeOeve kesâ efueS/ Pursue vested interest

(2)  mebÛeej kesâ Œeesle keâes ØeYeeefJele keâjves kesâ efueS
Influence the communication source

(3) ØeefleefveOeelcekeâ cetuÙe keâes yeÌ{eJee osves kesâ efueS
Advance the representative values

(4) cenòJehetCe& efve¤hekeâeW keâes Gpeeiej keâjves kesâ efueS
Highlight the key indicatiors

 mejkeâejer ketâšveerefle keâer heefjYee<ee ceW mebyebOe 
efJekeâefmele keâjves hej peesj efoS peeves keâer Yeer Ssmeer Øeef›eâÙee kesâ ™he ceW 
efve®efhele efkeâÙee ieÙee nw efpememes osMe keâer pevelee kesâ meeLe ØelÙe#e mebyebOeeW 
keâes DevegmejCe efkeâÙee peelee nw leeefkeâ efpeve JÙeefkeäleÙeeW keâe ØeefleefveefOelJe 
efkeâÙee pee jne nw, Gvekesâ efnleeW Deewj cetuÙeeW keâes yeÌ{eJee efoÙee pee mekesâ~   

Gòej- ( )  JÙeeKÙee3

peejer mebÛeej Øeef›eâÙee kesâ HeâuemJe¤he:
The ongoing communication process will provide:

(1) efJeosMeer ßeeslee mecetn keâe efvecee&Ce nesiee
Development of foreign audience

(2) ueeYekeâejer ce=og Meefòeâ Glhevve nesieer/Advantageous soft power

(3) DevÙe osMeeW kesâ Øeefle mejenvee keâe YeeJe Glhevve nesiee
Admiration for other countries

(4) DevÙe osMeeW hej meebmke=âeflekeâ cetuÙeeW keâe DeOÙeejesheCe nesiee
Imposition of cultural values on others

 ce=og Meefkeäle JewefMJekeâ ceeceueeW ceW ueeYekeâejer nesleer nw 
efpememes efJeMJe kesâ DevÙe efnmmes ceW ØeMebmee Deewj mecceeve keâe YeeJe Glhevve 
neslee nw~ efkeâmeer osMe keâer ce=og Meefkeäle leerve keâejkeâeW Fmekeâer mebmke=âefle, 
jepeveereflekeâ cetuÙe Deewj efJeosMeer veerefleÙeeW mes heefjYeeef<ele nesleer nQ~       

Gòej- ( )  JÙeeKÙee2

Fme ieÅeebMe mes keäÙee efve<keâ<e& efvekeâuelee nw?
What does the passage declare?

(a) mejkeâejer ketâšveerefle DevÙe osMeeW kesâ meeLe DeØelÙe#e mebyebOe kesâ
efveefcele veneR nw~
Public diplomacy is not for indirect relations with

other countries.

(b)  mejkeâejer ketâšveerefle mes DevÙe osMeeW kesâ meeLe mebyebOe keâe efvecee&Ce
neslee nw~
Public diplomacy builds relations with other

countries.

(c) efkeâmeer Yeer Jeelee& keâes peejer jKeves kesâ efueS vÙeeme Dehesef#ele nw~
Trust is needed to sustain a dialogue.

(d) jCeveereflekeâ mebÛeej keâewMeue mes DevÙe osMeeW keâer DeefOeceevÙelee keâes
mJe¤he Øeoeve keâjves ceW ceoo efceuesieer~
Strategic communication skills will help shape

others' Preference

(e) mejkeâejer ketâšveerefle ueeskeâ mebyebOe veneR nw~
Public diplomacy is not public relations.

(f) ce=og Meefòeâ keâe ØeÙeesie JewefMJekeâ ceeceueeW ceW Yetefcekeâe kesâ efveefceòe
veneR nw~
Soft power is not used to have a role in world

affairs.

Code

(1) (a), (b), (c) Deewj (d) (2) (b), (d), (e) Deewj (f)
(3) (a), (d), (e) Deewj (f) (4) (b), (c), (d) Deewj (e)

 mejkeâejer ketâšveerefle mes DevÙe osMeeW kesâ meeLe mebyebOe 
keâe efvecee&Ce neslee nw~ efkeâmeer Yeer Jeelee& keâes peejer jKeves kesâ efueS vÙeeme 
Dehesef#ele nw~ jCeveereflekeâ mebÛeej keâewMeue mes DevÙe osMeeW keâer DeefOeceevÙelee 
keâes mJe™he Øeoeve keâjves ceW ceoo efceuesieer~ mejkeâejer ketâšveerefle ueeskeâ 
mebyebOe veneR nw~ keäÙeeWefkeâ nces mcejCe jKevee ÛeeefnS efkeâ mejkeâejer ketâšveerefle 
pevemecheke&â DeefYeÙeeve veneR nw~ yeefukeâ Fmekeâe ØeÙeespeve mejkeâejer veerefleÙeeW 
kesâ efueS meceLe&keâejer JeeleeJejCe keâe efvecee&Ce keâjvee nw~  

Gòej- ( )  JÙeeKÙee4

4. mebØes<eCe 
Skeâ keâ#ee ceW ØelÙeÙekeâejer mebØes<eCe keâe GösMÙe ueesieeW keâes Skeâ
efJeMes<e Øekeâej keâe/keâer.......mJeerkeâej keâjevee neslee nw~
Persuasive communication in a classroom intends to

make people accept a particular:

(1) Meeefyokeâ OJeefve/ Verbal noise

(2) Meeefyokeâ keâjleye/ Verbal jugglery

(3) DeJemLee/Position

(4) DeelceefJemce=efle/ Disorientation

 Skeâ keâ#ee ceW ØelÙeÙekeâejer mecØes<eCe keâe GösMÙe 
ueesieeW keâes Skeâ efJeMes<e Øekeâej keâer DeJemLee ( ) keâes mJeerkeâej 
keâjevee neslee nw~ ØelÙeÙekeâejer mecØes<eCe, Skeâ Øesjkeâ mecØes<eCe nw, pees 
mebÛeej Øeef›eâÙee ceW efJemle=le ™he mes ØeÛeefuele nQ Fme Øekeâej kesâ mecØes<eCe 
keâe ØeÙeesie ØelÙeskeâ JÙeefkeäle mJeÙeb keâes mecØesef<ele keâjves kesâ efueS keâjlee nw~

Position

Gòej- ( )  JÙeeKÙee3

keâ#ee ceW ØeYeeJeer mebØes<eCe mes keäÙee GheueefyOe nesleer nw?
Effective communication inside the classroom leads to:

(a) mecemÙee-meceeOeeve jCeveerefle/Problem-solving strategies

(b)  ienve %eeve/Intensive-knowledge

(c) efJemle=le %eeve/Extensive-knowledge

(d) DeefveÙebef$ele ÛeÛee&ÙeW/Uncontrolled discoureses

(e) uecyeJele mebØes<eCe/Vertical communication

(1) (a), (b) Deewj (c) (2) (b), (c) Deewj (d)

(3) (c), (d) Deewj (e) (4) (d), (e) Deewj (a)

 Skeâ ØeYeeJeer mecØes<eCe keâe leelheÙe& mebosMe Ùee 
metÛevee keâes JÙeefkeäleÙeeW, mecetneW, mebie"veeW keâes henggbÛeeves, GvnW Øeeslmeeefnle 
keâjves kesâ GösMÙe mes mebÛeeefjle keâjves nw~ ØeYeeJeer mebÛeej ceW Øesef<ele DeLeJee 
mebÛeeefjle mebosMe hetCe&, mhe°, mener, DeLe&hetCe& nesves kesâ meeLe-meeLe 
Øeehlekeâlee& kesâ meceÙe keâer yeÛele keâjves Jeeuee Je Gmekesâ GösMÙeeW keâer Øeeefhle 
ceW meneÙelee keâjves Jeeuee nesvee ÛeeefnS~

Skeâ keâ#ee ceW ØeYeeJeer mecØes<eCe keâer efvecveefueefKele GheueefyOe 
nesleer nw-

mecemÙee meceeOeeve ceW meneÙekeâ jCeveerefle
ienve %eeve
efJemle=le %eeve
ØeYeeJeer vesle=lJe keâe DeeOeej
efveÙeespeve keâe DeeOeej
efveCe&Ùeve keâe DeeOeej 

i.

ii.

iii.

iv.

v.

vi.
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Mewef#ekeâ ØemeejCe ceW efvecveebefkeâle ceW mes efkeâme keâejkeâ keâer mecemÙee
nw?
Educational broadcasting suffers from the factor of:

(1) efJemleeefjle Deble: ef›eâÙeekeâueehe/ Extended interactivity

(2) mJeÛeeefuele mebØes<eCe/Automated communication

(3) OÙeeve DeJeefOe/Attention span

(4) Deebleefjkeâ-yee¢e SkeâeefOekeâej/Internal-external monopoly

  metÛevee Ùegie ceW Mewef#ekeâ GösMÙeeW kesâ meekeâej keâjves 
kesâ efueS efMe#ee ceW metÛevee Deewj mebÛeej ØeewÅeesefiekeâer kesâ DeeOegefvekeâ ™heeW keâes 
Meeefceue keâjves keâer DeeJeMÙekeâlee Øeleerle nes jner nw, Fmes ØeYeeJeer leewj hej 
keâjves kesâ efueS ÙeespevekeâejeW, ØeOeeveeOÙeehekeâeW, efMe#ekeâeW, ØeewÅeesefiekeâer 
efJeMes<e%eeW keâes ØeewÅeesefiekeâer ØeefMe#eCe efJeòeerÙe, Mew#eefCekeâ Deewj yegefveÙeeoer 
{eBÛeeiele DeeJeMÙekeâleeDeeW kesâ #es$e ceW yengle mes efveCe&Ùe uesves keâer 
DeeJeMÙekeâlee nes jner nw~

Mewef#ekeâ ØemeejCe, efpemekesâ Devleie&le efMe#ee mes mecyevOeer efJe<eÙeesW 
pewmes- jsef[Ùees, šsueerefJepeve, otjoMe&ve, FlÙeeefo mebÛeej ceeOÙeceeW keâe 
ØeÙeesie efkeâÙee peelee nw, kesâ mecyevOe cesW OÙeeve kesâ efJemleej (

) mecyevOeer mecemÙee Glhevve nes jner nw~
Attention 

Span

Gòej- ( )  JÙeeKÙee3

DeefYekeâLeve (A) : efMe#ekeâeW kesâ efueS keâ#ee-iele mebØes<eCe nsleg
ÛeÛee&DeeW kesâ oewjeve ØeMve hetÚvee Skeâ ØeeLeefcekeâ Ùegefòeâ nw~
leke&â (R) : efJeÅeeLeea keâe DeefOeiece efMe#ekeâeW keâe ØecegKe OÙesÙe neslee
nw efpemes ØeMveeW Deewj GòejeW kesâ ceeOÙece mes mebYeJe yeveeÙee peelee nw~
Assertion (A) : Questioning is a primary tool of class-

room communication for teachers when they lead dis-

cussions.

Reason (R) : Student learning is the major motive of

teachers, made possible by questions and answers.

ketâš:
(1) (A) Deewj (R) oesveeW mener nQ~

Both (A) and (R) are true.

(2)  (A) Deewj (R) oesveeW mener nQ, efkebâleg (R), (A) keâer mener JÙeeKÙee
veneR nw~
Both (A) and (R) are true, but (R) is not the correct

explanation of (A).

(3) (A) mener nw, efkebâleg (R) mener veneR nw~
(A) is true, but (R) is false.

(4) (A) mener veneR nw, efkebâleg (R) mener nw~
(A) is false, but (R) is true.

 efoÙee ieÙee DeefYekeâLeve ( ) efkeâ efMe#ekeâeW kesâ efueS 
keâ#ee-iele mecØes<eCe nsleg ÛeÛee&DeeW kesâ oewjeve ØeMve hetÚvee Skeâ ØeeLeefcekeâ 
Ùegefkeäle nw, mener nw keäÙeeWefkeâ ÛeÛee& kesâ oewjeve ØeMve hetÚkeâj efJeÅeeLeea kesâ 
OÙeeve Je Gmekesâ DeefOeiece keâe Deekeâueve legjvle keâj efueÙee peelee nw~ meeLe 
ner leke&â ( ) efkeâ efMe#eeLeea keâe DeefOeiece efMe#ekeâeW keâe ØecegKe  OÙesÙe neslee 
nw, efpemes ØeMveeW Deewj Gòej kesâ ceeOÙece mes mebYeJe yeveeÙee peelee nw, keâer 
mener nw keäÙeeWefkeâ efMe#ekeâ kesâ efMe#eCe keâe cetue GösMÙe leYeer hetje neslee nw 
peye efMe#eeLeea DeefOeieefcele nes peelee nw~

mhe° nw efkeâ keâLeve Deewj leke&â oesveeW mener nw~

A

R

Gòej- ( )  JÙeeKÙee1

peye Úe$e Deewj efMe#ekeâ mebØes<eCe ceW Meeefceue nesles nQ, lees Gmekeâe
GösMÙe neslee nw:
When students and teachers involve in communica-

tion, the purposes are:

(a) DeOÙeJÙeJemeeÙeer ef›eâÙeelcekeâ mebyebOe efJekeâefmele keâjves kesâ efueS~
To develop professional working relationship

(b)  keâ#ee ceW menYeeieer heefjJesMe yeveeves kesâ efueS~
To create a participatory environment in the

classroom.

(c) keâ#ee kesâ yeenj keâer Deble:ef›eâÙee ceW Yeeie uesves kesâ efueS~
To engage in out-of-classroom interaction.

(d) efvepeer ceeceueeW ceW efMe#ekeâ keâe nmle#eshe Øeehle keâjves kesâ efueS~
To seek teachers' intervention in personal matters.

(e) Úe$eeW kesâ Øeefle efMe#ekeâeW kesâ JÙeJenej kesâ efveÙebef$ele keâjves kesâ efueS~
To control teachers' attitude towards students.

ketâš:
(1) (a), (b) Deewj (c) (2) (a), (d) Deewj (e)

(3) (b), (c) Deewj (d) (4) (c), (d) Deewj (e)

 keâ#eeiele mecØes<eCe kesâ oewjeve mecØes<eCe Øeef›eâÙee ceW 
Úe$e Deewj efMe#ekeâ keâer cenòJehetCe& Yetefcekeâe nesleer nw, meeLe ner oesveeW Skeâ 
otmejs kesâ GösMÙe kesâ hetjkeâ nesles nw~ peye Úe$e Deewj efMe#ekeâ mecØes<eCe 
Øeef›eâÙee ceW Meeefceue nesles nw, lees Gvekesâ efvecveefueefKele GösMÙe nesles nQ-

DeOÙeJÙeJemeeÙeer ef›eâÙeelcekeâ mecyevOe efJekeâefmele keâjves 
kesâ efueS menÙeesie keâjvee
keâ#ee ceW menYeeieer heefjJesMe yeveeves kesâ efueS menÙeesie 
keâjvee~
keâ#ee kesâ yeenj keâer Devle:ef›eâÙee ceW Yeeie uesves kesâ efueS 
menÙeesie keâjvee~
DeefOeiece Je efMe#eCe kesâ Devegketâue JeeleeJejCe me=peve kesâ 
efueS menÙeesie keâjvee FlÙeeefo~

i.

ii.

iii.

iv.

Gòej- ( )  JÙeeKÙee1

5. ieefCeleerÙe leke&â Deewj DeefYeJe=efòe
Ùeefo HYDERABAD keâes DABAREDYH kesâ ¤he ceW ketâšyeæ
efkeâÙee peelee nw, lees BENGALURU keâe ketâš keäÙee nesiee?
If HYDERABAD is coded as DABAREDYH, then

BENGALURU will be coded as:

(1) XYPQRSTUB (2)  UXURULCAB

(3) URULAGNEB (4) BDEFGHIJK

 efpeme Øekeâej-
Gòej- ( )   JÙeeKÙee3

H    Y    D    E    R    A    B    A    D

B    E    N    G    A    L    U    R    U

D    A    B    A    R    E    D    Y    H

U    R    U    L    A    G    N    E    B

Gmeer Øekeâej

efomecyej- 20187mesš-
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10, 13, 22, 49, .....?..... keâer ëe=bKeuee ceW Deieuee Debkeâ
nesiee:
The next term in the number series 10, 13, 22, 49

......?......

(1) 89 (2) 126
(3) 97 (4) 130

 
Gòej- ( )   JÙeeKÙee4

10          13          22         49        130

ëe=bKeuee:

+3 +3 +3 +31 2 3 4

JeCe& ëe=bKeuee  EE, GG, IJ, KN, MS,...?....ceW Deieuee heo nesiee:
The next term in the letter series EE, GG, IJ, KN,

MS,.......?......

(1) OO (2)  OY

(3) YO (4) XY

 
Gòej- ( )   JÙeeKÙee2

E E          G G          I J         K N        M S       O Y

oer ieF& JeCe& ëe=bKeuee:

+2 +3 +4 +5 +6

mecetn kesâ efJe<ece Meyo keâes ÛegveW:
Choose the word which is different from the rest:

(1) efueKevee/Write (2) %eeve/Knowledge

(3) heÌ{vee/Read (4) meerKevee/Learn

 efoS ieS mecetn ceW efueKevee, %eeve, heÌ{vee, 
meerKevee ceW ’%eeve’ efJe<ece Meyo nw~

Gòej- ( )   JÙeeKÙee2

Skeâ ceefnuee keâer Deesj Fbefiele keâjles ngS Skeâ heg¤<e ves keâne,
’’Gmekesâ efhelee cesjs efhelee kesâ Skeâ cee$e heg$e nw~’’ Jen heg¤<e Gme
ceefnuee mes kewâmes mebyebefOele nw?
Pointing to a woman, a man siad, "Her father is the

only son of my father". How is the man related to the

woman?

(1) ceefnuee keâe memegj/Father-in-law of the woman

(2)  ceefnuee keâe efhelee/ Father of the woman

(3) ceefnuee keâe YeeF&/Brother of the woman

(4) ceefnuee keâe yeÇoj-Fve-uee@/ Brother-in-law of the woman

 keâLeveevegmeej jòeâ mebyebOe DeejsKe efveefce&le keâjves hej

DeejsKe mes mhe° nw efkeâ Gme heg¤<e keâe mebyebOe ceefnuee mes efhelee  keâe nw~‘ ’

Gòej- ( )   JÙeeKÙee2

efhelee (heg¤<e keâe efhelee)

(ceefnuee keâe efhelee) efhelee (heg¤<e)

ceefnuee

6. ÙegefòeâÙegòeâ leke&â 
veerÛes oes DeeOeejJeekeäÙe (a) Deewj (b) efoS ieS nQ~ FveceW mes
Ûeej efve<keâ<e& efvekeâeues ieS nQ~ Gme ketâš keâe ÛeÙeve keâerefpeS pees
efve<keâ<e& mes GefÛele ¤he mes GodOe=le nw~ [ DeeOeejJeekeäÙe keâes Skeâue
DeLeJee mebÙegòeâ ¤he mes uesles ngS ]~
DeeOeejJeekeäÙe:
(a) meYeer nerjs yesMekeâerceleer helLej nw~
(b) kegâÚ keâeye&ve Ùeewefiekeâ nerjs nw~
efve<keâ<e&:
(i) meYeer yesMekeâerceleer helLej nerjs nQ~
(ii) kegâÚ Dekeâeye&efvekeâ Ùeewefiekeâ yesMekeâerceleer helLej nw~
(iii) meYeer yesMekeâerceleer helLej keâeye&ve-Ùeewefiekeâ nQ~
(iv) kegâÚ keâeye&ve Ùeewefiekeâ yesMekeâerceleer helLej nQ~
Given below are two premises (a) and (b). Four con-

clusions are drawn from them. Select the code that

states validly drawn conclusion (s) [taking the pre-

mises individually or jointly].

Premises: (a) All diamonds are precious stones.

(b) Some carbon compounds are diamonds.

Conclusions:

(i) All precious stones are diamonds.

(ii) Some non-carbon compounds are diamonds.

(iii) All precious stones are carbon compounds.

(iv) Some carbon compounds are precious stones.

Code:

(1) (i) Deewj (iv) (2)  (ii) Deewj (iv)
(3) kesâJeue (iii) (4) kesâJeue (iv)

 efoS ieÙes oesveeW DeeOeej JeekeäÙeeW kesâ DeeOeej hej 
(Skeâue ™he DeLeJee mebÙegkeäle ™he keâes meb%eeve ceW jKeles ngS) 
efvecveefueefKele efmLeefle Øeehle nesieer

 

GheÙeg&keäle DeeOeej JeekeäÙe kesâ DeeOeej hej Ùen efve<keâ<e& efvekeâuelee nw efkeâ 
kegâÚ keâeye&ve Ùeewefiekeâ yesMekeâerceleer helLej nw~

ØeLece efmLeefle-

Gòej- ( )  JÙeeKÙee4

nerjs

nerjs

yesMekeâerceleer helLej

yesMekeâerceleer helLej

keâeye&ve
Ùeewefiekeâ

efÉleerÙe efmLeefle-

leke&âMeefòeâ hejer#eCe keâer JewOelee efvecveefueefKele ceW mes efkeâmemes mebyebefOele
nw?/ Validity in logical reasoning refers to:

(a) keâesF& mejue Skeâue efJeÛeej/Any simple single proposition

(b)  DeeOeejJeekeäÙe Deewj efve<keâ<e& kesâ yeerÛe mebyebOe
Relation between premises and conclusions

(c) kesâJeue efve<keâ<e&/The conclusion alone

(d) DeeOeejJeekeäÙe keâer meÛÛeeF&/Truth of the premises
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veerÛes efoS ieS efJekeâuhe ceW mes mener ketâš ÛegefveS:
Select the correct code from below:

(1) (a) Deewj (b) (2)  (b) Deewj (c)
(3) kesâJeue (b) (4) kesâJeue (d)

 leke&âMeefkeäle hejer#eCe keâer JewOelee DeeOeej JeekeäÙe 
Deewj efve<keâ<e& kesâ yeerÛe mecyevOeeW hej DeeOeeefjle nesleer nw~ hejer#eCe JewOelee 
keâe hejer#eCe kesâ GösMÙeeW mes Ieefve‰ mecyevOe neslee nw~ Skeâ DeJewOe 
hejer#eCe keâYeer Yeer efveOee&efjle GösMÙeeW keâer hetefle& veneR keâjlee~ keâesF& hejer#eCe 
efpeleveer Megælee Deewj meeLe&keâlee mes Deheves GodosMÙeeW keâe ceeheve keâjlee nw 
Jen hejer#eCe Glevee ner JewOe neslee nw~

Gòej- ( )  JÙeeKÙee3

efkeâmeer JewOe efveieceveelcekeâ leke&â ceW Ùeefo DeeOeejJeekeäÙe mener neW, lees:
In a valid deductive argument, if the premises are

true, then:

(1) efve<keâ<e& DeJeMÙe DemelÙe nesvee ÛeeefnS~
Conclusion must be false.

(2) efve<keâ<e& mebYeJele: melÙe nes mekeâles nQ~
Conclusion can be probably true.

(3) efve<keâ<e& DeefveJeeÙe&le: melÙe nesvee ÛeeefnS~
Conclusion must be true.

(4) efve<keâ<e& keâYeer-keâYeer melÙe nes mekeâlee nw~
Conclusion may some times be true.

 efkeâmeer JewÅe efveieceveelcekeâ leke&â ceW Ùeefo DeeOeej 
JeekeäÙe mener nes, lees efve<keâ<e& DeefveJeeÙe&le: melÙe nesvee ÛeeefnS~

leke&â keâer efpeme Øeef›eâÙee ceW Skeâ Ùee DeefOekeâ %eele meeceevÙe 
keâLeveeW kesâ DeeOeej hej efkeâmeer efveefMÛele efve<keâ<e& hej hengBÛee peelee nw,  
Gmes efveieceveelcekeâ leke&â keânles nQ~
JewÅe leke&â- meYeer ceveg<Ùe veMJej nw~

ceesnve ceveg<Ùe nw~ efve<keâ<e&- 
Dele: ceesnve veMJej nw~

i.

ii.

Gòej- ( )  JÙeeKÙee3

efvecveefueefKele leke&â ceW mes leke&âMeefòeâ keâes henÛeeefveS:
’’ ue#Ùenerve JÙeefòeâ Ssmes kebâhÙetšj keâer lejn nw efpemeceW keâesF&
Øees«eece veneR nes~’’
Identify the reasoning in the following argument:

"A person without a goal is like a computer without a

program"

(1) heefjkeâeuheefvekeâ/Hypothetical

(2)  efveieceveelcekeâ/Deductive

(3) Deeieceveelcekeâ/Inductive

(4) meeÂMÙehejkeâ/Analogical

 efoÙee ieÙee leke&â efkeâ ‘‘ue#Ùenerve JÙeefkeäle Ssmes 
keâchÙetšj keâer lejn nw, efpemeceW keâesF& Øees«eece veneR nes~’’ lees Ssmes leke&â keâes 
meeÂMÙehejkeâ leke&â keânles nQ~ meeÂMÙehejkeâ leke&â ceW Skeâ leLÙe keâer leguevee 
otmejs leLÙe mes keâer peeleer nw~

 peye JÙeefkeäle kesâ meccegKe keâesF& keâef"ve mecemÙee Glheve nesleer nw lees 
Jen Gme mecemÙee keâe meceeOeeve keâjves nsleg efÛebleve keâjvee ØeejcYe keâj oslee 
nw, lees Fme Øekeâej keâer efJeÛeejelcekeâ Øeef›eâÙee keâes lekeâ& keânles nQ~

Note-

Gòej- ( )  JÙeeKÙee4

efoS ieS keâLeveeW ceW oesveeW Skeâ otmejs kesâ ÉvÉelcekeâ nQ~ FvnW
efve¤efhele keâjves Jeeues ketâš keâes ÛegefveS:
Among the following statements two are contradic-

tory to each other. Select the code that represents

them:

keâLeve/Statements:

(a) meYeer vÙeeÙeeOeerMe Jekeâerue nQ~/All judges are lawyers.

(b)  kegâÚ vÙeeÙeeOeerMe Jekeâerue nQ~
Some judges are lawyers.

(c) kegâÚ vÙeeÙeeOeerMe Jekeâerue veneR nw~
Some judges are not lawyers.

(d) keâesF& vÙeeÙeeOeerMe Jekeâerue veneR nw~/No judges are lawyers.

Code:/keâtš:
(1) (a) Deewj (b) (2)  (a) Deewj (c)
(3) (a) Deewj (d) (4) (b) Deewj (d)

 efoÙes ieÙes keâLeveeW ceW keâLeve ( ) efkeâ meYeer 
vÙeeÙeeOeerMe Jekeâerue nw leLee keâLeve ( ) efkeâ kegâÚ vÙeeÙeeOeerMe Jekeâerue 
veneR nw, oesveeW keâLeve Skeâ otmejs kesâ efJejesOeeYeemeer Ùee ÉvÉelcekeâ nw~

a

c

Gòej- ( )  JÙeeKÙee2

efJe<ece keâes ÛegefveÙes:
Find the odd one from below:

(1) ØelÙe#eerkeâjCe (hemeeaefJebie)Perceiving

(2)  ßeJeCe/Listening

(3) Devegceeve (FveHeâjsbme) Inferring

(4) yeesOe/Comprehending

 ØelÙe#eer keâjCe mes lelheÙe& mhe° metÛeveeDeeW mes neslee 
nw~ peye JÙeefòeâ ßeJÙe, ÂMÙe Ùee mheMe& Deeefo mebJesoeveeDeeW kesâ DeeOeej hej 
keâesF& mhe° metÛevee Øeehle keâjlee nw lees ØelÙe#eCe keânueelee nw~ ØelÙe#eCe 
mes hetJe& JÙeefòeâ mebJesove ( ) keâjlee nw efkeâvleg mebJesove ceW 
JÙeefòeâ cenmetme lees keâjlee nw efkeâvleg metÛeveeDeeW ceW Demhe°lee nesleer nw~ 
Dele: mebJesove ØelÙe#eCe keâer henueer meerÌ{er nw~ ßeJeCe, Devegceeve Deeefo 
mebJesove kesâ ßeesle nw peyeefkeâ yeesOe keâe mecyevOe DeefOeiece mes neslee nw Dele: 
yeesOe GheÙeg&òeâ efJekeâuheeW ceW mes efJe<ece nw~  

Sen serrion

 

Gòej- ( )   JÙeeKÙee4

7. DeebkeâÌ[eW keâer JÙeeKÙee 

efMe#ekeâ Éeje owefvekeâ 

A
B
C
D
E

2
3
1
2
3

0
-
3
2
1

5000
8000
6000
4000
3000

Name of

Teacher
Remuneration

per class

Number of classes  

 teacher

On Monday,Tuesday 
and Wednesday

On Thursday 

keâ#ee keâer mebKÙee

meesceeJeej,cebieueJeej 

Øeefle Jeie& 

 daily

Deewj yegOeJeej
ieg®Jeej Deewj 

heeefjßeefcekeâ

and Friday

Meg›eâJeej

taken by the

`

`

`

`

`

efomecyej- 20187mesš-
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GheÙeg&òeâ leeefuekeâe ceW ØelÙeskeâ efMe#ekeâ Éeje mehleen kesâ Deueie-
Deueie efoveeW ceW ueer ieF& keâLeeDeeW Deewj Øeefle Jeie& Øeefle efMe#ekeâ heeefjßeefcekeâ
keâe GuuesKe efkeâÙee ieÙee nw~ MeefveJeej Deewj jefJeJeej DeJekeâeMe kesâ efove
nQ~

GheÙeg&òeâ DeeBkeâÌ[eW kesâ DeeOeej hej, veerÛes efoS ieS ØeMveeW kesâ Gòej
oerefpeS~ Skeâ Øekeâes‰ Keeueer nw Deewj Deehekeâes ØeMve ceW GheueyOe metÛevee
kesâ DeeOeej hej heefjkeâueve keâjvee heÌ[ mekeâlee nw~

The above table shows the number of classes taken by

each teacher in different days of the week and the remu-

neration per class per teacher. Saturdays and Sundays are

holidays. Based on the above data, answer the questions

given below. One cell is empty and you may need to calcu-

late it depending upon the information available in the

question.

Skeâ mehleen ceW efMe#ekeâ E Éeje Deefpe&le kegâue heeefjßeefcekeâ nw:
What is the total remuneration earned by teaher E in

one week?

(1) ` 12,000

(2)  ` 9,000

(3) ` 23,000

(4) ` 33,000

 mehleen ceW efMe#ekeâ Éeje ueer ieF& kegâue keâ#eeSb:
meesceJeej, cebieueJeej Deewj yegOeJeej ceW ØelÙeskeâ efove  keâ#eeSb DeLee&le 

Jeie&
ieg¤Jeej Deewj Meg›eâJeej ceW ØelÙeskeâ efove keâ#ee DeLee&le Jeie&
kegâue Jeie& Jeie&
efoÙee nw Øeefle Jeie& heeefjßeefcekeâ 
Dele: mehleen ceW  Éeje Deefpe&le kegâue heeefjßeefcekeâ 

E 

3 3 

×3 = 9 

1 2 × 1 = 2 

= 9 + 2 = 11 

=  3000

E = 11×3000 

=  33,000

`

`

Gòej- ( )   JÙeeKÙee4

Skeâ mehleen ceW efMe#ekeâ B ves ` 72000 Deefpe&le efkeâÙee~ ieg®Jeej
Deewj Meg›eâJeej keâes Gmeves efkeâleves Iebšs keâ#eeSB ueer?
In one week, teacher B earned ` 72000. How many

hours of classes did he take on Thursday and Friday?

(1) 0

(2) 1 hr. daily

(3) 2 hrs. daily

(4) 3 hrs. daily

 efMe#ekeâ ves mehleen kesâ cee$e efoveeW ceW Øeefleefove 
keâ#eeSb ueer~ DeLee&le kegâue Jeie& keâ#eeSb ueer leLee  

Øeefle Jeie& kesâ efnmeeye mes kegâue Deefpe&le efkeâS~
efMe#ekeâ ves ieg¤Jeej Deewj Meg›eâJeej keâes keâesF& Yeer keâ#eeSb veneR ueer~

B 30 

3 3 ×3=9 8,000

9 × 8,000  =  72000 

B 

` 

`

Gòej- ( )   JÙeeKÙee1

efMe#ekeâ A Deewj efMe#ekeâ D Éeje kegâue meehleeefnkeâ Deefpe&le DeeÙe
keâe Devegheele nw:
The ration of the total weekly earning of teacher A to

the total weekly earning of teacher D is:

(1) 5 : 6

(2)  5 : 4

(3) 3 : 4

(4) 5 : 8

 efMe#ekeâ Éeje ueer ieF& kegâue keâ#eeSb 
Jeie&
ØeefleJeie& kesâ efnmeeye mes kegâue heeefjßeefcekeâ 

efMe#ekeâ Éeje ueer ieF& kegâue keâ#eeSb  Jeie& 
ØeefleJeie& ®heÙes kesâ efnmeeye mes kegâue heeefjßeefcekeâ 

A = 3 × 2 = 6 

 5,000 = 6×5,000

=  30,000

(3×2) + (2 ×2)=10

4,000 = 10×4,000

=  40,000

`

`

`

Gòej- ( )   JÙeeKÙee3

efMe#ekeâ leLee A D Éeje kegâue meehleeefnkeâ Deefpe&le DeeÙe keâe Devegheele

30,000 3

40,000 4
= = = 3:4

kesâJeue meesceJeej keâes keâ#ee uesves kesâ yeoues meYeer efMe#ekeâeW keâes
Jesleve keâer meboeÙeieer keâjves kesâ efueS efMe#eCe mebmLeeve Éeje JÙeÙe
kegâue OevejeefMe nw:
The total amount spent by the teaching institute for

paying remuneration to all the teachers for taking

classes on Monday only is:

(1) ` 57,000

(2) ` 58,000

(3) ` 47,000

(4) ` 52,000

 efMe#ekeâ Éeje meesceJeej keâes Deefpe&le DeeÙe 
 

efMe#ekeâ Éeje meesceJeej keâes Deefpe&le DeeÙe 
efMe#ekeâ Éeje meesceJeej keâes Deefpe&le DeeÙe 
efMe#ekeâ Éeje meesceJeej keâes Deefpe&le DeeÙe 
efMe#ekeâ Éeje meesceJeej keâes Deefpe&le DeeÙe 
Dele: kesâJeue meesceJeej keâes keâ#ee uesves kesâ yeoues efMe#ekeâeW keâes efMe#eCe 
mebmLeeve Éeje oer ieF& DeoeÙeieer 

     

A = 2 × 

5000 = 10,000 

B = 3 × 8000 = 24,000

C = 1 × 6000 = 6,000

D = 2 × 4000 = 8,000

E = 3 × 3000 = 9,000

= 10,000 + 24,000+ 6,000 

+ 8,000 + 9,000 = 57,000     

` 

` 

` 

` 

` 

` ` ` 

` ` ` 

Gòej- ( )   JÙeeKÙee1

ceeve ueerefpeS efkeâ Skeâ ceen ceW 4 mehleen nQ~ Skeâ ceen ceW efMe#ekeâ

D keâer Deefpe&le DeeÙe nesieer:

Assume that 4 weeks constitute a month. What will

be teacher D's earnings in a month?

(1) ` 1,60,000

(2)  ` 40,000

(3)   ` 1,20,000

(4) ` 16,000

 efMe#ekeâ Éeje Skeâ mehleen ceW ueer ieF& kegâue 
keâ#eeSb Jeie&
ØeefleJeie& keâer oj mes Skeâ mehleen keâer Deefpe&le DeeÙe

    

D 

= (3×2) + (2×2) = 6+4=10 

4,000 

= 4, 000 × 10

= 40, 0000 

   

`

` 

` 

Gòej- ( )   JÙeeKÙee1

4 = 40,000× 4mehleen ceW Deefpe&le kegâue DeeÙe  ` 

= 1,60,000` 
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8. metÛevee Deewj mebÛeej  
ØeewÅeesefiekeâer (DeeF&.meer.šer.)

efvecveebefkeâle ceW mes keâewve Dee@hejsefšbie efmemšce nQ?
Which of the folowing are Operating Systems?

(a) Ùetefvekeäme/UNIX (b)  Gyebšt/Ubuntu

(c) cewkeâ /Mac (d) S[e/Ada

keâtš: (1) Only (a) and (c) (2) Only (a), (c) and (d)

(3) Only (a), (b) and (c) (4) Only (b) and (d)

 Operating System: 

Microsoft Windows

Apple

Google

 

User

 Operating 

System Windows 10, Windows8, Windows7, Windows 
Vista, Windows Xp etc.

 Operating System-

Mac OS

Linux Operting System-

Ubuntu, Fedora, Arch Linux, Bodhi Linux, Kali Linux

 Mobile Android 

Operating System-
Nougat, Orco, Marshmallow, Lollipop etc.
UNIX, Dos etc.

Ada 

Ada    

Dee@hejsefšbie efmemšce 
Skeâ efmemšce mee@HeäšJesÙej nw pees kebâhÙetšj ef[JeeFme hej otmejs mee@HeäšJesÙej 
Deewj ShueerkesâMeve keâes Ûeueeves keâer Devegceefle oslee nw~ kebâhÙetšj ne[&JesÙej 
efJeefYevve Øekeâej kesâ mee@HeäšJesÙej Deewj ShueerkesâMeve keâes mecePeves ceW me#ece 
veneR neslee nw~ Ssmes ceW Dee@hejsefšbie efmemšce ner Jen ceeOÙece nw pees kebâhÙetšj 
ne[&JesÙej Deewj efJeefYevve mee@HeäšJesÙej/ShueerkesâMeve kesâ ceOÙe efveoxMeeW keâe 
Deeoeve-Øeoeve keâjves keâe ceeOÙece yeveelee nw~
GuuesKeveerÙe nw efkeâ Dee@hejsefšbie efmemšce ner GheÙeesiekeâlee& ( ) leLee 
kebâhÙetšj kesâ ceOÙe Deeoeve-Øeoeve keâe ceeOÙece neslee nw~
Jele&ceeve meceÙe ceW keâF& keâcheefveÙeeW Éeje yeveeS ieÙes Dee@hejsefšbie efmemšce 
ØeÛeefuele nQ efpevekeâer peevekeâejer efvecve nw~

kebâheveer Éeje yeveeS ieÙes 

kebâheveer Éeje efveefce&le  

Éeje yeveeS ieS 

Éeje yeveeS ieS keâe ØeÛeefuele 

Dele: mhemš nw efkeâ (S[e) keâes ÚesÌ[keâj DevÙe meYeer Dee@hejsefšbie 
efmemšce nQ~ peyeefkeâ Skeâ neF& uesJeue Øees«eeefcebie ueQiegSpe nw~    

Gòej- ( )   JÙeeKÙee3

DeeF&. Deej. meer. efkeâmekeâe Meyo-meb#eshe nw?
IRC is the acronym of:

(1) FbšjvewMeveue efjues Ûewš/International Relay Chat

(2)  Fbšjvesš efjuesšs[ keâe@ceme&/Internet Related Commerce

(3) Fbšjvesš efjues Ûewš/Internet Relay Chat

(4) FvHeâe@cexMeve efjues meWšj/Information Relay Centre

 IRC Internet Relay Chat 

BBS 

 

keâe hetCe& ¤he 
(Fbšjvesš efjues Ûewš) nw~ Ùen Skeâ Ûewš Øeesšeskeâe@ue nw efpemes Meg¤ ceW 

(yeguesefšve yees[& efmemšce) kesâ efoveeW ceW mebÛeej kesâ meeOeve kesâ ¤he ceW 
efJekeâefmele efkeâÙee ieÙee Lee~  

Gòej- ( )   JÙeeKÙee3

Sce.DeeF&.Sce.F&. keâe keäÙee DeLe& nw?/ MIME stands for:

(1) ceušerhejheme Fbšjvesš cesue SkeämešWMevme
Multipurpose Internet Mail Extensions

(2) ceušerhejheme Fbšjvesš cesue Sbefššer
Multipurpose Internet Mail Entity

(3) ceušerheue Fbšjvesš cesue SkeämešWMeve
Multiple Internet Mail Extensions

(4) ceušerheue Fbšjvesš cesue Sbefššerpe
Multiple Internet Mail Entities

 MIME: Multipurpose Internet Mail 

Extensions 

Original E-mail Protocol 1991

Internet 

E-mail Text Photo, 

audio Video Mail Send 

E-Mail 

File  

(ceušer hehe&pe Fbšjvesš cesue SkeämešWMevme) Ùen Skeâ 
Fbšjvesš nw~ Ùen Je<e&  ceW vesLeve 

yeesjmšerve kesâ Éeje yeveeÙee ieÙee Lee efpemekeâer ceoo mes Deepe 
Ùetpej efkeâmeer mebosMe ceW meeOeejCe ner veneR yeefukeâ 

Deewj Deeefo keâes ceW efkeâÙee pee mekeâlee nw~ 
Fme Øekeâej keâer metÛeveeDeeW keâes mebosMe kesâ meeLe Skeâ Deefleefjòeâ 

kesâ ¤he ceW Yespee peelee nw~  
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efvecveebefkeâle ceW mes keâewve ’’Deve[t šeFefhebie’’ keâe Mee@š&keâš nw?
Which of the following is a short-cut to "Undo Typ-

ing"?

(1) Ctrl + P (2) Ctrl + Y

(3) Ctrl + Z (4) Ctrl + S

 Shortcut Keys 

Windows Computer Shortcut Key 

Alt Key Ctrl Key Shift Key  

Shortcut Keys 

Shortcut Keys Description

Alt + Tab

F

Ctrl + N

Ctrl + O

Ctrl + A

Ctrl + B

Ctrl + I

Ctrl + U

Ctrl + F Find 

Ctrl + S Save 

Ctrl + X Cut 

Ctrl + C Copy

Ctrl + V Paste 

Ctrl + Y

Ctrl + Z

Ctrl + K

Ctrl + P Page Document 

Alt + F

kebâhÙetšj kesâ meYeer mee@HeäšJesÙej 
ceW keâceeb[dme keâes osves keâe Deemeeve lejerkeâe ceevee peelee nw keäÙeeWefkeâ Fvekeâer 
meneÙelee mes nce efkeâmeer Yeer keâceeb[ keâes Deemeeveer mes os mekeâles nQ, DevÙeLee 
nceW Gmeer keâeÙe& keâes keâjves kesâ efueS keâF& meejs ceeGme efkeäuekeâ keâjves heÌ[les 
nQ~ ØeeÙe: ceW keâes Ûeueeves kesâ 
efueS kesâ meeLe leLee keâe ØeÙeesie efkeâÙee 
peelee nw~
Deeceleewj hej Fmlesceeue keâer peeves Jeeueer kegâÚ keâer 
metÛeer veerÛes oer ieÙeer nw~

Kegues Øees«eeceeW kesâ yeerÛe efmJeÛe keâjvee
ÛeÙeefvele HeâeFue keâe veece yeouevee
Jele&ceeve Øees«eece ceW veÙeer HeâeFue yeveevee
Jele&ceeve Øees«eece ceW henues mes yeveer HeâeFue 
Deesheve keâjves keâe [eÙeuee@ie yee@keäme Keesuevee
meYeer hee"eW keâe ÛeÙeve keâjvee
ÛeÙeveerle šskeämš keâes yeesu[ keâjvee
ÛeÙeveerle šskeämš keâes Fšwefuekeâ keâjvee
ÛeÙeveerle šskeämš keâes Deb[jueeFve keâjvee
Jele&ceeve Øees«eece ceW [eÙeuee@ie yee@keäme 
keâes Keesuevee 
Jele&ceeve HeâeF&ue keâes keâjvee
ÛeÙeveerle šskeämš keâes keâjvee
ÛeÙeveerle šskeämš keâes  keâjvee
efkeäueheyees[& ceW GheueyOe [eše keâes 
keâjvee
Debeflece ef›eâÙee keâes efHeâj mes keâjvee
Debeflece ef›eâÙee keâes hetJe&Jele keâjvee
ÛeÙeefvele šskeämš kesâ efueS neFhejefuebkeâ 
[euevee
Jele&ceeve Ùee keâes efØebš 
keâjvee
Jele&ceeve me›eâerÙe Øees«eece keâes yebo 
keâjvee 

2

4

Gòej- ( )   JÙeeKÙee3

efomecyej- 20187mesš-



2156

vesšJeefkeËâie kesâ Dees. Sme. DeeF&. cee@[ue kesâ efkeâme mlej hej, SÛe šer.
šer. heer. keâeÙe& keâjlee nw?
At which layer of OSI Model of Networking, HTTP

works?

(1) Yeeweflekeâ mlej/Physical Layer

(2)  heefjJenve mlej/Transport Layer

(3) vesšJeke&â mlej/ Network Layer

(4) DevegØeÙeesie mlej/Application Layer

 OSI Model:

Layer Protocol Description

 Open Systems Inter 

Connection (OSI) 1984 

OSI 

Reference Model, International Standards Orgnisation 

(ISO) OSI 

OSI Reference Model 

Protocol 

Data Transmission

Specifide Rules

Standards

OSI 

   
7. Application HTTP,FTP,IRC Network 
   Layer DNS Processes to

Applications
6. Presentation SSL,FTP,IMAP Data
   Layer SSH Representation
5. Session Layer SOCKETS, Interhost

VARIOUS,API’S
4. Transport TCP,UDP,DCCP End-to-End
   Layer SCTP Connection
3. Network IP,IPSEC,ICMP Addess and
    Layer IGMP Best Path
2. Data Link ETHERNET Access to Media
    Layer PPP,FDDI
1. Physical WIRELESS, Binary  
    Layer COAX,Fiber Transmission

Cable    

jsHeâjWme cee@[ue ves ceW mLeehevee kesâ yeeo mes 
vesšJeefkeËâie kesâ meyemes yesefmekeâ SefueceWš kesâ ¤he ceW meJe& efkeâÙee nw~ 

Éeje [sJeuehe Øeheespeue hej DeeOeeefjle nw~ cee@[ue ceW meele 
hejleW nesleer nQ~ ØelÙeskeâ hejle efheÚues hejle kesâ keâeÙeeX kesâ Devegmeej [sše hej 
efJeefMe° keâeÙe& keâjlee nw~ keâer meYeer hejle 
efJeefYevve keâe GheÙeesie keâjleer nw~ efJeefYevve Øeesšeskeâe@ume keâer 
meneÙelee mes [eše š̂ebmeefceMeve ( ) keâer Øeef›eâÙee 
mechevve nesleer nw~ Ùen efveefo&° efveÙeceeW ( ) Deewj 
ceevekeâeW ( ) keâe Skeâ mesš neslee nw, pees [eše keâes Skeâ 
ef[JeeFme mes otmejs ef[JeeFme hej š̂ebmeefceš keâjves kesâ efueS efkeâÙee peelee nw~

cee@[ue keâer hejles Deewj Gvemes mebyebefOele Øeesšeskeâe@ue-
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Communication

9. ueesie,efJekeâeme Deewj heÙee&JejCe
efvecveefueefKele ke=âef<e heæefle hej efJeÛeej keâerefpeS:
Consider the following agricultural practices:

(a) peue-ØeJeen DeJejesOekeâ meercee/ Contour bunding

(b) efjues Heâmeue/Relay cropping

(c) MetvÙe peesle/ Zero tillage

In the context of global climatic change, which of them

help/helps in carbon sequestration/storage in the soil?

JewefÕekeâ peueJeeÙeg heefjJele&ve kesâ meboYe& ceW FveceW mes efkeâmemes/efkeâvemes ce=oe
ceW keâeye&ve he=LekeäkeâjCe/Yeb[ejCe ceW ceoo efceueleer nw?

keâtš: (1) kesâJeue (a) Deewj (b) (2) kesâJeue (c)

(3) kesâJeue (a) Deewj (c) (4) (a), (b) Deewj (c)

 peue ØeJeen DeJejesOekeâ meercee Ùee meceesÛÛe 
cesÌ[- efvecee&Ce meeceevÙe

Devegheo memÙeve Ùee efjues Heâmeue 

peerjes efšuespe ØeCeeueer MetvÙe peesle ( )

 ( ) efJeefOe kesâ Devleie&le 
heneÌ[er {eueeW keâer meeceevÙe ØeJeCelee efoMee kesâ Deej-heej meceeve leue 
Jeeueer meerefÌ{ÙeeB yeveeÙeer peeleer nQ leLee Fve meerefÌ{ÙeeW Ùee keäÙeeefjÙeeW keâes ÛeejeW 
lejHeâ mes cesÌ[eW mes Iesj efoÙee peelee nw~ Fve cesÌ[eW kesâ keâejCe Je<ee& keâe peue 
Úesšs-Úesšs KesleeW Ùee keäÙeeefjÙeeW ceW ®keâ peelee nw leLee Gmekeâe efceefóÙeeW ceW 
DeefOekeâleced DeJeMees<eCe neslee nw~ Fme lejn keâer meceesÛÛe ke=âef<e keâe ØecegKe 
GösMÙe KesleeW ceW Je<ee& peue keâes DeefOekeâ meceÙe lekeâ jeskeâvee leLee ce=oe 
Dehejove keâes jeskeâvee~

 ( ) ceW hetJe&Jeleea 
Heâmeue kesâ keâšves kesâ henues ner Deeieeceer Heâmeue keâes ueiee efoÙee peelee nw~ 
uesefkeâve FmeceW Ùen OÙeeve jKee peelee nw efkeâ oesveeW HeâmeueeW ceW ØeefleÙeesefielee 
vÙetveleced nes~ Fmekesâ efueS Deeieeceer Heâmeue keâer yeesDeeF& hetJe&Jeleea Heâmeue 
keâer keâeefÙe&keâ heefjhekeäJelee kesâ yeeo ner keâer peeleer nw~

Ùee  ke=âef<e keâer Jen 
ØeCeeueer nw, efpemeceW Heâmeue keâes keâešves kesâ yeeo Gmekesâ DeJeMes<e keâes Kesle 
ceW ner ÚesÌ[ efoÙee peelee nw~
Ghejesòeâ leerveeW ØeCeeueer ceW ce=oe ceW keâeye&ve he=LekeäkeâjCe~ Yeb[ejCe ceW ceoo 
efceueleer nw~   

Contour bunding

Relay cropping

 

Zero tillage
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leepee heeveer keâer meJee&efOekeâ cee$ee efJeÅeceeve nesleer nw:
Largest amount of freshwater is present in:

(1) Peerue ce
Lakes

(2) veefoÙeeW ce
Rivers

(3) iuesefMeÙej ce
Glaciers

(4) OeÇgJeerÙe yeHe&â ceW/ Polar ice

  efJeÕe peue-Deehetefle&
DeJeefmLeefle peue keâe DeeÙeleve mekeâue peue keâe

Jeie& efkeâceer. ceW ØeefleMele
( ) cenemeeiej
( ) efnce šesefheÙeeB leLee
    efnceveo  
( ) ceeršj keâer ienjeF&
    lekeâ Yetefceiele peue
( ) leepes peue keâer Peerue
) ce=oe veceer   –

( ) JeeÙegceC[ue
( ) veoer leLee meefjlee
( ) pewJeceC[ue   –

GhegÙe&òeâ 
meeefjCeer mes mhe° nw efkeâ leepes heeveer keâer meJee&efOekeâ cee$ee efnce šesefheÙeeW 
leLee efnceveoer ceW nw~ Fmekesâ Devleie&le OeÇgJeerÙe yeHe&â ceW meJee&efOekeâ leepes 
heeveer keâer cee$ee efJeÅeceeve nw, Gmekesâ yeeo iuesefMeÙej ceW leepes heeveer keâer 
cee$ee efJeÅeceeve nw~

1 1,230,000,000 97.2000

2 28,600,000 2.1500

3 800 4,000,000 0.03100

4 123,000 0.0090

(5 0.005

6 12,700 0.0010

7 1200 0.0001

8 0.00004

Source: Estimates of U.S. Geological survery 
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efvecveefueefKele ceW vÙetvelece Øeot<eCe Glhevve keâjves Jeeueer Tpee&
Glheeokeâ lekeâveerkeâ nw:
Least polluting energy generating technique among

the following is:

(1) cewivesšes-neF[^es[eÙeveeefcekeâ/Magneto-hydrodynamic

(2)  Lece&ue heeJej/Thermal power

(3) efHeâMeve DeeOeeefjle veeefYekeâerÙe Tpee&
Fission based nuclear energy

(4) HeâesšesJeesefuškeâ/ Photovoltaic

  efoÙes ieÙes efJekeâuhe ceW vÙetveleced Øeot<eCe Glhevve 
keâjves Jeeueer Tpee& Glheeokeâ lekeâveerkeâ HeâesšesJeesefuškeâ nw~
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DeefYekeâLeve (A) : DeesueeJe=ef° mes ueieer ngF& Heâmeue ve° nesleer nw~

leke&â (R) : Yeejle ceW DeesueeJe=ef° kesâJeue peeÌ[s kesâ ceewmece ceW nesleer nw~

Assertion (A) : Hails damage the standing crops.

Reason (R) : In India, hails occur only during the

winter season.

ketâš:

(1) (A) Deewj (R) oesveeW mener nQ Deewj (R), (A) keâer mener JÙeeKÙee

nw~

Both (A) and (R) are true and (R) is the correct

explanation of (A).

(2)  (A) Deewj (R) oesveeW mener nQ, Deewj (R), (A) keâer mener JÙeeKÙee

veneR nw~

Both (A) and (R) are true, and (R) is not the correct

explanation of (A).

(3) (A) mener nw, efkebâleg (R) ieuele nw~

(A) is true, but (R) is false.

(4) (A) ieuele nw, efkebâleg (R) mener nw~

(A) is false, but (R) is true.

  oesveeW ieesueeæeX ceW mes Gòejer leLee oef#eCeer 
De#eebMeeW kesâ ceOÙe Gheue-Je=ef° kesâ #es$e heeÙes peeles nQ~ Yeejle ceW ceeÛe& mes 
ceF& lekeâ kesâ iece& cenerveeW ceW Gheue Je=ef° ( ) nesleer nw~ Ùes 
cešj kesâ oeves kesâ Deekeâej mes ueskeâj šsefveme keâer ieWo kesâ Deekeâej lekeâ kesâ 
nesles nQ~ Fvekeâer mebjÛevee hÙeepe keâer YeeBefle mebkesâvõerÙe heejoMeea SJeb 
DeheejoMeea jJesoej hejleeW mes yeveer nesleer nw~ Fvekeâer Glheefòe Øeyeue 
PebPeeJeeleeW mes nesleer nw~ keâheemeer Je<ee&keâejer cesIeeW ceW Glhevve JeeÙeg keâer 
Øeyeue lejbies peye Je<ee& keâer yetBoeW keâes DeefOekeâ TÛeeF& hej hengBÛeeosleer nw, 
leye JeneB Jes yetBoW pece peeleer nw~ Fve peceeR ngF& yetBoeW keâes hegve: veerÛes efiejves 
heÌ[lee nw~ DelÙeefOekeâ Meerleue peue keâer yetBoeW kesâ ceOÙe mes iegpejles ngS Fve 
hej efnce keâer Skeâ hejle pece peeleer nw~ Fmeer Øekeâej yeej-yeej Thej Deewj 
veerÛes DeejesnCe Deewj DeJejesnCe keâjves kesâ HeâuemJe®he Fve efnce kesâ ieesueeW 
hej efnce keâer Skeâ heejoMeea leLee otmejer DeheeoMeea jJesoej hejle ÛeÌ{leer 
peeleer nw efpememes mebkesâvõer hejleeW keâe efvecee&Ce nes peelee nw~ DeesueeJe=ef° mes 
HeâmeueeW keâes Yeejer #eefle hengBÛeleer nw~ 
Dele: ( ) mener nw, efkeâvleg ( ) ieuele nw~ 

30 60 

Hail Storm

A R
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10. GÛÛe efMe#ee ØeCeeueer 
1952 ceW mLeeefhele efÉleerÙe efMe#ee DeeÙeesie kesâ DeOÙe#e keâewve Les?

Who was the Chairman of Secondary Education Com-

mission set up in 1952?

(1) [e@. yeer. Deej. Decyes[keâj/Dr. B.R. Ambedkar

(2)  ßeer kesâ. meer. heble/Sh. K.C. pant

(3) [e@. S.Sue. cegoefueÙeej/Dr. A.L. Mudaliar

(4) [e@. Sme. jeOeeke=â<Ceve/ Dr. S. Radhakrishnan

 1952

23

1952 

 ceW mLeeefhele efÉleerÙe efMe#ee DeeÙeesie kesâ 
DeOÙe#e [e@. S. Sue. cegoefueÙeej Les~ Yeejle mejkeâej ves  efmelecyej, 

keâes  [e. S. ue#ceCemJeeceer cegoefueÙeej keâer DeOÙe#elee ceW 
‘ceeOÙeefcekeâ efMe#ee DeeÙeesie’ keâer mLeehevee keâer, GvneR kesâ veece hej Fmes 

 Yeer keâne peelee nw~cegoefueÙeej keâceerMeve
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mecetn-I keâe mecetn-II mes efceueeve keâjW:

Match Set-I with Set-II

          Set-I         Set-II

(efJeefveÙeecekeâ efvekeâeÙe) (efJeefveÙeceve keâe #es$e)

(Regulatory body) (Field of regulation)

(a) Sve meer šer F& (i) efJeefOe

NCTE Law

(b) yeer meer DeeF& (ii) Jeemlegkeâuee

BCI Architecture

(c)   meer Dees S (iii) JÙeeJemeeefÙekeâ heešŸe›eâce

COA Professional coureses

(d)   Sve yeer S (iv) DeOÙeehekeâ ØeefMe#eCe

NBA Teacher education

(a) (b) (c) (d)

(1) (ii) (iii) (iv) (i)

(2)  (iv) (i) (ii) (iii)

(3) (i) (iv) (iii) (ii)

(4) (iii) (iv) (i) (ii)

 mecetn ceW efoÙes ieÙes efJeefveÙeecekeâ efvekeâeÙe keâe mecetn 
 ceW efoS ieS efJeefveÙeceve keâe #es$e mes megcesue Fme Øekeâej nw 

    

Sve meer šer F& DeOÙeehekeâ ØeefMe#eCe 
yeer meer DeeF& efJeefOe
meer Dees S Jeemlegkeâuee
Sve yeer S JÙeeJemeeefÙekeâ hee"d›eâce

I 

II

1. (NCTE) iv.

2. (BCI) i.

3. (COA) ii.

4. (NBA) iii.

mecetn - mecetn- 
efJeefveÙeecekeâ efvekeâeÙe efJeefveÙeceve keâe #es$e

I II
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ceeveJe mebmeeOeve efJekeâeme ceb$eeueÙe kesâ LEAP keâeÙe&›eâce keâe GösMÙe
efJeÕeefJeÅeeueÙe efMe#ekeâJe=vo keâes efvecveebefkeâle ces bmes efkeâme ceW ØeefMeef#ele
keâjvee nw?
The LEAP programme of MHRD is aimed to train

University faculties in:

(1) Jew%eeefvekeâ MeesOe/ Scientific research

(2)  Dekeâeoefcekeâ vesle=lJe/Academic leadership

(3) veJeerve ØeewÅeesefiekeâer/ New technology

(4) mebmLeeiele DeLe&JÙeJemLee/ Institutional economics

 ceeveJe mebmeeOeve efJekeâeme cev$eeueÙe kesâ Éeje Meg™ 
efkeâS ieS vesle=lJe efJekeâeme SJeb ØeefMe#eCe keâeÙe&›eâce (

) keâe cegKÙe GösMÙe 
efJeMJeefÅeeueÙe mlej kesâ efMe#ekeâ mecetneW keâes Deceeoceer vesle=lJe 
( ) kesâ yeejs ceW ØeefMeef#ele keâjvee nw~ vesle=lJe 
efJekeâeme SJeb ØeefMe#eCe keâeÙe&›eâce leerve mehleen keâe HeäuewieefMehe 
( ) Øees«eece nw efpemeceW  mehleen Iejsuet efMe#eCe mebmLeeDeeW leLee 
Skeâ mehleen efJeosMeer efMe#eCe mebmLeeDeeW ceW ØeefMe#eCe Øeehle efkeâÙee peelee 
nw~

LEAP - 

Leadership Development Training Program

Academic Leadership

Flagship 2
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je<š^erÙe efMe#ee efoJeme keâe DeeÙeespeve efkeâmekesâ pevceefoJeme hej
efkeâÙee peelee nw?
The National Education Day is celebrated to com-

memorate the birth anniversary of:

(1) [e@. peeefkeâj ngmewve/ Dr. Zakir Hussain

(2) peefmšme efnoeÙeleguuee/ Justice Hidayathulla

(3)   S.heer.pes. Deyogue keâueece
A.P.J. Abdul Kalam

(4) ceewueevee Deyegue keâueece
Maulana Abul Kalam Azad

 je°êrÙe efMe#ee efoJeme keâe DeeÙeespeve ceewueevee 
Deyegue keâueece Deepeeo kesâ pevce efoJeme hej efkeâÙee peelee nw~ Ùen efoJeme 
Yeejle mejkeâej kesâ henues efMe#ee cev$eer SJebb Yeejle jlve mes mecceeefvele 
Deepeeo peer kesâ Ùeeo ceW ØeefleJe<e&  veJebyej keâes ceveeÙee peelee nw~ 
JewOeeefvekeâ ™he ™he  mes Fme efoJeme keâes Je<e&  mes ØeejcYe efkeâÙee ieÙee 
nw~

11

2008
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’efMe#ee keâe DeefOekeâej’ (Deej.šer.F&.) keâs yeejs ces efvecveebefkeâle ces mes
keäÙee mener nw?
With reference to ' Right to Education' (RTE) which

among the following is correct?

(1) 21 Je<e& keâer DeeÙeg lekeâ GÛÛelej efMe#ee keâes DeefveJeeÙe& yeveevee~
Making higher education upto 21 years of age a

fundamental right.

(2)  18 Je<e& keâer DeeÙeg lekeâ kesâ efJeÅeeefLe&ÙeeW keâes efve:Megukeâ heesMeekeâ Øeoeve
keâjvee~
Providing free uniforms to students upto18 years of

age.

(3)   14 Je<e& keâer DeeÙeg lekeâ kesâ efJeÅeeefLe&ÙeeW keâer hejer#ee veneR uesvee~
No examination  of students upto14 years of age.

(4) 14 Je<e& keâer DeeÙeg lekeâ ØeeLeefcekeâ efMe#ee keâes DeefveJeeÙe& yeveevee~
Making elementary education upto 14 years of age a

fundamental right.

 efMe#ee keâe DeefOekeâej (
) kesâ Devleie&le  Je<e& lekeâ keâer DeeÙeg Jeie& kesâ Devleie&le 

meYeer yeÛÛeeW keâes efve:Megukeâ SJeb DeefveJeeÙe& ØeeLeefcekeâ efMe#ee keâe ØeeJeOeeve 
efkeâÙee ieÙee nw~ JeW mebefJeOeeve mebmeesOeve Éeje DevegÛÚso ( ) kesâ 
Devleie&le efve:Megukeâ SJeb DeefveJeeÙe& efMe#ee keâes ceewefuekeâ DeefOekeâejeW ceW 
Meeefceue efkeâÙee ieÙee~ Fme DeefOekeâej kesâ Devleie&le efvepeer mketâueeW ceW Yeer 

 yeÛÛeeW keâes efyevee efkeâmeer Megukeâ kesâ veeceebefkeâle efkeâÙee peeSiee~

RTE- Right to 

Education 6-14

86 21 A

25%
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hejer#ee efleefLe: 21 efomecyej-2018 efÉleerÙe heeueer

mebMeesefOele Gòej-he$ekeâ kesâ Devegmeej

1. efMe#eCe DeefYeJe=efòe
yuetce kesâ heejbheefjkeâ JeieeakeâjCe efJe%eeve kesâ Devegmeej meb%eeveelcekeâ
#es$e ceW DeefOeiece keâe GÛÛelece mlej nw:
According to Bloom's traditional taxonomy, the high-

est level of learning in cognitive domain is:

(1) DevegØeÙeesie
Application

(2)  cetuÙeebkeâve
Evaluation

(3) efJeMues<eCe
Analysis

(4) mecePe
Comprehension

 yuetce kesâ heejcheefjkeâ JeieeakeâjCe efJe%eeve kesâ 
Devegmeej meb%eeveelcekeâ #es$e ceW DeefOeiece keâe GÛÛelej mlej cetuÙeebkeâve 
neslee nw~ yuetce keâer Jeieeakeâer efMe#ee kesâ Devleie&le meerKeves kesâ GösMÙeeW kesâ 
JeieeakeâjCe mes mecyeefvOele nw~

Fvekeâe ØecegKe GösMÙe efMe#ee kesâ DeJeOeejCeeDeeW, Øeef›eâÙeeÙeeW 
Deewj efmeæevleeW kesâ efJeMues<eCe cetuÙeebkeâve keâjves mes nw~ yuetce JeieeakeâjCe 
(škeämeesvee@ceer) efMe#ee keâes meerKeves kesâ ™heeW Deewj mlej kesâ JeieeakeâjCe keâe 
Skeâ ØeÙeeme nQ~

Gòej- ( )  JÙeeKÙee2

efMe#eCe keâer mecevegosMeve efJeefOe efvecveebefkeâle ceW mes efkeâmekeâe mebÙeespeve
nw?
Assignment method of teaching is a combination of

which of the following?

(1) mJeevegYeefJekeâ efJeefOe Deewj mecemÙee-meceeOeeve efJeefOe
Heuristic method and problem solving method

(2) JÙeeKÙeeve-men-efveoMe&ve efJeefOe Deewj ØeÙeesieMeeuee efJeefOe
Lecture-cum-demonstration method and laboratory

method

(3) Øe#esheCe efJeefOe Deewj JÙeeKÙeeve efJeefOe
Project method and lecture method

(4) JÙeeKÙeeve efJeefOe Deewj #es$e oewje efJeefOe
Lecture method and field visit method

 efMe#eCe keâer mecevegosMeve efJeefOe JÙeeKÙeeheve-men-
efveoMe&ve efJeefOe Deewj ØeÙeesieMeeuee efJeefOe keâe mebÙeespeve nw~ efMe#eCe keâer 
mecevegosMeve efJeefOe kesâ efvecveefueefKele ueeYe nesles nQ-

hejer#ee keâer mebjÛevee DeLeJee efvecee&Ce ceW mejue Je keâce 
meceÙe ueielee nw~
mebMues<eCe, DevegØeÙeesie leLee cetuÙeebkeâve pewmes GÛÛe mlej kesâ 
efÛebleve keâewMeueeW kesâ efJekeâeme ceW meneÙelee keâjlee nw~
hejer#ee kesâ efueS mLeeveevlejCe leLee meeceevÙeerkeâjCe keâewMeue 
keâe GheÙeesie efkeâÙee peelee nw~

i.

ii.

iii.

Gòej- ( )  JÙeeKÙee2

veesš: Fme ØeMve-Øe$e ceW heÛeeme (50) yeng-efJekeâuheerÙe ØeMve nQ~ ØelÙeskeâ ØeMve kesâ oes (2) Debkeâ nQ~  meYeer ØeMve DeefveJeeÙe& nQ~ 50 ØeMve ×2 Debkeâ =100 Debkeâ
Note : This paper contains fifty (50) objective type questions of two (2) marks each. All questions are compulsory.
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efMe#eCe keâer mJeevegYeefJekeâ efJeefOe keâe efJekeâeme efkeâmeves efkeâÙee Lee?
Heuristic method of teaching was developed by:

(1) pee@ve [erJes/ John Dewey

(2)  øesâ[efjkeâ øeâesyesue/ Friedrich Froebel

(3) SÛe. F&. Deece&mš^ebie/ H. E. Armstrong

(4) Sves megefueJee@ve/ Anne Sullivan

 efMe#eCe keâer mJeevegYeeefJekeâ efJeefOe keâe efJekeâeme SÛe. 
F&. Deece&mš̂ebie ves efkeâÙee Lee~

Fme efJeefOe keâes Keespe DevegmebOeeve, DevJes<eCe Ùee ¢etefjefmškeâ 
efJeefOe FlÙeeefo veeceeW mes peevee peelee nw~ Fme efJeefOe keâe GösMÙe yeeuekeâeW ceW 
Keespe keâer ØeJe=efòe keâe GoÙe keâjvee neslee nw~ Fmekesâ Devleie&le Úe$e hej 
%eeve keâes ueeoe veneR peelee yeefukeâ GvnW mJeÙeb melÙe keâer Keespe kesâ efueS 
Øesefjle efkeâÙee peelee nw~

Gòej- ( )  JÙeeKÙee3

keâ#ee ceW meneÙekeâ efMe#eCe meece«eer ØeÙeesie keâjves keâer kegâÚ Gòece
hejbhejeÙeW nQ~ veerÛes keâefleheÙe efMe#eCe meneÙekeâ meeceef«eÙeeb oer ieF& nQ,
ke=âheÙee keâ#ee kesâ Úe$eeW keâer mebKÙee kesâ Devegmeej efMe#eCe meneÙekeâ
meeceef«eÙeeW mes Gvekeâe efceueeve keâjW~
There are some best practices of using teaching aids

in classroom. Below are given certain teaching media

aids, please match them according to the size of the

class in terms of number of students and the teaching

aid to be used:

(a) 2-3 Úe$eeW keâer Úesšer keâ#ee (i) efHeäuehe-Ûeeš& Ùee JneFš yees[&
Small size class Flip-chart of white

of 2-3 students board

(b) 10-15 Úe$eeW keâer ceOÙece (ii) heeJejhJeeFbš mueeF[dme
Deekeâej keâer keâ#ee Power Point slides

Medium size class

of 10-15 students

(c) 20-25 Úe$eeW keâer yeÌ[er keâ#ee (iii) ef[mehues m›eâerve hej DeC[ekeâj
Øemlegefle

Large size class of Oval presentation with

20-25 students display screen

(d) 30 mes pÙeeoe Úe$eeW keâer (iv) keâeiepe hej efueKevee
yengle yeÌ[er keâ#ee Writing on paper

Extra large size class

of more than 30 students

(a) (b) (c) (d)
(1) (ii) (iii) (iv) (i)
(2) (i) (iv) (ii) (iii)
(3) (i) (iv) (iii) (ii)
(4) (iv) (i) (ii) (iii)

 keâ#ee ceW meneÙekeâ efMe#eCe meece«eer ØeÙeesie keâjves keâer 
kegâÚ Gòece hejchejeSb leLee Gvemes mecyeefvOele efMe#eCe meneÙekeâ meeceef«eÙeeW 
kesâ mecetn - keâe mecetn -  mes megcesue Fme Øekeâej nw ~

 
 Úe$eeW keâer nesleer keâ#ee keâeiepe hej efueKevee

Úe$eeW keâer ceOÙece efHeäuehe keâe[& Ùee £eFš yees[&  
DeeYeej keâer keâ#ee

 Úe$eeW keâer yeÌ[er keâ#ee heeJej hJeeFbšdme mueeF[dme
 mes pÙeeoe Úe$eeW keâer ef[mhues m›eâerve hej DeC[ekeâej 

yengle yeÌ[er keâ#ee Øemlegefle

I II

a. 2-3 iv.

b. 10-15  i.

c. 20-25 ii.

d. 30  iii.

mecetn - mecetn- I II

Gòej- ( )  JÙeeKÙee4

kegâÚ efMe#eCe meneÙekeâ meeceef«eÙeeb keâefleheÙe keâewMeueeW pewmes he"ve,
ßeJeCe Deewj GÛÛeejCe, FlÙeeefo hej DeeOeeefjle nesleer nQ~ Ssmeer
efMe#eCe meneÙekeâ meeceef«eÙeeb keäÙee keânueeleer nQ?
There are teaching aids which are centered around

certain skills such as reading, listening and pronun-

ciation etc. Such teaching aids are called as:

(1) keâewMeue DeeOeeefjle efMe#eCe meneÙekeâ meece«eer
Skill based teaching aids

(2)  ßeJÙe-Yeeef<ekeâ efMe#eCe meneÙekeâ meece«eer
Audio-lingual teaching aids

(3)   meeceevÙe %eeve efMe#eCe meneÙekeâ meece«eer
General knowlege teaching aids

(4) Jew%eeefvekeâ efMe#eCe meneÙekeâ meece«eer
Scientific teaching aids

 Ssmeer efMe#eCe meneÙekeâ meeceef«eÙeeW pees keâefleheÙe 
keâewMeueeW pewmes he"ve, ßeJeCe Deewj GÛÛeejCe FlÙeeefo hej DeeOeeefjle nesleer 
nw, GvnW keâewMeue DeeOeeefjle efMe#eCe meneÙekeâ meece«eer keâne peelee nw~ Fme 
Øekeâej keâer efMe#eCe meneÙekeâ meece«eer kesâ ØeÙeesie mes efMe#eCe keâeÙe& 
ØeYeeJeMeeueer neslee nw, leLee efMe#eeefLe&ÙeeW Éeje DeefOeiece keâe keâeÙe& Yeer 
mener, Megæ Je leer›e ieefle mes neslee nw~ efJeMes<e Øekeâej kesâ yeeuekeâeW kesâ 
efMe#eCe kesâ efueS Yeer keâewMeue DeeOeeefjle efMe#eCe meneÙekeâ meece«eer keâe 
GheÙeesie keâjvee DeefOekeâ ØeYeeJeer neslee nw~

Gòej- ( )  JÙeeKÙee1

efkeâmeer MeesOe efJe<eÙe keâer ceewefuekeâlee efkeâve IeškeâeW hej efveYe&j
keâjsieer?
The originality of a research topic will depend upon

factors of:

(a) efJe<eÙe keâer efJeefMe°lee /Uniqueness of the topic

(b) GheÙeesefieleeJeeoer DeeÙeece/Utilitarian dimensions

(c) menÙeesie ØeCeeueer/Support system

(d) heÙe&Jes#eCe keâer DeveeJeMÙekeâlee
Non-requirement of supervision

(e) DeOÙeÙeve keâer JÙeJeneÙe&lee/Feasibility of the studey

ketâš:

(1) (a), (b),(c) Deewj (e) (2) (b), (c),(d) Deewj (e)

(3) (a), (b),(c) Deewj (d) (4) (a), (b),(d) Deewj (e)

 MeesOe efJe<eÙe keâe ÛegveeJe Skeâ cenòJehetCe& efJe<eÙe 
neslee nw, Fmekeâe ÛegveeJe keâjles meceÙe efJeefYevve Øekeâej kesâ Devleme&cyebefOele 
yeeleeW keâe OÙeeve jKee peelee nw~ MeesOe efJe<eÙe ner yeleelee nw, efkeâ nce 
JeemleJe ceW MeesOe keâer efkeâme efoMee ceW peevee Ûeenles nQ~

Skeâ MeesOe efJe<eÙe keâer ceewefuekeâlee kesâ mecyevOe ceW efvecveefueefKele 
IeškeâeW keâe OÙeeve jKevee ÛeeefnS-

efJe<eÙe keâer efJeefMe°lee
GheÙeesefieleeJeeoer DeeÙeece
menÙeesie ØeCeeueer
DeOÙeÙeve keâer JÙeJeneÙe&lee

i.

ii.

iii.

iii.

Gòej- ( )  JÙeeKÙee1
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efvecveefueefKele ceW mes keâewve-mee mJeleb$e leLee efveYe&j ÛejeW kesâ yeerÛe
keâejCe Deewj ØeYeeJe mebyebOe keâes meyemes cepeyetle mee#Ùe cegnwÙee
keâjelee nw?/Which among the following provides the

strongest evidence of cause-and effect relationship

between independent and dependent variables?

(1) menmebyebOeelcekeâ Gheeiece/Correlational approach

(2) iewj-ØeeÙeesefiekeâ Gheeiece/Non-experimental approach

(3) ØeeÙeesefiekeâ Gheeiece/Experimental approach

(4) JeCe&veelcekeâ meebefKÙekeâer/Descriptive statistics

 ØeeÙee s e fie ke â Gheeiece (
)  mJeelev$e Ûej leLee Deeefßele Ùee efveYe&j ÛejeW kesâ yeerÛe 

keâejCe Deewj ØeYeeJe kesâ mecyevOe keâes meyemes cepeyetle mee#Ùe cegnwÙee keâjelee 
nw~ ØeeÙeesefiekeâ Gheeiece keâes owefnkeâ ceveesefJe%eeve keâe meJee&efOekeâ Jew%eeefvekeâ 
Gheeiece ceevee peelee nw~ Fme Gheeiece keâer meyemes yeÌ[er efJeMes<elee Ùen nw 
efkeâ DevegmebOeevekeâlee& ØeÙeesieMeeuee ceW mJeÙeb Gve efmLeefleÙeeW keâes Glhevve keâj 
mekeâlee nw, efpeve efmLeefleÙeeW ceW Jen JÙeJenej keâe DeOÙeÙeve keâjvee Ûeenlee 
nw~ Fme Gheeiece Éeje JÙeJenejeW keâe Øes#eCe Deewj ceeheve ØeÙeesieMeeuee keâer 
efveÙeefv$ele oMee ceW efkeâÙee peelee nQ~

Experimental 

Approach

Gòej- ( )  JÙeeKÙee3

ceeheer peeves ÙeesiÙe Deewj yeoueles ceeheeW mes Ùegòeâ TBÛeeF&, Yeej Ùee
Øemevvelee pewmeer efJeMes<elee keâes Deehe keäÙee keânWies?
With what name an attribute like height, weight or

happiness that is measurable and that is assigned

with changing values be called?

(1) Devegceeveer/Heuristic

(2) meebefKÙekeâer/Statistics

(3) Ûej/Variable (4) ØeefleoMe&/Sample

 ceeheer peeves ÙeesiÙe Deewj yeoueles ceeheeW mes Ùegkeäle 
TBÛeeF&, Yeej Ùee Øemevvelee pewmeer efJeMes<elee keâes Ûej ( ) keâne 
peelee nw~ otmejs MeyoeW ceW yeerpeieefCele keâer efJeMes<elee kesâ Devegmeej 
yeerpeieefCeleerÙe jeefMeÙeeW kesâ mLeeve hej efÛevneW DeLeJee De#ejeW keâe ØeÙeesie 
efkeâÙee peelee nw, efpevekeâe cetuÙe he=Lekeâ mLeeveeW hej he=Lekeâ neslee nw, GvnW 
Ûej keâne peelee nw~ Ûej oes Øekeâej kesâ nesles nQ-

mJelev$e Ûej
Deeefßele Ûej

Variable

i.

ii.

Gòej- ( )  JÙeeKÙee3

efvecveefueefKele ceW mes keâewve-mee efMe#ee kesâ efmeæevle kesâ Øeefleheeokeâ
leLee Gmekesâ mebiele efmeæeble keâe Ùegice megcesefuele veneR nw?
Which one of the following is incorecetly matched

between the proponent and the theory of education

advocated by him?

(1) huesšes-Øeke=âefleJeeo/Plato-Naturalism

(2) ®mees-Øeke=âefleJeeo/Rossean-Naturalism

(3) huesšes-DeeoMe&Jeeo/Plato-Idealism

(4) [sJeer-JÙeJeneefjkeâleeJeeo/Dewey-Pragmatism

 Øeke=âefleJeeo kesâ ØeJele&keâ ceneve Øeke=âefleJeeoer 
oeMe&efvekeâ ™meeW Les, peyeefkeâ huesšeW DeeoMe&Jeeo kesâ ØeJele&keâ leLee [er.Jeer. 
JÙeeJeneefjkeâleeJeeo kesâ ØeJele&keâ nQ~ Øeke=âefleJeeo heeMÛeelÙe oeMe&efvekeâ 
efÛevleve keâer Jen efJeÛeej Oeeje nw pees Øeke=âefle keâes cetue lelJe ceeveleer nw, 
Fmeer keâes Fme yeÇÿeeC[ keâe keâlee& SJeb Gheeoeve (keâejCe) ceeveleer nw~

Gòej- ( )  JÙeeKÙee1

efkeâmeer MeesOe efjheesš& ceW Meeefceue nesles nQ:
A research report will contain:

(a) efJeòeerÙe uesKes/Financial accounts

(b) ØeejbefYekeâ Yeeie/Prefatory parts

(c)   GheÙeesefielee ØeceeCehe$e/Utilisation certificates

(d)   Meer<e&keâ he=‰/Title page

(e)   efJe<eÙe metÛeer/Table of contents

(f)   Debeflece DeOÙeeÙe/Terminal chapters

ketâš:

(1) (a), (b), (c) Deewj (e) (2) (b), (d), (e) Deewj (f)
(3) (c), (d), (e) Deewj (f) (4) (a), (c), (d) Deewj (e)

 MeesOe ØeefleJesove, MeesOe Øeef›eâÙee keâe Deefvlece ÛejCe 
neslee nw~ Fme keâe GösMÙe efpe%eebmeg ueesieeW lekeâ MeesOe kesâ yeejs ceW 
JÙeJeefmLele, efJemle=le Deewj efueefKele heefjCeece hengBÛeevee neslee nw~ MeesOe 
ØeefleJesove ceW MeesOe kesâ GösMÙe, #es$e ØeefJeefOeÙeeW, mebkeâefuele leLÙeeW keâe 
efJeJejCe, efJeMues<eCe, JÙeeKÙee Deewj efve<keâ<e& Deeefo efueefKele ™he ceW 
Øemlegle efkeâÙee peelee nw~ Skeâ JÙeJeefmLele Je Gòece MeesOe ØeefleJesove ceW 
efvecveefueefKele keâes Meeefceue efkeâÙee peelee nw-

i.

ii.

iii.

iv.

ØeejefcYekeâ Yeeie
Meer<eke&â he=‰
efJe<eÙe metÛeer
Debeflece DeOÙeeÙe

Gòej- ( )  JÙeeKÙee2

3.    yeesOe
efvecveefueefKele heefjÛÚso keâes OÙeevehetJe&keâ heÌ{s Deewj ØeMve mebKÙee 11 mes
15 lekeâ kesâ Gòej oerefpeS:

nce Skeâ Ssmeer ogefveÙee ceW jnles nQ efpemekeâer efJeMes<elee ieg®lej
meeJe&Yeewefcekeâ Deekeâeb#eeDeeW mes ueskeâj meecegoeefÙekeâ peerJeve ceW hetCe& menYeeefielee
nw~ Fmekesâ DeueeJee, ØelÙeskeâ meceepe ceW Deheveer Øe%ee, ØeefleYee Deewj Tpee&
keâer Deejef#eefle keâe hetCe& ueeYe uesves keâer melele efJekeâemeceeve DeeJeMÙekeâlee
nw~ ÙeneB efMe#ee keâer iegCeJeòee ceW megOeej keâer DeeJeMÙekeâlee hej pees efoÙee
peelee nw~ peeefnj leewj hej, iegCeJeòee kesâ efkeâmeer Yeer cetuÙeebkeâve ceW Skeâ
cetuÙeiele efveCe&Ùe efveefnle neslee nw pees efMe#ee mes nceejer ØelÙeeMee mes
ØeYeeefJele neslee nw~ Skeâ DeÛÚer iegCeJeòee Jeeueer efMe#ee keâes leerve cetueYetle
ceeveob[eW hej Keje Glejvee ÛeeefnS: Fmes ueeskeâleebef$ekeâ nesvee ÛeeefnS: Fmes
meeceeefpekeâ ¤he mes ØeYeeJeer nesvee ÛeeefnS Deewj Fmes Skeâ Ssmes ceeveJeleeJeeo
mes Øesjefle nesvee ÛeeefnS pees Fmes Glheeokeâlee ceeveob[eW keâe DevevÙe ¤he
mes DeOeerve ve yeveeÙes~ Fmesme, keâefLele ¤he mes JÙeeJeneefjkeâ %eeve keâes
JewÛeeefjkeâ ef#eeflepe ceW DeefYeJe=efæ keâjves Jeeues efJe<eÙeeW, efJeÛeej-efyebogDeeW
keâueelcekeâ DeefYeJÙeefòeâ DeLeJee oeMe&efvekeâ Gheeiece keâer legueve ceW JejerÙelee
osves keâer DeefleMeÙe efJeJeeomheo ØeJe=efòe kesâ meceeueesÛeveelcekeâ cetuÙeebkeâve
keâer DeeJeMÙekeâlee Glhevve nesleer nw~ efMe#ee Deewj keâeÙe& kesâ yeerÛe keâe
mebheke&â-met$e Skeâ Deewj ÛeÛee& keâe efJe<eÙe nw~ efMe#ee Deewj jespeeiej kesâ
yeerÛe keâer JÙeehekeâ Demebieefle kesâ yeejs ceW Yeer iebYeerj efÛeblee nw~ keâeHeâer uebyes
meceÙe mes Ùetvesmkeâes efveÙeespeve kesâ #es$e ceW Deheves keâeÙe& kesâ Yeeie kesâ ¤he ceW
efMe#ee, keâeÙe& Deewj jespeieej keâer Deble: ef›eâÙeeDeeW keâe DeOÙeÙeve keâjlee
jne nw~ Ùen keâne peevee ÛeeefnS efkeâ DeeOegefvekeâ DeLe&JÙeJemLeeDeeW keâer
yeÌ{leer ngF& efJeefJeOelee Deewj GveceW nesves Jeeues DelÙeefOekeâ lJeefjle yeoueeJeeW

efomecyej- 20188mesš-
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kesâ keâejCe jespeieej hetJee&vegceeveesW kesâ "erkeâ Deveg¤he efMe#ee keâer Ùeespevee
yeveevee DelÙeble keâef"ve nw~ Ùen efoKeeÙee ieÙee nw efkeâ efMe#ee kesâ keâeÙe&keâjCe
Deewj mebjÛevee ceW yesnlej ueÛeerueeheve nesvee Fme yeele keâer Gòece ieejbšer nw
efkeâ Jen lJeefjle yeoueeJe kesâ Øeefle Devegketâue nesieer~
Read the passage carefully and answer questions from 11

to 15:

We live in a world characterised by greater universal

aspirations to full participation in the life of societies.

What is more, in every society there is a constantly grow-

ing need to take full advantage  of its reserves of intelli-

gence, talent and energy. Here the need to improve the

quality of education is emphasised. Clearly, any assess-

ment of quality involves a value judgement that is coloured

by what one expects of education. A good-quality educa-

tion should meet three essential criteria: it should be demo-

cratic, it should be socially effective and it should be moti-

vated by a humanism that does not allow it to be subordi-

nated exclusively to the criterion o productiveity. This calls

for a critical appraisal of the highly debatable tendency to

give priority to allegedly " practical" knowledge as op-

posed to mind-broadening subjects, topics for thought, ar-

tistic expression or the philosophical approach. The link

between education and work formed another theme which

was frequently brought up. There is a grave concern re-

garding the wide discrepancies between education and

employment. UNESCO, for a long time now, has made a

point of studying the interactions between education, work

and emplyment as part of its action in the field of plan-

ning. It has to be said that its is very difficult to plan

education strictly in accordance with employment fore-

casts, in view of the growing diversity of modern econo-

mies and the extremely rapid changes to which they are

subject. It has been shown that greater flexibility in the

structures and functioning of dducation provides the best

guarantee against the danger that it will be ill-adapted to

rapid change.

ØelÙeskeâ meceepe kesâ efueS Øe%ee, ØeefleYee Deewj Tpee& keâe ueeYe
G"evee keäÙeeW DeeJeMÙekeâ nw?
Why is there a need in every society to take advan-

tage of intelligence, talent and energy?

(1) Fve keâejkeâeW keâer Deejef#eefle keâer mebjef#ele keâjves kesâ efueS
To preserve the reserves of these factors cited

(2)  mecegoeÙeeW keâer peerJeve ceW menYeeefielee keâjvee
To participate in the life of societies

(3) efJeMJe keâes meeJe&Yeewefcekeâ Deekeâeb#eeDeeW mes efJeMesef<ele keâjvee
To characterise the world with universal aspirations

(4) Mewef#ekeâ DeeJeMÙekeâlee keâe cetuÙeebkeâve keâjvee
To assess the educational needs

 nce Skeâ Ssmeer ogefveÙee ceW jnles nQ, efpemekeâer 
efJeMes<elee ieg®lej meeJe&Yeewefcekeâ Deekeâeb#eeDeeW mes ueskeâj meecegoeefÙekeâ 
peerJeve ceW hetCe& menYeeefielee nw~ Fmekesâ DeueeJee ØelÙeskeâ meceepe ceW Deheveer 
Øe%ee, ØeefleYee Deewj Tpee& keâer Deejef#ele keâe hetCe& ueeYe uesves keâer meleled 
efJekeâemeceeve DeeJeMÙekeâlee nw~     

Gòej- ( )  JÙeeKÙee2

efMe#ee keâer ØelÙeeMee mes keäÙee ØeYeeefJele neslee nw?
What is coloured by the expectation of education?

(1) cetuÙeiele efveCe&Ùe/Value judgement

(2) Devegceeefvele heefjCeece keâe cetuÙeebkeâve
Assessment of expected outcome

(3) DeefYeØesjCe keâer henÛeeve/Identification of motivation

(4) efJeJeeoemheo ØeJe=efòeÙeeW keâe meceeueesÛeveelcekeâ cetuÙeebkeâve
A critical appraisal of debatable tendencies

 iegCeJeòee kesâ efkeâmeer Yeer cetuÙeebkeâve ceW Skeâ cetuÙeiele 
efveCe&Ùe efveefnle neslee nw pees efMe#ee mes nceejer ØelÙeeMee mes ØeYeeefJele neslee 
nw~  

Gòej- ( )  JÙeeKÙee1

ceeveJeleeJeeo keâer efJeMes<elee keäÙee nesveer ÛeeefnS?
The characteristic of humanism should be:

(1) JÙeeJeneefjkeâ %eeve keâes JejerÙelee
Priority to practical knowledge

(2)  oeMe&efvekeâ Gheeiece keâe efJejesOe
Opposition to philosophical approach

(3) Glheeokeâlee efJeÛeej keâes veneR ceevevee
Non-sub-ordination to proudctivity notion

(4) jespeieej kesâ efueS efMe#ee efveÙeespeve
Planning education for employment

 Skeâ DeÛÚer iegCeJeòee Jeeueer efMe#ee keâes leerve 
cetueYetle ceeveob[eW hej Keje Glejvee ÛeeefnS: Fmes ueeskeâleebef$ekeâ nesvee 
ÛeeefnS~ Fmes meeceeefpekeâ ™he mes ØeYeeJeer nesvee ÛeeefnS Deewj Fmes Skeâ Ssmes 
ceeveJeleeJeeo mes Øesefjle nesvee ÛeeefnS pees Fmes Glheeokeâlee ceeveob[eW keâe 
DevevÙe ™he mes DeOeerve ve yeveeÙeW~   

Gòej- ( )  JÙeeKÙee3

efveÙeespeve kesâ #es$e ceW Ùetvesmkeâes keâe keäÙee keâeÙe& nw?
What is the action of UNESCO in the field of plan-

ning?

(1) keâueelcekeâ DeefYeJÙeefòeâ hej OÙeeve keWâefõle keâjvee
Focussing on artistic expression

(2) efMe#ee Deewj peerJeve kesâ yeerÛe keâer efJemebieefle hej iebYeerj efÛeblee JÙeòeâ
keâjvee
Expressing grave concern on discrepancies between

education and life

(3) keâeÙe& kesâ efueS efMe#ee keâer Ùeespevee veneR yeveevee
Not to plan education for work

(4) efMe#ee Deewj keâeÙe& kesâ efyeÛe mebheke&â-met$e keâe DeOÙeÙeve
To study the linkage between education and work

 efMe#ee Deewj keâeÙe& kesâ yeerÛe keâe mebheke&â-met$e Skeâ 
Deewj ÛeÛee& keâe efJe<eÙe nw~ efMe#ee Deewj jespeieej kesâ yeerÛe keâer JÙeehekeâ 
Demebieefle kesâ yeejs ceW Yeer iebYeerj efÛeblee nwQ~ keâeheâer uebyes meceÙe mes Ùetvesmkeâes 
efveÙeespeve kesâ #es$e ceW Deheves keâeÙe& kesâ Yeeie kesâ ™he ceW efMe#ee, keâeÙe& Deewj 
jespeieej keâer Deble: ef›eâÙeeDeeW keâe DeOÙeÙeve keâjlee jne nw~   

Gòej- ( )  JÙeeKÙee4
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heefjÛÚso ceW efkeâve keâejkeâeW hej yeue efoÙee ieÙee nw?
The passage emphasises the factors of:

(a) iegCeJeòeehetCe& efMe#ee keâer DeeJeMÙekeâlee
Need for quality education

(b)  efMe#ee Deewj keâeÙe& kesâ yeerÛe mebheke&â-met$e
Link between education and work

(c) JewÛeeefjkeâ ef#eeflepe ceW DeefYeJe=efæ keâjves Jeeues efJe<eÙeeW kesâ meeLe
JÙeeJeneefjkeâ %eeve keâe meblegueve
Balance between mind-broadening subjects with

practical knowledge

(d) DeeOegefvekeâ DeLe&JÙeJemLeeDeeW keâer DeeJeMÙekeâleeDeeW keâer hetefle& kesâ efueS
efMe#ee DeeÙeespevee veneR yeveevee
Not planning education for meeting the needs of

modern economices

(e) efMe#ee keâer mebjÛevee ces bueesÛe
Flexibility in the structures of education

(f) efMe#ee keâes lJeefjle yeoueeJeeW kesâ Devegketâue yeveevee
Subjecting education to rapid changes

(1) (a), (d), (e) Deewj (f) (2) (b), (d), (e) Deewj (f)
(3) (a), (c), (d) Deewj (f) (4) (a), (b), (c) Deewj (e)

 meecegoeefÙekeâ peerJeve ceW meeJe&Yeewefcekeâ Deekeâeb#eeDeeW 
kesâ efueS iegCeJeòeehetCe& efMe#ee keâer DeeJeMÙekeâlee nesleer nw~ efMe#ee Deewj 
keâeÙe& kesâ yeerÛe DeÛÚe mebheke&â-met$e nesvee ÛeeefnS~ JewÛeeefjkeâ ef#eeflele ceW 
DeefYeJe=efæ keâjves Jeeues efJe<eÙeeW kesâ meeLe JÙeeJeneefjkeâ %eeve keâe meblegueve 
DeeJeMÙekeâ nw keäÙeeWefkeâ Ùen efoKeeÙee ieÙee nw efkeâ efMe#ee kesâ keâeÙe&keâjCe 
Deewj mebjÛevee ceW yesnlej ueÛeerueeheve nesvee Fme yeele keâer Gòece ieejbšer nw 
efkeâ lJeefjle yeoueeJe kesâ Øeefle Devegketâue nesieer~   

Gòej- ( )  JÙeeKÙee4

4. mebØes<eCe 
Øeeflehegef° keâ#ee mebØes<eCe Øeef›eâÙee keâes yeveeleer nw:
Feedback makes the classroom communication pro-

cess:

(a) jsKeerÙe/Linear

(b)  Je=òeerÙe/Circular

(c) hetCe&/Complete

(d) Devle: ef›eâÙeelcekeâ/Interactive

(e) Demebieef"le/Disorganised

(1) (b), (c) Deewj (d) (2) (c), (d) Deewj (e)

(3) (d), (e) Deewj (a) (4) (e), (a) Deewj (b)

 peye Øes<ekeâ Éeje mebosMe GefÛele ceeOÙeceeW Éeje 
Øeehlekeâlee& keâes Øeehle nes peelee nw Deewj Jen Gve mebosMe kesâ Devlee|veefnle 
YeeJe keâes mecePekeâj Deheveer Øeefleef›eâÙee efueefKele, ceewefKekeâ, meebkesâeflekeâ Ùee 
menceefle kesâ ™he ceW os oslee nw lees Fmeer menceefle keâes ner Øeeflehegef° (

) keânles nQ~ keâ#ee mecØes<eCe Øeef›eâÙee kesâ Devleie&le Øeeflehegef° Skeâ 
Je=leerÙe, hetCe& Deewj Devle: ef›eâÙeelcekeâ efmLeefle nw~ 

Feed 

back

Gòej- ( )  JÙeeKÙee1

keâ#ee mebØes<eCe kesâ DeeoMe& Øemlegefle ceW Meeefceue neslee nw:
Iconic production of classroom communication in-

cludes:

(1) šsueerHeâesve/Telephone

(2) F&-cesue/E-mail

(3) «eeefHeâkeäme/Graphics

(4) efm›eâefhšbie/Scripting

 keâ#ee mecØes<eCe kesâ DeeoMe& ØemlegeflekeâCe kesâ efueS 
«eeefHeâkeäme keâer cenòJehetCe& Yetefcekeâe neslee nw~ Fmekesâ ØeÙeesie mes keâ#ee 
mecØes<eCe DeefOekeâ ØeYeeJeMeeueer SJeb peerJevle nes peelee nw~ keâ#ee 
JeeleeJejCe ™efÛekeâj nes peelee nw~ «eeefHeâkeäme kesâ ™he ceW ØemlegeflekeâjCe kesâ 
efueS Jessve DeejsKe, oC[ efÛe$e, Je=òe efÛe$e, meejCeer, DeeÙele efÛe$e FlÙeeefo 
keâes Meeefceue efkeâÙee peelee nw~

Gòej- ( )  JÙeeKÙee3

keâ#ee mebØes<eCe kesâ mebyebOe ceW Devle: JewÙeefòeâkeâ Meefòeâ kesâ ØeeLeefcekeâ
DeeOeej nQ:
The primary bases of inter-personal power in rela-

tion to classroom communicantion are.

(a) DeJeheerÌ[keâ Meefòeâ/ Coercive power

(b) hegjmkeâej Meefòeâ/Reward power

(c) ØeesodYetle Meefòeâ/Referent power

(d) JewOe Meefòeâ/Legitimate power

(e) ceveesjbpeveelcekeâ Meefòeâ/Recreational power

ketâš: (1) (a) Deewj (e) (2) (a), (c) Deewj (e)

(3) (b), (d) Deewj (e) (4) (a), (b), (c) Deewj (d)

 keâ#ee mecØes<eCe kesâ mecyevOe ceW Devle: JewÙeefkeälekeâ 
Meefkeäle kesâ ØecegKe ØeeLeefcekeâ DeeOeej efvecveefueefKele nw-

DeJeheerÌ[keâ Meefkeäle
hegjmkeâej Meefkeä le
ØeesodYetle Meefkeäle
JewOe Meefkeäle

Fve ØecegKe ØeeLeefcekeâ DeeOeej kesâ Éeje ner Devle: JewÙeefkeälekeâ 
Meefkeäle efJekeâefmele nesleer nw Deewj keâ#ee mecØes<eCe ØeYeeJeer ™he mes 
ØeYeeJeMeeueer neslee nQ keâ#ee mecØes<eCe kesâ mecyevOe ceW Devlej JewÙeefkeälekeâ  
Meefkeäle keâer Yeer cenòJehetCe& Yetefcekeâe nesleer nw~

i.

ii.

iii.

iv.

Gòej- ( )  JÙeeKÙee4

DeefYekeâLeve (A) : keâ#ee mebØes<eCe ceW DeÛÚe hetJee&vegceeve ueieevee
keâef"ve nes peeSiee~
leke&â (R) : Ùen Gme meceÙe neslee nw peye efJeÅeeefLe&ÙeeW kesâ meeLe
yeeleÛeerle melener mlej hej nesleer nw~
Assertion (A) : Making good predictions is classroom

communication may become difficult.

Reason (R) : It happens when interactions with stu-

dents takes place at superficial level.

ketâš: (1) (A) Deewj (R) oesveeW mener nQ~/Both (A) and (R) are true.

(2) (A) Deewj (R) oesveeW mener nQ, hejvleg (R), (A) keâer mener JÙeeKÙee
veneR nw~
Both (A) and (R) are true, but (R) is not the correct

explanation of (A).

(3) (A) mener nw, hejvleg (R) ieuele nw~
(A) is true, but (R) is false.

(4) (A) ieuele nw, hejvleg (R) mener nw~
(A) is false, but (R) is true.

efomecyej- 20188mesš-
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 efoÙee ieÙee DeefYekeâLeve ( ) efkeâ keâ#ee mecØes<eCe ceW 
DeÛÚe hetJee&vegceeve ueieevee keâef"ve nes peeSiee, mener Øeleerle neslee nw 
keäÙeeWefkeâ keâ#ee kesâ Devleie&le Deveskeâ efJeefYevveleeSB JÙeehle nesleer nw FmeefueS 
mener Je mešerkeâ hetJee&vegceeve veneR ueieeS pee mekeâles nw~ peyeefkeâ leke&â ( ) 
efkeâ keâ#ee mecØes<eCe keâe DeÛÚe hetJee&vegceeve ueieevee Gme meceÙe keâef"ve 
neslee nw peye efJeÅeeefLe&ÙeeW kesâ yeerÛe yeeleÛeerle melener mlej hej nesleer nwQ, Yeer 
mener nw~

A

R

Gòej- ( )  JÙeeKÙee1

peye Devegceeve ueieeÙee ieÙee nw efkeâ efJeÅeeefLe&ÙeeW Éeje efvekeâeuee ieÙee
DeLe& Meeefyokeâ mebØes<eCe kesâ mebyebOe ceW DeMeeefyokeâ mebØes<eCe mes
...DeefOekeâ neslee nw~
It is estimated that the meaning derived by the stu-

dents from non-verbal communication in relation to

verbal communication is........more.

(1) 1/3 (2) 2/3

(3) 1/6 (4) 2/7

 mebcØes<Ce kesâ mecyevOe ceW Ùen Devegceeve ueieeÙee ieÙee 
nw efkeâ efJeÅeeefLe&ÙeeW Éeje efvekeâeuee ieÙee DeLe& Meeefyokeâ mecØes<eCe kesâ 
mecyevOe ceW DeMeeefyokeâ mecØes<Ce mes  DeefOekeâ neslee nw~ DeLee&le yeÛÛes 
Meefyokeâ mecØes<Ce keâes DeeMeefyokeâ mecØes<Ce keâer leguevee ceW DeefOekeâ «ee¢e 
keâjles nw; efpemeceW DeefOeiece keâer Øeef›eâÙee keâer DeefOekeâ leer›e ieefle mes nesleer 
nw~

2/3

Gòej- ( )  JÙeeKÙee2

5. ieefCeleerÙe leke&â Deewj DeefYeJe=efòe
Ùeefo FIST keâes JMWX kesâ ¤he ceW ketâšyeæ efkeâÙee peelee nw, lees
BOAT keâe ketâš nesiee:/If FIST is coded as JMWX, then

the code for BOAT will be:

(1) ESFX (2)  BCFX

(3) CDEX (4) FSEX

  
Gòej- ( )   JÙeeKÙee4

F      I     S    T

J      M   W   X

+4 +4 +4 +4

B     O    A    T

F      S    E    X

+4 +4 +4 +4

efoÙee nw ketâš:

Fmeer Øekeâej:

Fme ëe=bKeuee keâes hetje keâerefpeS:
41, 27, 16, 8...........
The next term in the number series 41, 27, 16, 8

.............is:-

(1) 4       (2) 3 (3) 2 (4) 1

  
Gòej- ( )   JÙeeKÙee2

oer ngF& ëe=bKeuee-
41

– 14

+3 +3 +3

– 11 – 8 – 5

27 16 8 3

JeCe& ëe=bKeuee keâes hetje keâerefpeS:  IN, HL, GJ, FH, EF,...?....

The next term in the letter series IN, HL, GJ, FH,

EF,.......is:-

(1) DD (2)  BD

(3) BC (4) DE
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oer ngF& ëe=bKeuee-

IN HL GJ FH EF DD

–1 –1 –1 –1 –1

–2–2–2–2–2

efvecveefueefKele ceW mes efkeâmes ÛeewLee mlecYe keâne peelee nw?
Which one of the following is known as fourth es-

tate?

(1) ceeref[Ùee/Media

(2) vÙeeÙeheeefuekeâe
Judiciary

(3) Yeejle kesâ je°ĥeefle keâe keâeÙee&ueÙe
Office of the President of India

(4) mebmeo/Parliament

 YeejleerÙe mebefJeOeeve ceW keâeÙe&heeefuekeâe, efJeOeeefÙekeâe 
leLee vÙeeÙeheeefuekeâe keâes mebefJeOeeve keâe leerve cenlJehetCe& Debie ceevee ieÙee 
nw~ peyeefkeâ ceeref[Ùee keâes ÛeewLes mlecYe keâer meb%ee oer ieF& nw~

Gòej- ( )  JÙeeKÙee1

efkeâmeer keâvÙee kesâ Heâesšes keâer Deesj Fbefiele keâjles ngS megkeâvÙee ves
keâne, ’’Jen cesjs ceeb keâer Fkeâueewleer yesšer keâer yesšer nw~ megkeâvÙee Deewj
Heâesšes ceW oMee&F& ieF& keâvÙee kesâ yeerÛe keäÙee mebyebOe nw?
Pointing to the photograph of a girl, Sukanya said,

"She is the daughter of the only daughter of my

mother"

How is Sukanya related to the girl in the photograph?

(1) yenve/Sister

(2)  ÛeeÛeer/ Aunt

(3) peveefve/Mother

(4) metÛevee DehetCe& nw/ Information incomplete

 ØeMveevegmeej jòeâ mebyebOe DeejsKe efveefce&le keâjves hej-

Dele: mhe° nw efkeâ megkeâvÙee leLee Heâesšes ceW oMee&Ùeer ieF& keâvÙee kesâ ceOÙe 
ceeB-yesšer keâe mebyebOe nw~

Gòej- ( )   JÙeeKÙee3

megkeâvÙee keâer ceeB

megkeâvÙee keâer yesšer

megkeâvÙee (Fkeâueewleer yesšer)
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6. ÙegefòeâÙegòeâ leke&â 
veerÛes oes DeeOeejJeekeäÙe (a) Deewj (b) efoS ieS nQ~ FveceW mes
Ûeej efve<keâ<e& efvekeâeues ieS nQ~ Gme ketâš keâe ÛeÙeve keâerefpeS efpemeceW
efJeefOeJeled efve<keâ<e& DeefYekeâefLele nw/nQ [ DeeOeejJeekeäÙe keâes Skeâue
DeLeJee mebÙegòeâ ¤he mes uesles ngS ]~
DeeOeejJeekeäÙe:
(a) meYeer mleveOeejer G<CejòeâerÙe heMeg nQ~
(b) keâesF& Yeer efÚhekeâueer G<CejòeâerÙe pevleg veneR nw~
efve<keâ<e&:
(i) keâesF& efÚhekeâueer mleveOeejer veneR nQ~
(ii) kegâÚ efÚhekeâueer mleveOeejer veneR nw~
(iii) keâesF& Yeer G<CejòeâerÙe pevleg efÚhekeâueer veneR nw~
(iv) meYeer G<CejòeâerÙe pevleg mleveOeejer nQ~
Given below are two premises (a) and (b). Four con-

clusions are drawn from them. Select the code that

states validly drawn conclusion (s) [taking the pre-

mises individually or jointly].

Premises: (a) All mammals are warm-blooded ani-

mals.

(b) No lizards are warm-blooded animals.

Conclusions:

(i) No lizards are mammals.

(ii) Some lizards are not mammals.

(iii) No warm-blooded animals are lizards.

(iv) All warm-blooded animals are mammals.

Code:

(1) (i) Deewj (ii) (2)  (ii) Deewj (iii)
(3)   (i) Deewj (iii) (4) (iii) Deewj  (iv)

 efoS ieÙes oesveeW DeeOeej kesâ mecyevOe ceW (DeeOeej 
JeekeäÙe keâes Skeâue Ùee mebÙegkeäle ™he ces uesles ngS) efvecveefueefKele oMeeSB 
JÙekeäle nesleer nw-
ØeLece efmLeefle- 

GheÙeg&keäle DeeOeej JeekeäÙeeW kesâ DeeOeej hej yeveeÙes ieÙes Jesve DeejsKe mes Ùen 
efve<keâ<e& efvekeâuelee nw efkeâ 

( ) keâesF& Yeer efÚhekeâueer mleveOeejer veneR nw~
( ) keâesF& Yeer G<CejkeäleerÙe pevleg efÚhekeâueer veneR nw~
i

iii
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G<CejkeäleerÙe heMeg

efÚhekeâueermleveOeejer

efvecveefueefKele ceW oes keâLeve efoS ieS nQ  pees Skeâ meeLe mener veneR
nes mekeâles nQ, efkeâvleg Jes Skeâ meeLe ieuele nes mekeâles nQ~ FvnW
efve¤efhele keâjvesJeeuee ketâš ÛegefveS:
Among the following, there are two statements which

can't be true together, but can be false together. Se-

lect the code that represents them:

(a) meYeer ÛeceieeoÌ[ mleveOeejer nQ~/All bats are mammals.

(b) kegâÚ ÛeceieeoÌ[ mleveOeejer nQ~/Some bats are mammals.

(c) kegâÚ ÛeceieeoÌ[ mleveOeejer veneR nQ~
Some bats are not mammals.

(d) keâesF& ÛeceieeoÌ[ mleveOeejer veneR nQ~/No bats are mammals.

keâtš: (1) (a) Deewj (b) (2)  (a) Deewj (d)
(3) (a) Deewj (c) (4) (b) Deewj (c)

 efoÙee ieÙee keâLeve ( ) efkeâ kegâÚ ÛeceieeoÌ{ 
mleveOeejer  nw leLee ( ) efkeâ kegâÚ ÛeceieeoÌ[ mleveOeejer veneR nw, Skeâ 
meeLe keâYeer mener veneR neWieW efkeâvleg Ùes keâLeve Skeâ meeLe ieuele nes mekeâles 
nQ~

b

c
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leeefke&âkeâ leke&âMeefòeâ hejer#eCe kesâ meboYe& ceW ’melÙe Deewj efJeefOeceevÙelee’
kesâ yeejs ceW keâewve mes keâLeve mener nw?
mener ketâš ÛegefveS:
Which of the following statements are corret with

regard to the truth and validity in logical reasoning.

Select the correct code from the below:

(a) melÙe Deewj efceLÙee JÙeef°keâ OeejCee keâer efJeMes<elee nw~
Truth and falsity are attributes of individual

propositions.

(b) efJeefOeceevÙelee Deewj DeefJeefOeceevÙelee JÙeef°keâ OeejCee keâer efJeMes<eleeSB
nQ~
Validity and invalidity are attributes of individual

propositions.

(c) melÙe Deewj efceLÙee leke&â keâer efJeMes<elee nw~
Truth and falsity are attributes of arguments.

(d) efJeefOeceevÙelee Deewj DeefJeefOeceevÙelee leke&â keâer efJeMes<eleeSB nQ~
Validity and invalidity are attributes of arguments.

keâtš: (1) (a) Deewj (b) (2)  (b) Deewj (d)
(3) (a) Deewj (c) (4) (a) Deewj (d)

 leeefke&âkeâ Meefkeäle hejer#eCe kesâ mevoYe& ceW melÙe Deewj 
efJeefOe ceevÙelee kesâ yeejs ceW efvecveefueefKele keâLeve mener nw-

melÙe Deewj efceLÙee JÙeef°keâ OeejCee keâer efJeMes<elee nw~
efJeefOeceevÙelee Deewj DeefJeefOeceevÙelee leke&â keâer efJeMes<eleeSB nw~

mece™helee, meceevelee, efJeMues<eCe Deewj efveCe&Ùeve efJeYesove 
#ecelee, mecyevOe, DeJeOeejCee FlÙeeefo kesâ mecyevOe ceW leeefke&âkeâ 
leke&âMeefkeäle hejer#eCe keâe ØeÙeesie efkeâÙee peelee nw~

i.

ii.

Gòej- ( )  JÙeeKÙee4

efvecveefueefKele ceW mes keâewve-mee leke&â ØeÙeespevecetuekeâ DevJes<eCe kesâ
cetue ceW nQ?
Among the following which one of the arguments is

rooted in empirical investigation?

(1) heefjkeâuheveelcekeâ/Hypothetical

(2)  efveieceveelcekeâ/Deductive

(3) Deeieceveelcekeâ/Inductive (4) efveefnleeLe&keâ/Hypothetical

 Deeieceveelcekeâ leke&â, ØeÙeespeve cetuekeâ DevJes<eCe kesâ 
cetue ceW efJeÅeceeve neslee nw~ DeLee&led ØeÙeespeve cetuekeâ Keespe Ùee DevJes<eCe 
keâe cegKÙe DeeOeej Deeieceveelcekeâ leke&â nesles nw~ leke&â kesâ efpeme Øeef›eâÙee ceW 
Skeâekeâer Øes#eCeeW kesâ %eele leLÙeeW keâes peesÌ[keâj DeefOekeâ JÙeehekeâ keâLeve 
efveefce&le efkeâÙee peelee nw, Gmes Deeieceveelcekeâ leke&â keânles nwQ~

Gòej- ( )  JÙeeKÙee3

efomecyej- 20188mesš-



2166

efvecveefueefKele leke&â ces bmes mener leke&âvee keâer henÛeeve keâerefpeS:
’’efkeâmeer Deb«espeer ceefnuee Éeje DecesefjkeâerÙeeW kesâ Deæ& efJejece kesâ yeejs
ceW Yee<eCe osvee Ssmee ner nw pewmee efkeâ Decesefjkeâer Éeje øeâebmeerefmeÙeeW
keâes mee@me (Ûešveer) kesâ yeejs ceW JÙeeKÙeeve osvee nw~’’
Identify the correct reasoning in the folowing argu-

ment:

" And Enlish woman lecturing americans on semico-

lons is a little like an american lecturing the French

on sauces"

(1) meeÂMÙelee/Analogical

(2)  efveieceveelcekeâ/Deductive

(3) DevegosMeelcekeâ/Inductive

(4) heefjkeâueveelcekeâ/Hypothetical

 efoÙee ieÙee leke&â efkeâ ‘‘efkeâmeer Deb«espe ceefnuee Éeje 
DecesefjefkeâÙeeW keâes DeLe& efJejece kesâ yeejs ceW Yee<eCe osvee Ssmee ner nw pewmee efkeâ 
Decesefjkeâer Éeje øeâebmeerefmeÙeeW keâes mee@me (Ûešveer) kesâ yeejs ceW JÙeeKÙee osvee 
nw~’’ meeÂMÙelee leke&â keâe GoenjCe nQ ~meeÂMÙelee keâe leelheÙe& Skeâ Ssmeer 
meb%eeveelcekeâ Øeef›eâÙee mes nw, efpemeceW Skeâ efJe<eÙe kesâ %eeve Ùee metÛevee keâes 
otmejs efJe<eÙe ceW mLeeveevleefjle efkeâÙee peelee nw~ Fme Øekeâej meeÂMÙeevegceeve 
Skeâ mecYeeJÙe Devegceeve neslee nw efpemeceW oes leLÙeeW IešveeDeeW Ùee ef›eâÙeeÙeeW 
ceW iegCeeW keâer meceevelee kesâ DeeOeej hej Skeâ mebYeeefJele efvekeâeuee pee mekeâlee 
nw~

Gòej- ( )  JÙeeKÙee1

7. DeebkeâÌ[eW keâer JÙeeKÙee 

The number of candidates Appeared (A), Passed (P) and

 Deewj ÛeÙeefvele ( ) oes jepÙeeW keâer Skeâ ØeefleÙeesefielee hejer#ee ceWS
Je<e& 

jepÙe/State jepÙe/State

2010 1120

2011 960

2012 885

2013 1040

2014 980

2015 900

990 240

650 180

840 177

780 220

1020 280

930 228

195

150

180

160

220

215

48 60

44 52

50 64

64 60

72 68

70 48

X Y

A

Year

AP PS S

 Selected (S) in a competitive examination in two states

GheÙeg&òeâ leeefuekeâe kesâ DeeOeej hej Deeies kesâ leerve ØeMveeW kesâ Gòej
oW~
Based on the above table, answer the following three

questions.

Je<e& 2012 ceW, X jepÙe ceW DevegòeerCe& nesves Jeeues Úe$eeW keâer mebKÙee
keâer ueieYeie ØeefleMelelee nQ
In the year 2012 the % of candidates who failed in

State X was nearly:

(1) 80% (2)  90%

(3)   95% (4) 50%

 Je<e& ceW jepÙe kesâ kegâue hejer#ee osves Jeeues 
Úe$eeW keâer mebKÙee  GòeerCe& Úe$eeW keâer mebKÙee 
Dele: DevegòeerCe& Úe$eeW keâer mebKÙee 

2012 X 

= 840 180

= 840 – 180 = 660

Gòej- ( )   JÙeeKÙee1

DevegòeerCe& Úe$eeW keâe ØeefleMele 660
840

= 100 = 78.57 %

= 80% ueieYeie

–

Je<e& 2015 ceW X Deewj Y jepÙe ceW kegâue efceueekeâj GòeerCe& nesves
Jeeues DeYÙeeefLe&ÙeeW keâer ueieYeie ØeefleMelelee nw:
In the year 2015, the % of candidates who passed in

State X and Y taken together was nearly:

(1) 10% (2) 25%

(3) 50% (4) 66%

 Je<e& ceW jepÙe leLee kesâ kegâue efJeÅeeefLe&ÙeeW 
keâer mebKÙee 
kegâue GòeerCe& efJeÅeeefLe&ÙeeW keâer mebKÙee 

2015 X Y 

930 + 900 = 1830

= 215 + 228 = 443

Gòej- ( )   JÙeeKÙee2

GòeerCe& efJeÅeeefLe&ÙeeW keâe ØeefleMele 443
1830= 100

= 24.20%

= 25% ueieYeie

Je<e& 2010-2015 kesâ oewjeve jepÙe ceW GòeerCeeX keâerkegâue ueieYeie
ØeefleMelelee nw:
In State X, the overall pass % during the period 2010

- 2015 was nearly:

(1) 5% (2)  40%

(3) 20% (4) 50%

 Je<e& kesâ oewjeve jepÙe kesâ kegâue 
efJeÅeeefLe&ÙeeW keâer mebKÙee 

Je<e& kesâ oewjeve jepÙe kesâ kegâue GòeerCe& efJeÅeeefLe&ÙeeW keâer 
mebKÙee 

2010-2015 x 

= 990 + 650 + 840 + 780 + 1020 + 930 

= 5210

2010-2015 x 

= 195 + 150 + 180 + 160 + 220 + 215 = 1120

Gòej- ( )  JÙeeKÙee3

GòeerCe& efJeÅeeefLe&ÙeeW keâe ØeefleMele 1120
5210

= 100

= 21.49%

Ùee 20% ueieYeie

efvecveebefkeâle DeejsKeve keâes osKeW:
Luck at the following diagram:

Student from Student from
State X State Y

XjepÙe kesâ efJeÅeeLeea YjepÙe kesâ efJeÅeeLeea

Number of Students in a class

Skeâ keâ#ee ceW efJeÅeeefLe&ÙeesW keâer mebKÙee
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ceeve ueerefpeÙes efkeâ Deehekeâes efvecveebefkeâle efoÙee peelee nw:
Suppose you are given the following:

(1) keâ#ee ceW efJeÅeeefLe&ÙeeW keâer mebKÙee =1,000

Number of students in the class =1,000

(2)  keâ#ee X ceW jepÙe kesâ efJeÅeeefLe&ÙeeW keâer mebKÙee = 200

Number of students in the class from State X = 200

(3) keâ#ee Y ceW jepÙe kesâ efJeÅeeefLe&ÙeeW keâer mebKÙee = 300

Number of students in the class from State Y = 300

Ghejesòeâ metÛevee kesâ meeLe, efvecveebefkeâle ØeMveeW kesâ Gòej oW:
With the above information, answer the following two

questios:

keâ#ee ceW X Deewj YjepÙe kesâ DeueeJee DevÙe efJeÅeeefLe&ÙeeW keâer ØeefleMelelee
(%) efkeâleveer nw?
What is the percentage (%) of students from States

other than X and Y in the class?

(1) 10%

(2) 20%

(3)   30%

(4) 50%

 efoÙee nw- keâ#ee kesâ kegâue efJeÅeeefLe&ÙeeW keâer mebKÙee 

keâ#ee ceW leLee jepÙe keâes efceueekeâj efJeÅeeefLe&ÙeeW keâer mebKÙee 
  

= 

1000

x y = 200 + 

300 = 500

Gòej- ( )   JÙeeKÙee4

500
1000

= 100 = 50%

DevÙe efJeÅeeefLe&ÙeeW keâer mebKÙee = 1000 – 500 = 500 

DevÙe efJeÅeeefLe&ÙeeW keâe ØeefleMele 

–

ceeve ueerefpeS efkeâ keâ#ee ceW Úe$eeDeeW keâer mebKÙee 40³ nw~ X jepÙe

keâer Úe$eeDeeW keâer mebKÙee 50 Deewj Y jepÙe keâer Úe$eeDeeW keâer

mebKÙee 180 nw~

keâ#ee ceW DevÙe jepÙeeW keâer Úe$eeDeeW keâer mebKÙee efkeâleveer nw?

Suppose that 40% of the students in the class are

female students. The number of female Students from

State X is 50 while the number of female students

from State Y is 180 What is the number of female

students from other states in the class?

(1) 170

(2)  150

(3)   130

(4) 100

 kegâue efJeÅeeefLe&ÙeeW ceW Úe$eeDeeW keâer mebKÙee 
 

1000 

= 40%

Gòej- ( )   JÙeeKÙee1

40
100

=

x y 50 + 180 jepÙe leLee jepÙe kesâ kegâue Úe$eeDeeW keâer mebKÙee 

DevÙe jepÙeeW kesâ Úe$eeDeeW keâer mebKÙee  = 400 – 230 = 170

DeLee&led Úe$eeSB1000 400

= 230

8. metÛevee Deewj mebÛeej  
ØeewÅeesefiekeâer (DeeF&.meer.šer.)

efmece keâe DeLe& nw

SIM means

(1) mhesMeue DeeF[Wefššer cee@[Ÿegue/Special Idintity Module

(2)  meyme›eâeFyej DeeF[Wefššer cee@[Ÿegue/Subscriber Identity Module

(3) meyme›eâeFyej FveHeâecexMeve cee@[Ÿegue/Subscriber Information

Module

(4) efmemšce FveHeâecexMeve cee@[Ÿegue/System Information

Module

)

 SIM: 

Subscriber Identity Module.  

IC-Integrated Circuit 

Service- Subscriber 

Key SIM Sevice Provider 

Jio, Airtel, Vodaphone, BSNL, etc

Call Internet SIM 

Card Contacts, Messages 

SIM Card 

SIM Card 

Full Size Sim: 85.6mm× 53.98mm× 0.76mm
Mini Sim : 25mm× 15mm× 0.76mm
Micro Sim : 15mm× 12mm× 0.76mm
Nano Sim : 12.3mm × 8.8mm× 0.76mm

e-Sim Non Removable 

SIM 

6mm × 5mm 

× 1mm 

efmece keâe kegâue Heâece& neslee nw- 
Fmes efnvoer ceW ’GheYeesòeâe henÛeeve 

FkeâeF& heòee’ keâne peelee nw~ Ùen Skeâ 
(Skeâerke=âle heefjheLe) neslee nw efpemeceW ceesyeeFue Heâesve Ùee kebâhÙetšjeW hej 
ceesyeeFue šsueerHeâesveer kesâ efueS DeeJeMÙekeâ 

mšesj jnleer nw~ kesâ ceeOÙece mes ner 
kebâheefveÙeeB ( ) GheYeesòeâeDeeW 
keâes keâjves, leLee DevÙe megefJeOeeSB Øeoeve keâjleer nwQ~ 

ceW ner GheYeesòeâe Deheves FlÙeeefo mebefÛele 
keâjlee nw~

efjcetJeue neslee nw DeLee&le Fmes efkeâmeer Yeer ceesyeeFue Heâesve, 
kebâhÙetšj, cee@[bce FlÙeeefo ef[JeeFmeeW ceW Fmlesceeue efkeâÙee pee mekeâlee nw~ 
Jele&ceeve meceÙe ceW keâF& Deekeâej ceW ØeÛeefuele nw efpemekeâe 
GheÙeesie GheYeesòeâe Deheveer DeeJeMÙekeâlee Devegmeej keâjles nQ~

Jele&ceeve ceW keâe Yeer ØeÛeueve nw Ùen Skeâ 
(vee@ve efjcetueJe) JeÛeg&Deue neslee nw efpemes ceesyeeFue Ùee efkeâmeer DevÙe 
ef[JeeFme mes efvekeâeuee veneR pee mekeâlee~ Fmekeâe meeFpe 

keâe neslee nw~

Gòej- ( )   JÙeeKÙee2

efvecveefueefKele ceW mes efkeâme efØebšj ceW [^eF Fbkeâ heeG[j keâe ØeÙeesie

neslee nw?

Which of the following printers use dry ink powder

(1) [e@š cewefš^keäme efØebšj/Dot Matrix Printer

(2)  Lece&ue efØebšj/Thermal Printer

(3) uespej efØebšj/Laser Printer

(4) Fbkeâ pesš efØebšj/Ink Jet Printer

efomecyej- 20188mesš-
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 efØebšj Skeâ DeeGšhegš ef[JeeFme nw pees omleeJespeeW 
Deewj efÛe$eeW keâes efØebš keâjlee nw~ meeOeejCe MeyoeW ceW keâne peeS lees efØebšj 
ner Jees ef[JeeFme nw pees mee@Heäš keâe@heer ( ) keâes ne[& keâe@heer ceW 
heefjJeefle&le ( ) keâjlee nw~
efØebšj keâes meeceevÙele: oes mecetneW ceW Jeieeake=âle efkeâÙee pee mekeâlee nw-

 Fchewkeäš efØebšj keâe GheÙeesie efØebefšie omleeJespeeW 
kesâ meeLe «eeefHeâkeäme kesâ efueS Yeer efkeâÙee peelee nwQ~ Fmekeâe keâece šeFhe 
jeFšj kesâ meceeve neslee nw~ FmeceW efØebš ns[, efjyeve keâeefš&̂pe Deewj heshej kesâ 
ceOÙe Skeâ Yeeweflekeâ mecheke&â mLeeefhele neslee nw~ mÙeener efjyeve kesâ Fmlesceeue 
mes keâeiepe hej ØeYeeJeer ÚheeF& nesleer nw~ ( ) Skeâ 

keâe GoenjCe nw~
veeve Fchewkeäš efØebšj keâer efJeMes<elee nw efkeâ 

Fmekeâer keâeÙe& keâjves keâer Øeef›eâÙee keâeHeâer Meeble nesleer nw keäÙeeWefkeâ efØebš keâjles 
meceÙe efØebš ns[, keâeefš̂&pe Deewj heshej kesâ ceOÙe Yeeweflekeâ mebheke&â mLeeefhele 
veneR neslee nw~ Deewj 

kesâ GoenjCe nQ~
GuuesKeveerÙe nw efkeâ meYeer Øekeâej kesâ efØebšjeW ces bGvekesâ lekeâveerkeâer kesâ 
Devegmeej (ieerueer) Ùee (metKeer) (mÙeener) keâe GheÙeesie 
neslee nw~ ceW keâe peyeefkeâ 

leLee ceW keâe Fmlesceeue neslee nw~

Soft Copy

Convert

1. : 

Dot Matrix Printer

Impact Printer 

2. : 

Inkjet, Laser  Thermal Printer Non 

Impact Printer 

Wet  Dry  Ink 

Laser Printer Drylink  Dot Matrix, 

Thermal Inkjet Printer  Wet Ink 

Impact Printer

Non Impact Printer

Gòej- ( )   JÙeeKÙee3

Skeâ vesšJeke&â kesâ efkeâmeer kebâhÙetšj keâes efkeâmemes megj#ee Øeoeve keâjves

kesâ efueS Heâe@ÙejJeeume keâe ØeÙeesie efkeâÙee peelee nw?

Firewalls are used to protect a computer on a network

against

(1) Deeiepeveer keâe nceuee/Fire attacks

(2) ØeeefOeke=âle nceuee/Authorized attacks

(3) DeØeeefOeke=âle nceuee/Unauthorized attacks

(4) Deebleefjkeâ nceuee/Internal attacks

 Firewall: 

Hackers Malware Firewall

Personal details

Hackers

Firewall

Unauthorized attacks

access

Ùen kebâhÙetšj keâes megjef#ele jKeves keâer 
Skeâ JÙeJemLee nw pees meYeer lejn kesâ kebâhÙetšme& Deewj Gvekesâ vesšJeke&â keâes 
Iegmehewef"ÙeeW,  Deewj mes yeÛee jKelee nw~  
nceejs kebâhÙetšj keâes Dee›eâecekeâ mee@HeäšJesÙej mes yeÛeeleer nw, pees Ûeghekesâ mes 
nceejs kebâhÙetšme& kesâ Devlej Dee peeleer nw leLee meYeer  
Gme mee@HeäšJesÙej keâes Yespeves Jeeues   kesâ heeme hengBÛee osleer nw pees 
Fmekeâe ieuele HeâeÙeoe G"eles nQ~

 Skeâ vesšJeke&â/kebâhÙetšj keâes megjef#ele keâjves Jeeuee 
ef[JeeFme/efmemšce neslee nw pees efkeâ  
(DeØeeefOeke=âle nceues) leLee Kelejveekeâ lelJeeW keâes vesšJeke&â ceW  
keâjves mes jeskeâlee nw~
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efÉleerÙekeâ Yeb[ejCe (meskeWâ[^er mšesjspe) keâer leguevee ceW ØeeLeefcekeâ
Yeb[ejCe (ØeeFcejer mšesjspe) nw:
In comparison to secondary storage, the primary stor-

age is:

(1) Oeercee Deewj keâce KeÛeeauee/ Slower and lesser expensive

(2) lespe Deewj pÙeeoe KeÛeeauee/ Faster and more expensive

(3)   lespe Deewj keâce KeÛeeauee/ Faster and lesser expensive

(4) Oeercee Deewj pÙeeoe KeÛeeauee/ Slower and more expensive

 Computer Memory:

“

1 Primary Memory

2 Secondary Memory 

 

C.P.U. Central Processing 

Unit  

 

RAM Random Access Memory

Primary Secondary 

cesceesjer Skeâ ef[JeeFme 
nesleer nw pees efkeâmeer Fvehegš ef[JeeFme kesâ Éeje Øeehle efveoxMeeW keâes kebâhÙetšj 
ceW mšesj keâjkesâ jKelee nw~ Ùen cesceesjer 

keâe Skeâ DeefYevve Debie nesleer nw~

(ØeeLeefcekeâ cesceesjer Ùee cegKÙe cesceesjer): 
ØeeLeefcekeâ cesceesjer kesâJeue Gve metÛeveeDeeW Je efveoxMeeW keâes mebie=efnle keâjleer nw 
efpeve hej kebâhÙetšj keâeÙe& keâjlee nw~ Fmekeâer #ecelee meerefcele nesleer nw~ Skeâ 
yeej efJeÅegle Deehetefle& yebo nes peeves hej [eše meceehle nes peelee nw~ pewmes- 

: Fme Øekeâej keâer 
cesceesjer keâes Jee¢e DeLeJee mLeeÙeer cesceesjer Yeer keânles nQ~ Ùen cegKÙe cesceesjer 
keâer leguevee ceW Oeerceer nesleer nw leLee [eše/efveoxMe/heefjCeece keâes mLeeF& ¤he 
mes Yeb[ejCe kesâ efueS ØeÙeesie keâer peeleer nw~ pewmes- ef[mkeâ, meer[er jesce, 
ne[& ef[mkeâ, [erJeer[er Deeefo 

leLee cesceesjer ceW keâF& Deblej nw efpevnW nceW efvecve 
leeefuekeâe ceW efoS DeeOeejeW kesâ Devegmeej mecePe mekeâles nQ~ 

efkeâmeer Yeer efveoxMe, metÛevee DeLeJee heefjCeeceeW keâes mebefÛele keâjkesâ 
jKevee cesceesjer keânueelee nw~’’
cesceesjer cegKÙele: oes Øekeâej keâer nesleer nw–
( ) 

( ) (efÉleerÙe cesceesjer) 

Gòej- ( )   JÙeeKÙee2

Basis for 

Basic

Altered Main Memory Auxiliary Memory
Name

Data

Volatility

Formation

Access

Size

Expense

Memory Primary memory is an Secondary memery is
an external memoryinitial memory

Primary memory is Secondary memory is
cheaper than primary
memory

costlier than 

The computer has a
Larger secondary
memory

small primary memory

Primary memory is Seendary memory is
accessed by input
output channels

accessed by the data
bus

Access
Speed

Primary Memories Secondary memory are
made of magnetic and
optical material

are made of 
Semiconductor

Accessing data from Accessing data from
Seeondary memory
is slower

Primary memory is
faster

Primary memory is
usually volatile

Secondary memory is
non-volatile

Instructions or data Data to be Permarentaly
stored is kept in
secondary memory

to be currently
executed are copied 
to main memory

Primary Memory is Secondary Memory is
not directly accessible
by CPU.

direct by accessible
by Processor/CPU. 

Primary Memory Secondary Memory

secondary memory
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Fbšjvesš Skeämehueesjj, ceesefpeuee Heâe@ÙejHeâe@keäme Deewj Deeshesje keäÙee
keânueeles nQ?/Internet Explorer, Mozilla Firefox and

Opera are referred to as

(1) Jesye meJe&j/Web Servers

(2)  efmemšce mee@HeäšJesÙej/System Software

(3) ShueerkesâMeve mee@HeäšsJesÙej/ Application Software

(4) yeÇeGpej/Browsers

 Web Browser: Ùen Skeâ SefhuekesâMeve 
mee@HeäšJesÙej nw pees Skeâ ef[JeeFme ceW nes keâj Deelee nw Deewj 
peye Jees ef[JeeFme mes pegÌ[lee nw leye Ùes keâece 
keâjvee Meg® keâjlee nw~ kesâ efueS 

Deewj kesâ ceOÙe ceeOÙece keâe keâece keâjles nQ~ 
pewmes- Fbšjvesš Skeämehueesjj, ceesefpeuee Heâe@ÙejHeâe@keäme, Deeshesje, meHeâejer, 
ietieue ›eâesce FlÙeeefo~

Installed 

Internet Web browser 

Internet user Web browser, 

Internet User 
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9. ueesie,efJekeâeme Deewj heÙee&JejCe
neefueÙee DeOÙeÙeve mes helee Ûeuee efkeâ iebiee veoer efvekeâš YeefJe<Ùe ceW
Deewj DeefOekeâ mJeÛÚ veneR nesieer~ efvecveefueefKele ceW mes keâewve-mee
leke&â ieuele nw?/Recent study showed that, River Ganga

will not flow cleaner in the near future. Which of the

following reasons is false?

(1) veoer kesâ ØeJeen keâe #eerCe nesvee
Thinning of flow rate of the river

(2)  peueMeesOeve mebÙeb$ees keâer efJeHeâuelee
Failure of treatment plants

(3) peueJeeÙeg heefjJele&ve/Climatic change

(4) yeÌ{e ngDee peueceue/Increased sewage

 ‘iueesyeue JeeefceËie SC[ keäueeFcesš ÛeWpe’ efJeiele 
kegâÚ Je<eeX mes Skeâ Deefle ÛeefÛe&le efJe<eÙe yevee ngDee nw~ 
( ) keâe leelheÙe& nw efkeâ he=LJeer keâe leeheceeve yeÌ{ jne nw~ 
Fmemes iuesefMeÙej efheIeue jns nQ Deewj Ssmeer ner leehe-Je=efæ peejer jner lees 
Deeieeceer oMekeâeW ceW iuesefMeÙej Oejleer mes ueghle nes peeÙeWies~ uesefkeâve iebiee 
veoer keâer mJeÛÚlee kesâ mevoYe& ceW Fkeâe mekeâejelcekeâ ØeYeeJe nesiee~ keäÙeeWefkeâ 
iebiee veoer keâes Gûce œeesle ner nw~ iebiees$eer iuesefMeÙej kesâ 
DeefOekeâ efheIeueves mes iebiee veoer ceW peue keâer cee$ee Deewj  Gmekeâe ØeJeen-Jesie 
yeÌ{  peeÙesiee~ Gme efmLeefle ceW iebiee veoer keâer ieboieer Yeer heeveer kesâ meeLe yeÌ{ 
peeÙesieer Deewj Deewj iebiee veoer mJele: mJeÛÚ nes peeÙesieer~ Dele: Ùen keânvee 
Ùee ceevevee efkeâ iebiee veoer efvekeâš YeefJe<Ùe ceW DeefOekeâ mJeÛÚ veneR nesieer, 
keâejCe nw-peueJeeÙeg heefjJele&ve lees Ùen ieuele nw~

‘iueesyeue JeeefceËie’ 

iebiees$eer efnceeveer 

Global Warming

Gòej- ( )  JÙeeKÙee3

ye=nòej Je<ee& Jeve #es$e keâer keâšeF& keâe oerIee&JeefOekeâ ØeYeeJe nw:
What is the long term effect of cutting down larger

areas of rain forests?

(1) JeeÙeg kesâ keâeye&ve [eFDee@keämeeF[ keâer Iešer ngF& cee$ee
Decreased carbon dioxide content in the air

(2)  efveÛeueer Yetefce ceW yeeÌ{ Deeves keâer Iešvee ceW keâceer
Decreased flooding of low-lying land

(3)   Fve #es$eeW ceW DeefOekeâ Je<ee& /Increased rainfall in these areas

(4) ce=oe Dehejove ceW Je=efæ /Increased rate of soil erosion

 Jeve  ( ) 
ef›eâÙee kesâ oewjeve JeeleeJejCe keâer keâeye&ve[eF&DeekeämeeF[ keâer mehele keâjles 
nQ~ FmeefueS Jeve, Ûeens efpeme Øekeâej kesâ neW, Gvekeâer cee$ee efpeleveer DeefOekeâ 
nesieer, JeeÙegceC[ue keâer keâeye&ve[eF& DeekeämeeF[ Gleveer ner Iešsieer~ 
uesefkeâve Ùeefo JeveeW keâer Je=nòej hewceeves hej keâšeF& nesieer lees JeeÙegceC[ue ceW 
keâeye&ve [eF& DeekeämeeF[ keâer cee$ee yeÌ{sieer, ve efkeâ Iešsieer~ JeveeW keâer keâšeF& 
mes Je<ee& ceW Yeer keâceer DeeÙesieer~ Je=#eeW keâer peÌ[W ce=oe keâes yeebOes jnleer nQ 
FmeefueS JevÙe #es$eeW ceW Je<ee& keâeue ceW ce=oe Dehejove ( ) 
keâce neslee nw Deewj Ùeefo JeveeW keâer DevOeeOegvOe keâšeF& nesieer lees ce=oe 
Dehejnve ceW Je=efæ nesieer~ Dehejefole ce=oe efveÛeues #es$eeW ceW peekeâj efve#esefhele 
nesieer, efpememes JeneB Je<ee&keâeue ceW peue keâe mlej yeÌ{ peeÙesiee Deewj yeeÌ{ 
keâer Iešvee yeÌ{ peeÙesieer Deewj yeeÌ{ keâer Iešvee yeÌ{ peeÙesieer~ Dele: 
efJekeâuhe ( ) mener nw~

‘ØekeâeMe mebMues<eCe’ Photosynthesis

Soil Erosion

4
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DeefYekeâLeve (A): heÙee&JejCeerÙe Deewj meeceeefpekeâ ØeYeeJe Deekeâueve
keâYeer Yeer DeheJepeea veneR nesles~
keâejCe (R): heÙee&JejCeerÙe Deewj meeceeefpekeâ ØeYeeJe Deekeâueve
Skeâ ner mheskeäš^ce kesâ efJehejerle GösMÙe nQ~
Assertion (A) : Environmental and social impact as-

sessments never overlap with each other.

Reason (R): Environmental and social impact assess-

ments are effectively opposite ends of the same spec-

trum.

(1) (A) Deewj (R) oesveeW mener nQ, Deewj (R), (A) keâer mener JÙeeKÙee nw~
Both (A) and (R) are true and (R) is the correct
explanation of (A)

(2) (A) Deewj (R) oesveeW mener nQ, Deewj (R), (A) keâer mener JÙeeKÙee veneR nw~
Both (A) and (R) are true and (R) is not the correct

explanation of (A)
(3) (A) mener nw, efkeâvleg (R) ieuele nw~

(A) is true, but (R) is false.
(4) (A) ieuele nw, efkeâvleg (R) mener nw~

(A ) is false, but (R) is true.

 heÙee&JejCeerÙe SJeb meeceeefpekeâ ØeYeeJe Deekeâueve 
meowJe DeheJepeea nesles nQ~ heÙee&JejCeerÙe ØeYeeJe SJeb meeceeefpekeâ ØeYeeJe 
meowJe Skeâ otmejs keâes ØeYeeefJele keâjles nQ~ heÙee&JejCeerÙe Deewj meeceeefpekeâ 
ØeYeeJe Deekeâueve keâe GösMÙe heÙee&JejCeerÙe SJeb meeceeefpekeâ henuegDeeW keâe 
DeOÙeÙeve nw~ 
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efvecveefueefKele keâLeveeW hej efJeÛeej keâerefpeS
(a) JeeleeJejCe ceW he§e hejeJeefle&le efJeefkeâjCe keâes Deuyes[eW keâer meb%ee

oer peeleer nw~
(b) keâeÙee keâe leehe meblegueve De#egCCe yeveeS jKeves kesâ efueS

JeeleeJejCe DelÙeeJeMÙekeâ nw~
(c) leehe Deewj metÙe& ØekeâeMe oesveeW JeeleeJejCe mes neskeâj iegpejles nQ~
GheÙeg&òeâ keâLeveeW ces bmes keâewve mee keâLeve mener nw~
Consider the following statements:

(a) The radiation reflected back to the atmosphere is

called albedo.

(b) The atmosphere is essential in maintaining the

heat balance of the body.

(c) The heat and sunlight both pass through the at

mosphere.

Which of the statement (s) given above is/are correct?

(1) kesâJeue (a) (2)  (b) Deewj (c)

(3)   (a) Deewj (b) (4) (a) , (b) Deewj (c)
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 Deeheeflele efJeefkeâjCe Deewj Devleefj#e keâer Deesj 
hejeJeefle&le efJeefkeâjCe keâer cee$ee kesâ Devegheele keâes he=LJeer keâe Deuyes[es 
( ) keânles nQ~ Deuyes[es melen kesâ iegCe SJeb PegkeâeJe hej efveYe&j 
keâjlee nw~ 
keâeÙee keâe leehe meblegueve yeveeÙes jKeves kesâ efueS JeeleeJejCe DeeJeMÙekeâ nw~
metÙe& ØekeâeMe JeeleeJejCe mes neskeâj iegpejlee nw~ metÙe& ØekeâeMe JeeleeJejCe 
Éeje DeJeMeesef<ele neskeâj T<cee ceW heefjJeefle&le neslee nw~ Ùener T<cee leehe 
kesâ ¤he ceW nesleer nw~ Dele: leehe Skeâ efkeâmeer efveef§ele efyevog hej iecee&nš keâer 
ceehe nw~ Dele: leehe JeeleeJejCe mes neskeâj iegpejlee veneR nw~

Albedo
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Devleje&°^erÙe hesÙe peueehetefle& Deewj mJeÛÚlee oMekeâ efvecveefueefKele ceW
mes efkeâme keâeueeJeefOe ceW ceveeÙee ieÙee?
International Drinking Water supply and Sanitation

Decade (IDWSSD) was observed between.

(1) 1991-2000 (2) 1981-1990
(3) 1971-1980 (4) 1965-1975

 efJeMJe mJeemLÙe mebie"ve Éeje Devleje&°̂erÙe hesÙe 
peueehetefle& Deewj mJeÛÚlee oMekeâ  keâes Ieesef<ele efkeâÙee ieÙee~1981-1990  

Gòej- ( )   JÙeeKÙee2

10. GÛÛe efMe#ee ØeCeeueer 
FbpeerefveÙejer ØelÙeeÙeve efvekeâeÙeeW kesâ efueS Devleje&°̂erÙe keâjej JeeefMebiešve
mecePeewlee ceW Yeejle keâe ØeefleefveefOelJe efvecveefueefKele ceW mes efkeâmekesâ
ceeOÙece mes neslee nw?
The Washingto Accord, and international agreement

for engineering accreditation bodies. has India rep-

resentation through:

(1) Ùet. peer. meer./U.G.C.

(2)  Sve. S. S. meer. / NAAC

(3) YeejleerÙe GÛÛelej efMe#ee heefj<eo
Higher Education Council of India

(4) Sve. yeer. S./ NBA

 FefvpeefveÙeeEjie ØelÙeeheve efvekeâeÙeeW kesâ efueS 
Devleje&°̂erÙe keâjej JeeeEMeiešve mecePeewlee ceW Yeejle keâe ØeefleefveefOelJe Sve. 
yeer. S. ( ) kesâ ceeOÙece 
mes neslee nw~ je°̂erÙe cetuÙeebkeâve Deewj ØelÙeeheve heefj<eod kesâ meeLe-meeLe 
je°êrÙe efMe#eCe mebmLeeve Yeejle ceW GÛÛe efMe#ee mebmLeeveeW keâer ceevÙelee kesâ 
efueS efpeccesoej oes ØecegKe efvekeâeÙeeW ces mes Skeâ nw~ Sve.yeer.S. ( ) 
lekeâveerkeâer keâeÙe&›eâceeW pewmes- FefvpeefveÙeeEjie Deewj ØeyevOeve keâeÙe&›eâceeW keâes 
ceevÙelee oslee nw, peyeefkeâ SveSSmeer ( ) meeceevÙe keâe@uespeeW Deewj 
efJeMJeefJeÅeeueÙeeW keâes ceevÙelee oslee nw~

N.B.A. National Board of Accreditation

N.B.A

NAAC
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[e@. S. Sue. cegoefueÙeej keâer DeOÙe#elee ceW ceeOÙeefcekeâ efMe#ee
DeeÙeesie keâer efveÙegefòeâ efkeâme Je<e& ngF& Leer?/In which year Sec-

ondary Education Commission was appointed under

the chairmanship of Dr. A.L. Mudaliar?

(1) 1950 (2) 1951
(3) 1952 (4) 1962

 [e. S. Sue. cegoeefueÙej keâer DeOÙe#elee ceW Je<e&  
efmelecyej, ceW ceeOÙeefcekeâ efMe#ee DeeÙeesie keâe ie"ve efkeâÙee ieÙee Lee~ 
DeeÙeesie ves hee"dÙeÛeÙee& ceW efJeefJeOelee ueeves, Skeâ ceOÙeJeleea mlej peesÌ[ves, 
ef$emlejerÙe hee"dÙe›eâce Meg™ keâjves FlÙeeefo mes mecyeefvOele efmeHeâeefjMe 
Øemlegle hesMe keâer Leer~

23

1952 
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efvecveefueefKele ceW mes efkeâmeves hee"ŸeÛeÙee& keâeÙe&›eâce ceW 10+2+3

Mew#eefCekeâ mebjÛevee keâes meeceeveÙe keâesj kesâ ¤he ceW heefjkeâefuhele
efkeâÙee Lee?/Which among the following envisaged a

common educational structure like 10+2+3 as a com-

mon core in the curricular programme?

(1) keâes"ejer DeeÙeesie/ Kothari Commission

(2)  efmevne meefceefle/Sinha Committee

(3)   je°^erÙe efMe#ee veerefle, 1986/ National Policy on Edu.

(NPE) 1986

(4) DeefKeue YeejleerÙe lekeâveerkeâer efMe#ee heefj<eo
 All India Council of Technical Education

 je°êrÙe efMe#ee veerefle ceW hee"dÙeÛeÙee& kesâ 
Devleie&le  Mewef#ekeâ mebjÛevee keâes meeceevÙe keâesj kesâ ™he ceW 
heefjkeâefuhele efkeâÙee ieÙee Lee~ lelheMÛeele je°̂erÙe efMe#ee keâer meceer#ee kesâ 
efueS Je<e& ceW DeeÛeeÙe& jece cetefle& keâer DeOÙe#elee ceW Skeâ meceer#ee 
meefceefle leLee Je<e& ceW Øees. ÙeMeheeue keâer DeOÙe#elee ceW ÙeMeheeue 
meefceefle keâe ie"ve efkeâÙee ieÙee Lee~

1986 

10 + 2 + 3

1990  

1993 
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heefyuekeâ mketâueeW ceW ceeOÙeefcekeâ efMe#ee kesâ efJekeâeme kesâ efueS Yeejle
mejkeâej Éeje ÛeueeF& ieF& Ùeespevee nw~
Which scheme of Govt. of India was launched for the
development of secondary education in public schools?

(1) meJe& efMe#ee DeefYeÙeeve/ Sarva Shiksha Abhiyan
(2) je°^erÙe GÛÛelej efMe#ee DeefYeÙeeve/ Rashtriya Uchchatar

Shiksha Abhiyan
(3) iueesyeue FefveefMeSefšJe Dee@Heâ Skesâ[sefcekeâ vesšJeke&â/ Global

Initiative of Academic Network
(4) je°^erÙe ceeOÙeefcekeâ efMe#ee DeefYeÙeeve/ Rashtriya Madhyamik

Shiksha Abhiyan

 heefyuekeâ mketâueeW ceW ceeOÙeefcekeâ efMe#ee kesâ efJekeâeme 
kesâ efueS Yeejle mejkeâej Éeje Je<e&  ceW je°̂erÙe ceeOÙeefcekeâ efMe#ee 
DeefYeÙeeve ÛeueeÙee ieÙee~ mechetCe& Yeejle ceW heefyuekeâ mketâueeW ceW ceeOÙeefcekeâ 
efMe#ee kesâ efJekeâeme kesâ efueS je°êrÙe ceeOÙeefcekeâ efMe#ee DeefYeÙeeve Yeejle 
mejkeâej kesâ ceeveJe mebmeeOeve efJekeâeme cev$eeueÙe keâer Skeâ kesâvõ ØeeÙeesefpele 
Ùeespevee nw~

2009
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efvecveefueefKele ceW mes efkeâme leejerKe keâes ØeefleJe<e& je°^erÙe efMe#ee
efoJeme ceveeÙee peelee nw?/The National Education Day is

celebrated every year on

(1)  5 veJecyej/November 5 (2)  11 veJecyej/November 11

(3)  14 veJecyej/November 14 (4) 25 veJecyej /November 25

 ØeefleJe<e& veJecyej keâes je°̂erÙe efMe#ee efoJeme kesâ 
™he ceW ceveeÙee peelee nw~ je°êrÙe efMe#ee efoJeme Yeejle mejkeâej Éeje Yeejle 
kesâ henues efMe#ee cev$eer SJeb Yeejle jlve mes mecceeefvele ceewueevee Deyegue 
keâueece Deepeeo keâer Ùeeo ceW ØeefleJe<e& ceveeÙee peelee nw~ veJecyej, 

mes  Fmes JewOeefvekeâ ™he ceW ceevÙelee Øeoeve keâer ieF&~ 

11 

11 

2008 
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hejer#ee efleefLe: 22 efomecyej-2018 ØeLece heeueer

mebMeesefOele Gòej-he$ekeâ kesâ Devegmeej

1. efMe#eCe DeefYeJe=efòe
ØeÙeesie Deewj efJeMues<eCe ceW efJeÅeeefLe&ÙeeW keâer ÙeesiÙelee ceW megOeej kesâ
efueS efvecveebefkeâle ceW mes keâewve Gòece DeOÙeÙeve #es$e nw?
Which among the following is the best field of study

to improve the ability of students to experiment and

analyse?

(1) efJe%eeve
Science

(2) Fefleneme
History

(3) DeLe&MeeŒe
Economics

(4) Yee<eeÙeW
Languages

 JeemleJe ceW ØeÙeesieelcekeâ DevemebOeeve ner meyemes 
Jew%eeefvekeâ DevegmebOeeve heæefle nw~ ØeÙeesie Je efJeMues<eCe ceW efJeÅeeefLe&ÙeeW keâer 
ÙeesiÙelee ceW megOeej kesâ efueS efJe%eeve Skeâ Gòece DeOÙeÙeve #es$e nQ~ 
Øeeke=âeflekeâ efJe%eeveeW mes Øeehle efJeefOe (ØeÙeesieelcekeâ DevegmebOeeve) ves 
ceveesefJe%eeve Deewj efMe#ee keâes efJe%eeve keâer keâesefš ceW uee efoÙee nQ~ FmeceW 
ØeÙeesie Je efJeMues<eCe kesâ ceeOÙece mes ÙeesiÙelee ceW megOeej ueeÙee pee mekeâlee 
nQ~

Gòej- ( )   JÙeeKÙee1

ceeve ueerefpeÙes efkeâ Skeâ efMe#ekeâ kesâ ™he ceW Deehe Deheves Úe$eeW keâe

meeJe&peefvekeâ Yee<eCe Deewj Jeeo-efJeJeeo keâe ØeefMe<eCe os jns nQ~

Úe$eeW ceW efvecveebefkeâle ceW mes keäÙee efJekeâefmele keâjvee meyemes keâef"ve

nw?

Suppose as a teacher you are training your students

in public speaking and debate. which among the fol-

lowing is most diffcult to develop among the students?

(1) DeJeOeejCee efvecee&Ce

Concept formulation

(2) mJej keâe Gleej-ÛeÌ{eJe

Voice modulation

(3) GheÙegkeäle Yee<ee keâe ØeÙeesie/ÛegveeJe

Using / Selecting appropriate language

(4) YeeJeveeDeeW hej efveÙeb$eCe

Control over emotions

 efkeâmeer Yeer efJeÅeeLeea keâes mJejes kesâ Gleej ÛeÌ{eJe, Je 
DeJeOeejCee efvecee&Ce leLee GheÙegòeâ Yee<ee keâe ØeÙeesie Ùee ÛegveeJe kesâ yeejs ceW 
lees efMeef#ele efkeâÙee pee mekeâlee hejvleg YeeJeveeDeeW hej efveÙeb$eCe jKevee 
meerKeevee DelÙebvle ner og<keâj keâeÙe& nQ~ Fme keâewMeue keâes ceveg<Ùe Deheveer 
JewÙeefòeâkeâ efJeefYevvelee Je DevegYeJe kesâ DeeOeej hej meerKelee nw~

Gòej- ( )   JÙeeKÙee4

veesš: Fme ØeMve-Øe$e ceW heÛeeme (50) yeng-efJekeâuheerÙe ØeMve nQ~ ØelÙeskeâ ØeMve kesâ oes (2) Debkeâ nQ~  meYeer ØeMve DeefveJeeÙe& nQ~ 50 ØeMve ×2 Debkeâ =100 Debkeâ
Note : This paper contains fifty (50) objective type questions of two (2) marks each. All questions are compulsory.
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efvecveebefkeâle ceW mes keâewve Skeâ DevegosMeelcekeâ meece«eer veneR nw?
Among the following which one is not an instruc-

tional material?

(1) Dee@ef[Ùees hee@[keâemš (2) cegefõle DeOÙeÙeve efoMee-efveoxMe
Audio podcast Printed study guide

(3) DeesJejns[ Øeespeskeäšj (4) ÙetšdÙegye Jeeref[Ùees
Overhead projector Youtube video

 pewmee efkeâ veece mes ner efJeefole nw, FmeceW efoKeeÙeer 
peeves Jeeueer meece«eer keâe Øeefleefyecye yeesueves Jeeues kesâ heerÚs Je Gmekesâ efmej 
kesâ heerÚs Deelee nw~ Ùen Skeâ ÂMÙe ßeJÙe meecee«eer pe®j nw hejvleg 
DevegosMeelcekeâ veneR nw~

Gòej- ( )   JÙeeKÙee3

efvecveebefkeâle ceW mes keâewve-mee efJekeâuhe DeeOeeefjle ›esâef[š heæefle
keâe meJeexòece ueeYe nw?
Which among the following is best advantage of

Choice Based Credit System?

(1) efMe#ee kesâ heâeskeâme keâe efMe#ekeâ-›eWâefõle mes Úe$e-›eWâefõle nes peevee~
Shift in focus from teacher-centric to student-centric

education

(2) keâ#ee-iele GheefmLeefle ceW megOeej
Improving classroom attendance

(3) meceÙe hej hee"dÙe›eâce hetje keâjves ceW efMe#ekeâ keâer ceoo
Helping teacher to complete syllabus on time

(4) Úe$eeW ceW hejer#ee kesâ leveeJe keâes keâce keâjvee
Reducing examination anxiety among students

 efJekeâuhe DeeOeeefjle ›esâef[le heæefle (ÛJeeFme yesm[ 
›esâef[š efmemšce) mes efMe#ee Úe$e kesâefvõle nes ieÙeer nw~ FmeceW efJeÅeeLeea 
Deheves ®efÛe kesâ Devegmeej ›esâef[š kesâ ÛegveeJe keâes mJeleb$e nQ~
(meeryeermeerSme) kesâ lenle Úe$eeW kesâ heeme efveOee&efjle hee"Ÿe›eâce keâe ÛeÙeve 
keâjves keâe efJekeâuhe neslee nw, Jen Deheves efnmeeye mes meerKe mekeâles nQ~ ÙeneB 
mebhetCe& cetuÙeebkeâve ›esâef[š DeeOeeefjle ØeCeeueer hej DeeOeeefjle nQ~ 
meeryeermeerSme meYeer kesâvõerÙe jepÙe Deewj DevÙe ceevÙelee Øeehle 
efJeMJeefJeÅeeueÙeesW kesâ efueS Skeâ meceeve nQ~
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efvecveebefkeâle ceW mes keâewve keâ#eeiele efMe#eCe keâer efJeMes<eleeDeeW keâes
ØeoefMe&le keâjlee nw?
Which among the following reflects best the quality

of teaching in a classroom?

(1) keâ#ee ceW hetCe& GheefmLeefle kesâ ceeOÙece mes
Through full attendance in the  classroom

(2) keâ#ee ceW Deveskeâ meneÙekeâ efMe#eCe meece«eer kesâ ceeOÙece mes
Through the use of many teaching aids in the class

room

(3) keâ#ee ceW Úe$eeW keâe ceewve megefveefMÛele keâjves kesâ ceeOÙece mes
Through observation of silence by the students in

classroom

(4) keâ#ee ceW Úe$eeW Éeje iegCeJeòeehetCe& ØeMve hetÚves kesâ ceeOÙece mes
Through the quality of questions asked by students

in classroom

 efMe#eCe mes leelheÙe& Gve ef›eâÙeeDeeW mes Je  
Øeefleef›eâÙeeDeeW Ùee GheueefyOe mes nw pees efMe#ekeâ Deewj Úe$e kesâ ceOÙe keâ#ee 
kesâ Devoj nesleer nw~ Ùeefo keâ#ee ceW Úe$e meef›eâÙe nQ efMe#ekeâ mes 
iegCeJeòeehetCe& ØeMve hetÚkeâj Deheveer efpe%eemee keâer Meebefle keâjlee nw lees Ùen 
keâ#eeiele efMe#eCe keâer efJeMes<elee keâes ØeoefMe&le keâjlee nw~

Gòej- ( )   JÙeeKÙee4

Jew%eeefvekeâ MeesOe ceW Ûeej ØecegKe mebef›eâÙeeSb nQ :
The four major operations in scientific research are :

(a) menÛejeW keâe ØeoMe&ve
Demonstration of co-variance

(b) vekeâueer mebyebOeeW keâe efJeueesheve
Elimination of spurious relations

(c) meceÙe-›eâce kesâ meboYe& ceW Deveg›eâceCe
Sequencing in terms of time-order

(d) mJe-efMe#ee
Self-education

(e) JewÙeefkeälekeâ ÛeÙeve keâe ØeÛeeueve
Operationalisation of personal choice

(f) mewæeefvlekeâerkeâjCe
Theorisation

ketâš : / Code :

(1) (a), (b), (c) Deewj (d)

(2) (b), (c), (d) Deewj (e)

(3) (a), (b), (c) Deewj (f)
(4) (c), (d), (e) Deewj (f)

 Jew%eeefvekeâ MeesOe cesW Ûeej ØecegKe mebef›eâÙeeÙeb nQ:- 
menÛejeW keâe ØeoMe&ve-vekeâueer mebyebOeeW keâe efJeueesheve-meceÙe ›eâÙe kesâ meboYe& 
ceW Deveg›eâceCe-mewæeefvlekeâkeâerkeâjCe
JeemleJe ceW ØeÙeesieelcekeâ DevegmebOeeve keâer meyemes Jew%eeefvekeâ DevegmebOeeve 
heæefle nw~ Fmekesâ efvecve efueefKele heo nQ-
- mecemÙee mes mebyebefOele meeefnlÙe keâe meJex#eCe~
- mecemÙee keâe ÛeÙeve SJeb heefjYee<eerkeâjCe~
- heefjkeâuhevee efvecee&Ce, efJeefMe° heoeJeueer leLee Ûejes keâer JÙeeKÙee~
- ØeÙeesieelcekeâ Ùeespevee keâe efvecee&Ce~
- ØeÙeesie keâjvee
- DeeBkeâÌ[eW keâe mebkeâueve SJeb meejCeerÙeve
- Øeehle efve<keâ<e& keâe ceeheve
- efve<keâ<e& keâe efJeMues<eCe SJeb JÙeeKÙee
- efJeMues<eCe kesâ DeeOeej hej efve<keâ<e& efvekeâeuevee
- Heâue Je efve<keâ<e& keâer efJeefOeJeled efjheesš& efueKevee~
kegâÚ ceveesJew%eeefvekeâeW ves kesâJeue leerve ner heo yeleeÙes nQ-
( ) ØeÙeesie keâe efveÙeespeve ( )
( ) ØeÙeesie keâe mebÛeeueve ( )
( ) ØeÙeesie keâer efjheesš& ( )

1 Planning

2 Conductiong

3 Reparting

Gòej- ( )   JÙeeKÙee3
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MeesOe mecemÙee keâe efve™heCe efkeâme hej efveYe&j keâjlee nw?
Formulation of a research problem depends upon :

(a) MeesOekeâòee& keâer hemebo kesâ heerÚs GösMÙe keäÙee nw?
What is the object behind the researcher's choice?

(b) efJeefMe° ØeMve keäÙee nw?
What are the specific questions?

(c) DeJeOeejCeelcekeâ ØeefleoMe& keäÙee nw?
What is the conceptual model?

(d) MeesOe kesâ vekeâejelcekeâ Ieškeâ keâewve mes nw?
What negative factors to research upon?

(e) DeOÙeÙeve keâes Demeerefcele keâjves kesâ keâejCe~
Reasons for unlimiting the study.

(f) heefjkeâuhevee keâe efvecee&Ce~
Contrution of hypotheses.

ketâš: (1) (a), (c), (e) Deewj (f) (2) (b), (c), (d) Deewj (e)

(3) (a), (b), (c) Deewj (f) (4) (c), (d), (e) Deewj (f)

 efkeâmeer Yeer #es$e ceW DevegmebOeeve-keâeÙe& keâjves kesâ ceeie& 
ceW meyemes cenòJehetCe& mecemÙee keâe ÛeÙeve’ nw~ meJe&ØeLece Ùen peevevee 
pe®jer nw efkeâ mecemÙee nw keäÙee? DeeJeMÙekeâlee keâer meblegef° kesâ ceeie& ceW 
GheefmLele yeeOee ner mecemÙee nQ~’’ Fmes nce keân mekeâles nQ efkeâ - 
DeeJeMÙekeâlee - meeOeve mecemÙee

(SkeâesHeâ) kesâ Devegmeej efkeâmeer mecemÙee kesâ efueS 
efvecveefueefKele heeBÛe lelJeeW keâer GheefmLeefle DeeJeMÙekeâ nw-
( ) DevegmebOeeve GheYeesòeâe leLee DevÙe menYeeieer
( ) GösMÙe
( ) GösMÙe Øeeefhle kesâ DevÙe meeOeve
( ) GheYeesòeâe ceW DevÙe meeOeve keâer GheÙegòeâlee kesâ Øeefle mebosn
( ) mecemÙee mebyeefOele JeeleeJejCe~
Fmekesâ Deefleefjòeâ DevÙe lelJe pewmes-
MeesOekeâlee& keâer hemebo, efJeefMe° ØeMve, DeJeOeejCeelcekeâ ØeefleoMe& Je 
heefjkeâuhevee efvecee&Ce Deeefo Yeer MeesOe mecemÙee keâes ØeYeeefJele keâjles nQ~

‘

“

= 

Need- Resource = Problem

R.L. Ackoff  

1

2

3

4

5

Gòej- ( )   JÙeeKÙee3

Skeâ Ûej efpemeceW nsj-hesâj keâer ieF& nw, keânueelee nw :
A variable that is manipulated is known as :

(1) efveÙeb$eCe Ûej (2) efveYe&j Ûej
Control variable Dependent variable

(3) mJeleb$e Ûej (4) GuePeeves Jeeuee Ûej
Independent variable Confounding variable

 keâjefuebiej kesâ Devegmeej ’’Ûej Jen iegCe nw efpemekesâ 
efJeefYevve cetuÙe nes mekeâles nQ~’’ Fme Âef°keâesCe mes Ûej Skeâ Ssmeer Jemleg nw 
pees heefjJeefle&le nesleer jnleer nw~ ØeÙeesie ceW Ûej cegKÙele: oes Øekeâej kesâ nesles 
nQ~ mJeb$ele Ûej SJeb Deeefßele Ûej

- šeGvemewC[ kesâ Devegmeej ’’ mJeleb$e Ûej Jen jeefMe nw efpemes 
ØeÙeesie keâlee& efkeâmeer efvejeref#ele Iešvee mes mebyebefOele keâjves kesâ efueS Iešelee 
yeÌ{elee nw~’’ Dele: FmeceW nsj-Hesâj mebYeJe nw~ Ùen ØeÙeesiekeâlee& kesâ efveÙeb$eCe 
ceW jnlee nw~

- šeGve mewC[ kesâ Devegmeej, ’’ Deeefßele Ûej Jen ÛeuejeefMe 
nw pees ØeÙeesie keâlee& Éeje mJeleb$e Ûej kesâ ØeoMe&ve hej ØeoefMe&le nes, nševes 
hej DeÂMÙe nes, leLee cee$ee kesâ heefjJeefle&le nesves hej heefjJeefle&le nes peeÙes~’’ 
Dele: Ùen mJeleb$e Ûej hej Deeefßele DeLeJee efveYe&j jnlee nw~ Dele: 
keâjefuebiej ves Fvns heefjCeeceer DeLeJee Deeveg<ebefiekeâ keâne nw~

mJeleb$e Ûej

Deeefßele Ûej

Gòej- ( )   JÙeeKÙee3

MeesOe DeefYekeâuhe kesâ Ieškeâ nQ :
The components of a research design are :

(a) leguevee (b) efveÙeb$eCe
Comparison Control

(c) Devegef›eâÙeelcekeâlee (d) nsj-hesâj
Reactivity Manipulation

(e) iewj-ØeefleefveefOelJelee (f) meeceevÙeerkeâjCe
Non-representativeness Generalisation

ketâš : / Code :

(1) (a), (c), (e) Deewj (f) (2) (b), (c), (d) Deewj (e)

(3) (a), (b), (d) Deewj (f) (4) (c), (d), (e) Deewj (f)

 DeefOekeâebMe ØeÙeesieeW ceW DeefYeef›eâÙee kesâ ØeYeeJe keâe 
Devegceeve keâmeewšer Ûej  ( ) kesâ Øeehle ceeveeW ceW Deblej 
kesâ ¤he ceW efkeâÙee peelee nw hejvleg DevegYeJe Ùen yeleelee nw efkeâ Ùeefo Skeâ ner 
DeefYeef›eâÙee meyekeâes oer peeÙes leye Yeer efJeefYevve keâejkeâeW keâer GheefmLeefle mes 
heefjCeece ØeYeeefJele nesles nQ~ Dele: Jee¢e lelJeeW kesâ ØeYeeJeeW keâes efveÙebef$ele 
keâjves kesâ efueS DeeJeMÙekeâ nw efkeâ mecegefÛele ØeeÙeesefiekeâ Øee®he keâe ØeÙeesie 
efkeâÙee peeÙes~ MeesOe Øee®he Ùee DeefYekeâuhe kesâ cegKÙe Ieškeâ nQ~- leguevee, 
efveÙeb$eCe, nsj-Hesâj Je meeceevÙeerkeâjCe~

Criterion Variable

Gòej- ( )   JÙeeKÙee3

keâueeke=âefleÙeeB pees MeesOe ceW Deebleefjkeâ JewOelee keâes efoKeeleer nQ Deewj
ØeYeeefJele keâjleer nQ, nQ :
Artifacts that arise and affect the internal validity in

research are :

(a) Fefleneme (b) ÙeeÂefÛÚkeâlee
History Randomisation

(c) heefjhekeäJelee (d) Ùeebef$ekeâlee
Maturity Instrumentation

(e) ØeeÙeesefiekeâ ce=lÙegoj (f) efceueeve keâjvee
Experimental mortality Matching

ketâš : / Code :

(1) (a), (b), (c) Deewj (d) (2) (a), (c), (d) Deewj (e)

(3) (b), (c), (d) Deewj (f) (4) (d), (e), (f) Deewj (b)

 MeesOe Skeâ GösMÙehetCe& megJÙeJeefmLele yeewefækeâ 
Øeef›eâÙee nw~ Fmekesâ Éeje efkeâmeer mewæeefvlekeâ DeLeJee JÙeJeneefjkeâ mecemÙee 
kesâ meceeOeeve keâe ØeÙeeme efkeâÙee peelee nw~ Fmekeâer Deebleefjkeâ JewOelee cegKÙe 
¤he mes Fefleneme, heefjhekeäJelee, Ùeebef$ekeâlee Je ØeeÙeesefiekeâ ce=lÙegoj Deeefo 
lelJeeW hej efveYe&j keâjleer nw~

Gòej- ( )   JÙeeKÙee2

3.    yeesOe
efvecveefueefKele ieÅeebMe keâes OÙeevehetJe&keâ heefÌ{S Deewj ØeMve meb. 11 mes

15 kesâ Gòej oerefpeS :
efmebieehegj ves uecyes Demex mes Yeejle kesâ #es$e kesâ DeefYevve Yeeie

kesâ ™he ceW Deheveer Yetefcekeâe Deheveeves keâer Jekeâeuele keâer nw~ Ùen osKevee
meblees<eØeo nw efkeâ efheÚues 25 Je<eeX ceW DeeefmeÙeeve-Yeejle mebyebOeeW ceW efkeâme
Øekeâej DeefYeJe=efæ ngF& nw~ Je<e& 1991 ceW peye Meerle Ùegæ meceehle ngDee
Deewj Yeejle ves Dehevee DeeefLe&keâ GoejerkeâjCe Meg™ efkeâÙee, efmebieehegj keâes

efomecyej- 20189mesš-
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SefMeÙeeF& #es$e ceW Deheves Ssefleneefmekeâ Deewj meebmke=âeflekeâ mebheke&â keâes ienve
yeveeves Deewj ye{Ìeves keâe megDeJemej Øeehle ngDee~ efmebieehegj ves 1995 ceW
Yeejle keâes DeeefmeÙeeve keâe hetCe&keâeefuekeâ mebJeeo Yeeieeroej yeveeves Deewj
1995 ceW F&.S.Sme. ceW Meeefceue keâjves keâer henue keâer Deewj Gmekesâ yeeo mes
DeeefmeÙeeve-Yeejle mebyebOe Gòejesòej megÂÌ{ ngS nQ~ kegâue efceueekeâj Deepe
heejmheefjkeâ menÙeesie kesâ 30 cebÛe DeefmlelJe ceW nQ efpeveceW meele ceb$eermlejerÙe
Jeelee& Deewj Skeâ Jeeef<e&keâ je°̂OÙe#e meccesueve Meeefceue nQ~ yenjneue, DeYeer
Deewj menÙeesie keâer iegbpeeFMe nw Deewj Fmekeâer DeeJeMÙekeâlee Yeer nw~ GoenjCe
kesâ leewj hej Yeejle Deewj DeeefmeÙeeve kesâ ceOÙe Yeeweflekeâ Deewj ef[peeršue
mebheke&â yeÌ{eves kesâ heÙee&hle DeJemej GheueyOe nQ~ DeeefmeÙeeve Yeejle kesâ
meeLe meÌ[keâ, nJeeF& Deewj mecegõer mebheke&â yeÌ{eves kesâ efueS Øeefleyeæ nQ~ Fve
mebhekeâeX mes pevemebheke&â lees yeÌ{siee ner JÙeeheej, efveJesMe Deewj heÙe&šve keâes
Yeer yeÌ{eJee efceuesiee~ Yeejle-cÙeebceej-LeeFueQ[ ef$emlejerÙe jepeceeie& Yeejle
kesâ hetJeexòej keâes oef#eCe-hetJe& SefMeÙee kesâ cegKÙe Yeeie mes peesÌ[siee~
neueebefkeâ Deepe Yeejle Deewj Deveskeâ DeeefmeÙeeve osMeeW kesâ yeerÛe efJeceeve
mesJeeSb GheueyOe nQ, efvejblej yeÌ{les JÙeeheej Deewj heÙe&šve kesâ efnle ceW nJeeF&
mebhekeâeX kesâ Deewj DeefOekeâ efJemleej keâer DeYeer Yeer heÙee&hle iegbpeeFMe nw~
ÛelegLe& DeewÅeesefiekeâ ›eâebefle kesâ veS DeeÙeece kesâ ™he ceW Yeeweflekeâ mebheke&â mes
hejs ef[peeršue mebheke&â keâe Yeer Dehevee cenòeJe nw~ Yeejle ves veJeeÛeej,
mšeš&-Dehme Deewj ef[peeršue meceeJesMeve kesâ #es$e ceW keâeheâer Gvveefle keâer
nw~ nceejs #es$e ceW DeeOeej pewmeer henueeW kesâ DevegØeÙeesie kesâ DeJemej
GheueyOe nQ~ F&-keâe@ceme& Deewj efheâvešskeâ heejmheefjkeâ meePesoejer kesâ oes
DevÙe mebYeeefJele #es$e nQ~ Skeâ DeeefLe&keâ kesâvõ kesâ ™he ceW efmebieehegj Fve
efJeÛeejeW keâes oef#eCe hetJe& SefMeÙee Deewj Gmekesâ Deeies lekeâ ues peeves ceW
efmØebie yees[& keâe keâece keâj mekeâlee nw~ DeeefmeÙeeve ceW Yeejle keâer Yetefcekeâe
efmebieehegj kesâ meeLe efJekeâefmele nes jns DeeefLe&keâ mebyebOeeW hej DeeOeeefjle nesveer
ÛeeefnS~ ogefveÙee keâer mekeâue Iejsuet Glheeo Deewj JÙeeheej keâe Skeâ efleneF&
Jeeues 16 osMeeW keâe DeeefLe&keâ ie"peesÌ[ Skeâ Skeâerke=âle SefMeÙeeF& yee]peej
keâe me=peve keâjsiee~

Read the following passage carefully and answer ques-

tions 11 to 15 :

Singapore has long advocated for India to take

up its role as an integral part of the rigion. It is gratifying

to see how Asean - India relations have grown during the

past 25 years. In 1991, when the Cold War ended and India

began its economic liberalisation, Singapore saw an op-

portunity to deepen ties and build on its historical and

cultural links with the Asian region. Singapore pushed

for India to become a full  Asean dialogue partner in 1995

and join the EAS in 1995 and since then, Asean - India ties

have strengthened. All in all, around 30 platforms for co-

operation exist, including seven ministerial dialogues and

the Annual Leader Summit. However, there is scope for

more and it is a must. For instance, there are tremendous

opportunities in enhancing physical and digital connec-

tivity between India Asean. Asean is committed to strength-

ening land, air and sea linkages with India. These link-

ages will enhance people-to-people flows, as well as boost

business, investment and tourism. The India-Myanmar-

Thailand trilateral highway will connect India's North-

east to mainland Southeast Asia. While one can fly di-

rectly between India and several Asean countries, there is

still much room to expand air links to support growing

business and tourism. Beyond physical linkages, digital

connectivity is the new frontier in the Fourth Industrial

Revolution. India has made great progress in innovation,

Start-ups and digital inclusion. There are opportunities

to apply initiatives such as Aadhaar in our region. E-com-

merce and FinlTech are two other areas of potential col-

laboration. As an economic hub, Singapore can serve as a

springboard to launch these ideas to Southeast Asia and

beyond. India's role in Asean should be anchored by grow-

ing economic ties with Singapore.  The economic integra-

tion involving 16 countries with one-third of global GDP

and trade will create an integrated Asian market.

efmebieehegj keâes Yeejle kesâ meeLe Deewj DeefOekeâ cepeyetle mebyebOe kesâ efueS
keäÙeeW Øesefjle nesvee heÌ[e?/What prompted Singapore to opt

for stronger ties with India?

(1) Meerle Ùegæ keâer meceeefhle/End of Cold War

(2) Yeejle ceW DeeefLe&keâ GoejerkeâjCe
Economic liberalisation in India

(3) Ssefleneefmekeâ DevegYeJe/Historical past

(4) Yet-jepeveereflekeâ meceerkeâjCe/Geo-political equations

 Je<e&  ceW peye Meerle Ùegæ meceehle ngDee Deewj 
Yeejle ves Dehevee DeeefLe&keâ GoejerkeâjCe Meg™ efkeâÙee, efmebieehegj keâes 
SefMeÙeeF& #es$e ceW Deheves Ssefleneefmekeâ Deewj meebmke=âeflekeâ mebheke&â keâes ienve 
yeveeves Deewj yeÌ{eves keâe megDeJemej Øeehle ngDee~  

1991
Gòej- ( )  JÙeeKÙee2

Yeejle kesâ meeLe DeeefmeÙeeve keâer Øeefleyeælee nw :
The commitment of Asean with India is :

(1) DeefOekeâ mes DeefOekeâ Jeelee&
More and more dialogues

(2) jepeveereflekeâ cebÛe GheueyOe keâjevee
Offer political platforms

(3) heefjJenve mebheke&â ceW megOeej keâjvee
Improving transport links

(4) vesle=lJe kesâ mlej hej efMeKej meccesueve keâjvee
Hold leadership summits

 DeeefmeÙeeve Yeejle kesâ meeLe meÌ[keâ, nJeeF& Deewj 
mecegõer mebheke&â yeÌ{eves kesâ efueS Øeefleyeæ nQ~ Fve mebhekeâex mes pevemebheke&â lees 
yeÌ{siee ner JÙeeheej, efveJesMe Deewj heÙe&šve keâes Yeer yeÌ{eJee efceuesiee~  

Gòej- ( )  JÙeeKÙee3

Yeejle Deewj DeeefmeÙeeve kesâ ceOÙe heÙe&šve keâes yeÌ{eJee osves kesâ efueS
keäÙee Dehesef#ele nw?/What is needed to encourage tourism

between India and Asean?

(1) nJeeF& mebheke&â (2) veJeeÛeej
Air links Innovation

(3) mšeš&-Dehme (4) peueceeie&
Start-ups Waterways

 Yeejle-cÙeebceej-LeeFueQ[ ef$emlejerÙe jepeceeie& Yeejle 
kesâ hetJeexòej keâes oef#eCe-hetJe& SefMeÙee kesâ cegKÙe Yeeie mes peesÌ[siee~ neueebefkeâ 
Deepe Yeejle Deewj Deveskeâ DeeefmeÙeeve osMeeW kesâ yeerÛe efJeceeve mesJeeSb 
GheueyOe nQ, efvejblej yeÌ{ves JÙeeheej Deewj heÙe&šve kesâ efnle ceW nJeeF& 
mebhekeâex kesâ Deewj DeefOekeâ efJemleej keâer DeYeer Yeer heÙee&hle iegbpeeFMe nw~  

Gòej- ( )  JÙeeKÙee1
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Yeejle Deewj DeeefmeÙeve kesâ yeerÛe menÙeesie kesâ #es$e nQ :/The areas

of collaboration between India and Asean are :

(a) efheâvešskeâ (b) DeeOeej
Fin Tech Aadhaar

(c) F&-keâeceme& (d) ef[peeršue efheÚÌ[eheve
E-commerce Digital backwardness

(e) ef$ehe#eerÙe jepeceeie& (f) ÛelegLe& DeewÅeesefiekeâ ›eâebefle
Trilateral highways Fourth lndustrial

Revolution

ketâš : / Code :

(1) (a), (b), (c) Deewj (d) (2) (b), (c), (d) Deewj (e)

(3) (c), (d), (e) Deewj (f) (4) (a), (c), (e) Deewj (f)

 Yeejle ves veJeeÛeej mšeš&-Dehme Deewj 
 kesâ #es$e ceW keâeheâer Gvveefle keâer nw~ nceejs #es$e ceW  pewmeer 

henueeW kesâ DevegØeÙeesie keâs DeJemej GheueyOe nQ~  Deewj  
hejmheefjkeâ mee#esoejer kesâ oes DevÙe mebYeeefJele #es$e nw~   

ef[peeršue 
meceeJesMeve DeeOeej

F&-keâeceme& efheâvešskeâ

Gòej- ( )  JÙeeKÙee1

ieÅeebMe kesâ Devegmeej Skeâ Skeâerke=âle SefMeÙeeF& yee]peej kesâ efueS
keâewve Yeejle keâe ueeBÛehew[ nes mekeâlee nw?
Who can be India's launchpad for an intergrated Asian

market as per the passage?

(1) LeeF&ueQ[/Thailand (2) cÙeebceej/Myanmar

(3) oef#eCe-hetJe& SefMeÙee (4) efmebieehegj
Sountheast Asia Singapore

 efoÙes ieÅeebMe kesâ Devegmeej Skeâ Skeâerke=âle SefMeÙeeF& 
yee]peej kesâ efueS efmebieehegj Yeejle keâe uee@Ûehew[ nes mekeâlee nw~ keäÙeeWefkeâ 
DeeefLe&keâ kesâvõ kesâ ™he ceW efmebieehegj Fve efJeÛeejeW keâes oef#eCe hetJe& SefMeÙee 
Deewj Gmekesâ Deeies lekeâ ues peeves ceW me#ece nw~ 

Gòej- ( )  JÙeeKÙee4

4. mebØes<eCe 
ef[efpešue Ùegie ceW, Ùen YeÙe yevee ngDee nw efkeâ keâ#ee mebØes<eCe keâe
heefjCeece nes mekeâlee nw?/In the digital era, there is a fear

that classroom communication may result in :

(1) ØesjCe (2) DeefleØesjCe
Stimulation Over-stimulation

(3) MeerIeÇ Devegketâueve (4) efveef<›eâÙe Devegketâueve
Quick adaptation Passive adaptation

 [e@. kegâueßes‰ kesâ Devegmeej, ’’ mebcØes<eCe Skeâ Ssmeer 
Øeef›eâÙee nw, efpemeceW JÙeefòeâ hejmhej meeceevÙe DeJeyeesOe kesâ ceeOÙece mes 
’Deeoeve-Øeoeve keâjves keâe ØeÙeeme keâjles nQ~ efMe#eCe DeefOeiece Øeef›eâÙee ceW 
efMe#ekeâ leLee Úe$eeW keâes Skeâ meeLe efceue keâj keâeÙe& keâjves kesâ #es$e ceW 
mecØes<eCe Skeâ ØecegKe meeOeve kesâ ®he ces bkeâeÙe& keâjlee nw~ efpeme efMe#ekeâ keâe 
mecØes<eCe keâuee hej efpelevee DeÛÚe DeefOekeâej nesiee DeLee&le efpeleveer 
kegâMeuelee SJeb efvehegCelee kesâ meeLe Jen mecØes<eCe keâe GheÙeesie keâjsiee 
Glevee ner Gmekeâe efMe#eCe ØeYeeJeMeeueer nesiee~ hejvleg Deepe kesâ ef[efpešue 
Ùegie ceW keâ#ee mecØes<eCe keâe heefjCeece DeefleØesjCe ( ) 
nesves keâe Yeer YeÙe nQ~

Over Stimulation

Gòej- ( )   JÙeeKÙee2

DeMeeefyokeâ mebØes<eCe keâes ceevee peelee nw :
Non-Verbal communication is considered :

(1) mešerkeâ
Precise

(2) DeveewheÛeeefjkeâ
Informal

(3) DeewheÛeeefjkeâ
Formal

(4) mebmke=âefle-cegkeäle
Culture-free

 mecØes<eCe keâes cegKÙele: oes YeeieeW ceW yeeBše peelee nw~ 
( ) Meeefyokeâ mecØes<eCe ( ) DeMeeefyokeâ mecØes<eCe 

 - FmeceW meowJe Yee<ee keâe ØeÙeesie efkeâÙee peelee nw~ 
Fmekeâes oes Øekeâej kesâ mecØes<eCeeW ceW Jeieeake=âle efkeâÙee peelee nw~ ceewefKekeâ 
mecØes<eCe Je efueefKele mecØes<eCe

- DeMeeefyokeâ mecØes<eCe ceW Yee<ee keâe ØeÙeesie veneR 
efkeâÙee peelee nw~ FmeceW JeeCeer mebkesâle, Ûe#eg- mecheke&â leLee cegKe cegõeDeeW 
kesâ ØeÙeesie SJeb mheMe& mecheke&â Deeefo ØecegKe Øekeâej kesâ mecØes<eCe nw~ 
DeMeeefyokeâ mecØes<eCe keâes DeveewheÛeeefjkeâ mecØes<eCe Yeer ceevee peelee nQ~

1 2

Meeefyokeâ mecØes<eCe

DeMeeefyokeâ mecØes<eCe

Gòej- ( )   JÙeeKÙee2

keâ#ee mebØes<eCe kesâ Skeâ Ieškeâ kesâ ™he ceW vekeâejelcekeâ DeeueesÛevee

efvecveefueefKele ceW mes efkeâme Deesj GvcegKe nesieer?

Negative criticism as an element of classroom com-

munication will lead to :

(a) yee¢e menevegYetefle (b) DeewefÛelÙe

External sympathy Justification

(c) yeÛeeJe (d) og<ØesjCe

Defensiveness De-motivation

(e) menÙeesieelcekeâ ßeJeCe (f) škeâjeJehetCe& meceevegYetefle

Supportive listening Confrontational em

pathy

ketâš : / Code :

(1) (b), (c) Deewj (d)

(2) (c), (d) Deewj (e)

(3) (d), (e) Deewj (f)

(4) (a), (b) Deewj (c)

 keâ#ee mecØes<eCe ceW DeefOekeâlej efoOeÇgJeerÙe mecØes<eCe 
keâe ØeÙeesie efkeâÙee peelee nw~ Fme Øekeâej keâe mecØes<eCe Úe$eeW keâes efMe#eCe 
DeefOeiece Øeef›eâÙee ceW DeefOekeâ meef›eâÙe yeveelee nw~ efMe#ekeâ keâes Yeer mecØes<eCe 
kesâ ceeOÙece mes Deheves efMe#eCe kesâ Øeefle Úe$eeW mes Øeeflehegef° Øeehle nesleer nw~ 
keâ#ee mecØes<eCe ceW efMe#ekeâ Oeveelcekeâ leLee $e+Ceelcekeâ oesveeW Øekeâej keâer 
Øeeflehegef°ÙeeW keâe heefjefmLeefleÙeeW kesâ Devegketâue ØeÙeesie keâjlee nQ~ $e+Ceelcekeâ 
Ùee vekeâejelcekeâ DeeueesÛevee keâ#ee mecØes<eCe keâes DeewefÛelÙe, yeÛeeJe, Je 
og<ØesjCe keâer Deewj ues peelee nw~

Gòej- ( )   JÙeeKÙee4

efomecyej- 20189mesš-
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DeefOekeâLeve (A) : keâ#ee ØeyebOeve ceW efMe#ekeâ mebØes<eCe kesâvõerÙe nw~
Teacher communication is central to classroom man-

agement.

leke&â (R) : efJeÅeeefLe&ÙeeW kesâ keâ#ee JÙeJenej keâes efJeefveÙeefcele keâjves
ceW efMe#ekeâ mebØes<eCe JÙeJenej keâe GheÙeesie veneR efkeâÙee peevee
ÛeeefnS~
Teacher communication behaviours should not be

used to regulate the classroom behaviour of students.

ketâš : / Code :

(1) (A) Deewj (R) oesveeW mener nQ~
Both (A) and (R) are true.

(2) (A) Deewj (R) oesveeW mener nQ, hejbleg (R), (A) keâer mener JÙeeKÙee
veneR nw~
Both (A) and (R) are true, but (R) is not the correct

explanation of (A).

(3)   (A) mener nw, hejbleg (R) ieuele nw~
(A) is true, but (R) false

(4) (A) ieuele nw, hejbleg (R) mener nw~
(A) is false, but (R) is true.

 [e. ieghlee kesâ MeyoeW ceW, ’’Mewef#ekeâ mecØes<eCe kesâ 
Devleie&le Úe$eeW keâes efJeefYevve Øekeâej kesâ Mewef#ekeâ efveÙeceeW, efmeæevleeW  
veerefleÙeeW, efMe#eCe keâer efJeefOeÙeeW, leLee heæefleÙeeW Je efveoxMeve leLee 
hejeceMe& Deeefo kesâ efJe<eÙe ceW efMe#ee Øeoeve keâer peeleer nQ~ efMe#ekeâ 
hee"dÙeJemleg keâe efJeMues<eCe kesâ meeLe-meeLe mecØes<eCe Øeef›eâÙee keâe Yeer 
ØeÙeesie keâjlee nw~ Dele: DeefYekeâLeve ( ) mener nw~ hejvleg leke&â ( ) ieuele 
nw~ 

A R

Gòej- ( )   JÙeeKÙee3

keâ#ee mebØes#eCe ceW Meyoe[byejhetCe& Gheeiece efMe#ekeâ keâes efJeÅeeefLe&ÙeeW
kesâ .............. DeefYekeâòee& kesâ ™he ceW ceevelee nw~
The rhetorical approach in classroom communica-

tion considers teachers as ............... agents of students.

(1) ØeYeeJekeâòee& (2) Dekeâeoefcekeâ
Influencing Academic

(3)   DeefOekeâeefjkeâ (4) iewj-DeefOekeâeefjkeâ
Official Non-official

 Meyoe[byejhetCe& Gheeiece efMe#ekeâ keâes efJeÅeeefLe&ÙeeW kesâ 
efpeme DeefYekeâòee& kesâ ®he ceW ceevelee nQ~ Jen nw ØeYeeJekeâlee& DeLee&le efJeÅeeLeea 
Deheves efMe#ekeâ kesâ mecØes<eCe mes ØeYeeefJele neskeâj Deheves JÙeJenej ceW 
heefjJele&ve keâjles nQ~ efMe#ekeâ Skeâ ØeYeeJekeâlee& kesâ ®he ceW efMe#eCe keâeÙe& keâes 
mebÛeeefuele keâjlee nQ~

Gòej- ( )   JÙeeKÙee1

5. ieefCeleerÙe leke&â Deewj DeefYeJe=efòe
Ùeefo ABODE keâes ADRHJ kesâ ™he ceW ketâšyeæ efkeâÙee ieÙee
nw, lees AGRO keâe ketâš nesiee :
If ABODE is coded as ADRHJ, then the code for AGRO

will be :

(1) AVCD (2) AIUS

(3) AIST (4) AIVX

 efpeme Øekeâej ketâš-
Gòej- ( )   JÙeeKÙee2

A     B      O       D      E

A     G      R       O     

A     D      R       H      J

A     I       U        S    

+2

+2

+3

+3

+4

+4

+5

Gmeer Øekeâej-

Fme ëe=bKeuee keâes hetje keâerefpeS :
The next term in the series 0, 1, 9, 36, 100, ........ is :

(1) 225 (2) 164

(3) 196 (4) 216

 oer ieF& ëe=bKeuee-
Gòej- ( )   JÙeeKÙee2

0           1          9          36           100          225

0           1          3          6              10              15
2 2 2 2 2 2

+1 +2 +3 +4 +5

JeCe&›eâce ëe=bKeuee keâes hetje keâerefpeS :
The next term in the letter series DEF, HIJ, LMN,

PQR, TUV, ............. is :

(1) WYZ (2) YZA

(3) XYZ (4) WXY

 oer ieF& JeCe&ceeuee ëe=bKeuee-
Gòej- ( )   JÙeeKÙee3

DEF       HIJ       LMN      PQR        TUV        XYZ

+4 +4 +4 +4 +4

FveceW mes yescesue Meyo keâe ÛeÙeve keâerefpeS :
Choose the word which is different from the rest :

(1) DejeJeueer keâer heneefÌ[ÙeeB (2) efMeJeeefuekeâ heneefÌ[ÙeeB
Aravali Hills Shivalik Hills

(3) veerueefieefj keâer heneefÌ[ÙeeB (4) ceeGbš efkeâueercebpeejes
Nilgiri Hills Mount Kilimanjaro

 DejeJeueer keâer heneefÌ[ÙeeB, efMeJeeefuekeâ heneefÌ[ÙeeB 
leLee veerueefieefj keâer heneefÌ[ÙeeB Yeejle ceW efmLele heJe&le ëe=bKeueeSb nQ~ 
peyeefkeâ ceeGbš efkeâueercebpeejeW Deøeâerkeâe ceneÉerhe kesâ lebpeeefveÙee ceW efmLele 
Skeâ pJeeueecegKeer heJe&le nw~

Gòej- ( )   JÙeeKÙee4

pesefveheâj keâe memegj cesje YeeF& nw~ nsuesve cesjer ceeB keâer heesleer nw~ nsuesve
Deewj pesveerheâj kesâ yeerÛe keäÙee mebyebOe nw?
Jenifer's father-in-law is my brother. Helen is a

grand-daughter of my mother. How is Helen related

to Jenifer?

(1) yent (2) yenve
Daughter-in-law Sister

(3) meeueer (4) ceeB
Sister-in-law Mother
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mhe° nw efkeâ nsuesve Deewj pesefvekeâj kesâ ceOÙe (meeueer) keâe 
mebyebOe nw~

sister-in-Low 

Gòej- ( )   JÙeeKÙee3

ceeB
mem
egj

efhelee

meeueer ( )sister-in-Low

nsuesve

heesleerceQ (YeeF&)

pesefveHeâj pesefveHeâj keâe heefle

6. ÙegefòeâÙegòeâ leke&â 
efvecveebefkeâle oes keâLeve Skeâ meeLe melÙe veneR nes mekeâles, efkebâleg Skeâ

meeLe DemelÙe nes mekeâles nQ~ mener Gòej kesâ ketâš keâe ÛeÙeve keâjW~

Among the follwoing, there are two statements which

can't be true together, but can be false together. Se-

lect the code that represents them.

keâLeve : / Statements :

(a) meYeer keâefJe mJehveÂ°e nesles nQ~

All poets are dreamers.

(b) keâesF& keâefJe mJehveÂ°e veneR neslee~

No poets are dreamers.

(c) kegâÚ keâefJe mJehveÂ°e nesles nQ~

Some poets are dreamers.

(d) kegâÚ keâefJe mJehveÂ°e veneR nesles nQ~

Some poets are not dreamers.

ketâš : / Code :

(1) (a) Deewj (b)

(2) (a) Deewj (d)

(3) (b) Deewj (d)

(4) (c) Deewj (d)

 efoS ieÙes keâLeveeW ceW keâLeve ( ) efkeâ meYeer keâefJe 
mJehveÂ<še nesles nQ leLee keâLeve ( ) efkeâ keâesF& keâefJe mJehveÂ°e veneR 
neslee, Skeâ meeLe melÙe veneR nes mekeâles, efkeâvleg Skeâ meeLe DemelÙe nes 
mekeâles nQ~ Ssmee FmeefueS keäÙeeWefkeâ peye meYeer keâefJe mJehve Â°e neWies lees 
keâesF& keâefJe Ssmee veneR nesiee pees mJehve Â°e ve nes~ GheÙeg&òeâ keâLeve keâes 
efvecveefueefKele Jesve DeejsKe kesâ ceeOÙece mes mecePee pee mekeâlee nw-

a

b

Gòej- ( )   JÙeeKÙee1

mJehve Â°e

mJehve Â°e
keâefJe

keâefJe (b)(a)

veerÛes oes DeeOeejJeekeäÙe efoS ieS nQ, (a) Deewj (b) ~ Gvemes Ûeej
efve<keâ<e& efvekeâueles nQ~ Gme mener ketâš keâe ÛeÙeve keâjW pees JewOe
efve<keâ<e& yeleueelee nw~ (DeeOeej JeekeäÙeeW keâes Skeâ meeLe Ùee Dekesâues
uesles ngS)
Given below are two premises (a) and (b). Four con-

clusions are drawn from them. Select the code that

state validly drawn conclusions (s). [Taking the pre-

mises indivdually or jointly]

DeeOeejJeekeäÙe : / Premises :

(a) meYeer vÙeeÙeeOeerMe Jekeâerue nQ~
All judges are lawyers.

(b) keâesF& efÛeefkeâlmekeâ Jekeâerue veneR nw~
No doctors are lawyers.

efve<keâ<e& : / Conclusions :

(i) keâesF& Jekeâerue efÛeefkeâlmekeâ veneR nw~
No lawyers are doctors.

(ii) keâesF& efÛeefkeâlmekeâ vÙeeÙeeOeerMe veneR nw~
No doctors are judges.

(iii) meYeer Jekeâerue vÙeeÙeeOeerMe nQ~
All lawyers are judges.

(iv) kegâÚ efÛeefkeâlmekeâ vÙeeÙeeOeerMe nQ~
Some doctors are judges.

ketâš : / Code :

(1) (i) Deewj (iii) (2) (i) Deewj (ii)
(3) (i) Deewj (iv) (4) (ii) Deewj (iii)

 efoS ieS oesveeW DeeOeej JeekeäÙeeW kesâ DeeOeej hej 
(Skeâue Ùee mebÙegòeâ JeekeäÙeeW keâes Skeâ meeLe uesles ngS)
efvecveefueefKele efmLeefle mecYeJe nw-

GheÙeg&òeâ Jesve DeejsKe kesâ DeeOeej hej efve<keâ<e& mJe®he keâne pee mekeâlee nw 
efkeâ ( )Jekeâerue efÛeefkeâlmekeâ veneR nw leLee ( ) keâesF& efÛeefkeâlmekeâ vÙeeOeerMe 
veneR nw~

ØeLece efmLeefle

efÉleerÙe efmLeefle

i ii

Gòej- ( )   JÙeeKÙee2

vÙeeÙeeOeerMe

vÙeeÙeeOeerMe

Jekeâerue

Jekeâerue efÛeefkeâlmekeâ

efÛeefkeâlmekeâ Jekeâerue

efkeâve heefjefmLeefleÙeeW ceW Skeâ leke&â JewOe nes mekeâlee nQ? veerÛes efoS ieS
ketâš ceW mes mener Gòej ÛegveW :
Under which of the conditions an argument may be

valid? Select the correct answer from the code given

below :

keâLeve : Statements :

(a) peye Fmekesâ efve<keâ<e& Deewj DeeOeej-JeekeäÙe mener nesles nQ~
When its conclusion and premises are true.

efomecyej- 20189mesš-
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(b) leye Yeer peye Fmekesâ efve<keâ<e& Deewj Skeâ Ùee Fmemes DeefOekeâ
DeeOeej-JeekeäÙe ieuele nesles nQ~
Even when its conclusion and one or more of its

premises are false.

(c) efmehe&â leYeer peye efve<keâ<e& mener nesles nQ~
Only when its conclusion is true.

ketâš : / Code :

(1) (a) Deewj (c) (2) efmehe&â Deewj (a)

(3) (a) Deewj (b) (4) efmehe&â Deewj (c)

 leke&âMeeŒe JewOe {bie mes Devegceeve keâjves kesâ efveÙeceeW 
leLee efmeæevleeW keâe Skeâ JÙeJeefmLele DeOÙeÙeve nceejs meeceves Øemlegle 
keâjlee nw leeefkeâ Gvekeâe heeueve keâj nce mener {bie mes Devegceeve keâer ef›eâÙee 
mechevve keâj mekesâ leLee DeJewOe DevegceeveeW keâes henÛeeve keâj GvnW lÙeeie 
mekesâ~ 
efvecveefueefKele heefjefmLeefleÙeeW ceW Skeâ leke&â JewOe nes mekeâlee nw-
( ) peye Fmekesâ efve<keâ<e& Deewj DeeOeejJeekeäÙe mener nesles nQ~
( )leye Yeer peye Fmekesâ efve<keâ<e& Deewj Skeâ Ùee Fmemes DeefOekeâ DeeOeej 
JeekeäÙe ieuele nesles nQ~

i

ii

Gòej- ( )   JÙeeKÙee3

meÛÛeeF& Deewj DemelÙelee efkeâme kesâ iegCe nQ?
Truth and falsity are attributes of :

(1) Øeefle%eefhle kesâ (2) leke&â kesâ
Propositions Arguments

(3) DeefYecele kesâ (4) Jeeo-efJeJeeo kesâ
Opinions Debates

 meÛÛeeF& Deewj DemelÙelee Øeefle%eefhle kesâ cenlJehetCe& 
iegCe nQ~ Øeefle%eefhle keâe DeeMeÙe ØemleeJe mes neslee nw~ ØelÙeskeâ 
ØemleeJe/Øeefle%eefhle kesâ Devleie&le efvecveefueefKele metÛeveeDeeW keâe GuuesKe 
nesvee ÛeeefnS-
 DevegmebOeevekeâlee& keâe peerJeve Je=leevle
mecheke&â met$e
ØemleeJe kesâ GösMÙe Je GheÙeesefielee keâe mebef#ehle JeCe&ve
ØeÙegòeâ DevegmebOeeve heæefle
vÙetvelece mebYeeefJele meceÙe
DevegmebOeelee mes mecyeefvOele JÙeefòeâ keâe efJeJejCe

I

ii

iii

iv

v

vi

Gòej- ( )   JÙeeKÙee1

‘‘meYeer heMeg pebieueer nesles nQ’’ - Fme Øeefle%eefhle mes efvecveebefkeâle ceW
mes keäÙee JewOe mebyebOeevegceeve ueieeS pee mekeâles nw :
Which one of the follwing can be validly inferred from

the proposition - ''All animals are wild''?

(1) keâesF& heMeg pebieueer veneR nQ~
No animals are wild.

(2) kegâÚ heMeg pebieueer nQ~
Some animals are wild.

(3) kegâÚ heMeg pebieueer veneR nQ~
Some animals are not wild.

(4) keâesF& iewj-heMeg pebieueer veneR nQ~
No non-animals are wild.

 leLÙe efkeâ  ’’ meYeer heMeg pebieueer nesles nQ’’ Fme 
Øeefle%eefhle Ùee ØemleeJe mes Ùen JewOe mebyebOeevegceeve ueieeÙee pee mekeâlee nw 
efkeâ kegâÚ heMeg pebieueer nesles nQ~ ÛetBefkeâ Øeefle%eefhle keâe Ùen iegCe nw, efkeâ Jen 
meÛÛee Deewj DemelÙe neslee nw, FmeefueefS Ùen mebyebOeevegceeve JewOe nw~

Gòej- ( )   JÙeeKÙee2

7. DeebkeâÌ[eW keâer JÙeeKÙee 
6 jepÙeeW ceW efJeÅegleerkeâjCe mes JebefÛele ieeBJeeW keâer ØeefleMelelee mebyebOeer
DeeBkeâÌ[s veerÛes efoS ieS nQ (Je<e& 2000 ceW)
Data on % of villages not electrified in 6 States is

given below (in the year 2000):

jepÙe efJeÅegleerkeâjCe mes JebefÛele ieeBJeeW keâer ØeefleMelelee

A

B

C

D

E

F

25%

45%

20%

60%

55%

30%

efvecveebefkeâle leerve ØeMveeW kesâ Gòej oW :
Answer the following three questions :

efkeâleves jepÙeeW kesâ keâce mes keâce 50% Ùee Gmemes DeefOekeâ ieeBJe
efJeÅegleerke=âle nes Ûegkesâ nQ?
How many States have atleast 50% or more electri-

fied villages?

(1) 4 (2) 3

(3) 2 (4) 1

 
jepÙe ceW efJeÅegleerke=âle nes Ûegkesâ ieeBJeeW keâe ØeefleMele  

jepÙe ceW efJeÅegleerke=âle nes Ûegkesâ ieeBJeeW keâe ØeefleMele  

jepÙe ceW efJeÅegleerke=âle nes Ûegkesâ ieeBJeeW keâe ØeefleMele  

jepÙe ceW efJeÅegleerke=âle nes Ûegkesâ ieeBJeeW keâe ØeefleMele  

jepÙe ceW efJeÅegleerke=âle nes Ûegkesâ ieeBJeeW keâe ØeefleMele  

jepÙe ceW efJeÅegleerke=âle nes Ûegkesâ ieeBJeeW keâe ØeefleMele  

mhe° nw efkeâ Ssmes Ûeej jepÙe nQ Deewj peneB mes DeefOekeâ 
ieeBJe efJeÅegleerke=âle nes Ûegkesâ nQ~

A = 100 – 25 

= 75%

B = 100 – 45

 = 55%

C = 100 – 20

 = 80% 

D = 100 – 60 

=  40%

E = 100 – 55 

=  45%

F = 100 – 60 

=  70%

A,B,C F 50% 

Gòej- ( )   JÙeeKÙee1

efkeâme jepÙe ceW efJeÅegleerke=âle ieeBJeeW keâer mebKÙee keâe ØeefleMele D

jepÙe keâer leguevee ceW ogiegvee nw?
Which State has twice the percentage of electrified

villages in comparison to State D?
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(1) jepÙe A (2) jepÙe B

State A State B

(3) jepÙe C (4) jepÙe D

State C State D

 D 

= 40% C 

D  

jepÙe ceW efJeÅegleerke=âle nes Ûegkesâ ieeBJeeW keâe ØeefleMele 
DevÙe jepÙeeW mes leguevee keâjves hej %eele neslee nw efkeâ jepÙe kesâ 

efJeÅegleerke=âle ieeBJeeW keâe ØeefleMele keâer leguevee ceW ogiegvee nw~

Gòej- ( )   JÙeeKÙee3

Je<e& 2000 ceW, D jepÙe ceW ieeBJeeW keâer kegâue mebKÙee 15,000 Leer~
Je<e& 2010 ceW, ieeBJeeW keâer mebKÙee yeÌ{ keâj 20,000 nes ieF& Leer
efpemeceW mes 10,000 ieeBJeeW keâes DeYeer efJeÅegleerke=âle efkeâÙee peevee Lee~
Fme Øekeâej, jepÙe D ceW Je<e& 2010 ceW efJeÅegleerkeâjCe mes JebefÛele
ieeBJeeW keâer mebKÙee keâer ØeefleMelelee ..................~
In the year 2000, the total number of villages in State

D was 15,000. In the year 2010, the total number of

villages had increased to 20,000 out of which 10,000

villages were yet to be electrified.

The % of villages not electrified in 2010 in State D

has thus ................ .

(1) yeÌ{ ieF& nw (2) Ieš ieF& nw
Gone up Come down

(3) heÙee&hle DeeBkeâÌ[e veneR nw (4) ieCevee veneR keâer pee mekeâleer
Not enough data Cannot be computed

 

mhe° nw efkeâ jepÙe ceW Je<e& ceW efJeÅegleerkeâjCe mes JebefÛele ieebJeeW keâer 
mebKÙee keâer ØeefleMelelee Je<e& keâer Dehes#ee Ieš ieF& nw~

D 2010 

2000 
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2000

2010

15,000

20,000

60%

10,000%

40%

50%50%

Je<e& jepÙe ceW ieeBJeeW efJeÅegleerkeâjCe mes efJeÅegleerke=âle ieeBJe
keâer mebKÙee JebefÛele ieeBJe

DeLee&le

kegâÚ jepÙeeW kesâ efMe#ee metÛekeâebkeâ mebyebOeer DeeBkeâÌ[s veerÛes efoS ieS nQ :

jepÙe keâe veece       efMe#ee metÛekeâebkeâ mes veerÛes keâer Deeyeeoer keâer ØeefleMelelee

A

B

C

D

E

F

G

20%

25%

23%

17%

16%

21%

15%

efvecveebefkeâle oes ØeMveeW kesâ Gòej oW :
Answer the following two questions :

Ùeefo jepÙe F keâer Deeyeeoer 2.6 ueeKe nw lees efMe#ee metÛekeâebkeâ kesâ
veerÛes keâer Deeyeeoer efkeâleveer nw?
If the population for State F is 2.6 lakhs, what is the

population below education index.

(1) 0.39 ueeKe (2) 3900 ueeKe
(3) 49000 ueeKe (4) 51000 ueeKe

 jepÙe keâer Deeyeeoer ueeKeF 2.6 
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jepÙe ceW efMe#ee metÛekeâebkeâ mes veerÛes keâer DeeyeeoerF 

= 2,60,000

= 54600

21

100

Ùeefo jepÙe A keâer kegâue Deeyeeoer 5 ueeKe Leer, peyeefkeâ jepÙe B
keâer Deeyeeoer 2 ueeKe Leer, lees efMe#ee metÛekeâebkeâ mes veerÛes kesâ ueesieeW
keâer mebKÙee nesieer :
In the total population of State A was 5 lakhs while

the population in State B was 2 lakhs, the number of

people below education index will be :

(1) jepÙe A ceW GÛÛelej (2) jepÙe B ceW GÛÛelej
Higher in State A Higher in State B

(3)   jepÙe A Deewj B ceW meceeve (4) ieCevee veneR keâer pee mekeâleer
Equal in State A and B Cannot be calculated

 jepÙe keâer Deeyeeoer ueeKeA 5 
Gòej- ( )   JÙeeKÙee1

efMe#ee metÛekeâebkeâ mes veerÛes kesâ ueesieeW keâer mebKÙee ueeKe= 5 

efMe#ee metÛekeâebkeâ mes veerÛes kesâ ueesieeW keâer mebKÙee ueeKe= 2 

20

25

100

100

= 1 ueeKe

= 50 npeej

jepÙe keâer Deeyeeoer ueeKeB 2 

mhe° nw efkeâ jepÙe ceW efMe#ee metÛekeâebkeâ mes veerÛes kesâ ueesieeW keâer 
mebKÙee jepÙe mes GÛÛelej nw~

A 

B 

8. metÛevee Deewj mebÛeej  
ØeewÅeesefiekeâer (DeeF&.meer.šer.)

ØeÙeeskeälee keâer ØeeLeefcekeâleeDeeW keâer henÛeeve keâjves leLee Gme hej
efveiejeveer jKeves kesâ ›eâce ceW efkeâmeer JesyemeeFš Éeje ØeÙeeskeälee kesâ
kebâhÙetšj ceW mšesj keâer ieF& Skeâ ueIeg šskeämš heâeFue keânueeleer nw:
A small text file stored on user's computer by some

websites in order to recognize and keep track of user's

preferences is called :

(1) efnmš̂er (2) uee@ie
History Log

(3) kegâkeâer (4) efjheesš&
Cookie Report

 peye nce Jesye yeÇeGpej keâer meneÙelee mes efkeâmeer 
JesyemeeFš keâe GheÙeesie keâjles nQ lees Gme JesyemeeFš keâe meJe&j Skeâ mebef#ehle 
[eše HeâeFue GheÙeesiekeâlee& kesâ yeÇeGpej keâes Yespelee nw~  Ùen 
meeHeäšJesÙej nw efpemekesâ Éeje keâesF& JesyemeeFš kegâÚ metÛeveeSb GheÙeesie keâlee& 
kesâ keâchÙetšj hej mšesj keâjlee nw~ meeceevÙele: keâesF& vegkeâmeeve 
veneR hengBÛeeles nQ~ hej Fvekeâe ØeÙeesie GheÙeesiekeâlee& keâer ¤efÛe kesâ Deveg®he 
JesyemeeFš hej efJe%eeheve Yespeves kesâ efueS efkeâÙee peelee nw~

Cookies

Cookies 
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................ kebâhÙetšj Øees«eece ceW efkeâmeer $egefš keâes oMee&lee nw~

................ denotes an error in a computer program.

(1) JeeÙejme (2) efyeš
Virus Bit

(3) yeie (4) mhewce
Bug Spam

  Bug yeie efkeâmeer keâchÙetšj Øees«eece Ùee ØeCeeueer keâer 
$egefš, oes<e, ieueleer keâes JeefCe&le keâjves kesâ efueS Fmlesceeue efkeâÙee peeves 
Jeeuee Meyo nw~ pees ieuele Deewj DeØelÙeeefMele heefjCeece osleer nw~

Gòej- ( )   JÙeeKÙee3

efØevšj keâer DeeGšhegš iegCeJeòee ceeheer peeleer nw :
The output quality of a printer is measured by :

(1) ef[efpešdme Øeefle FbÛe (2) [e@šdme Øeefle FbÛe
Digits per inch Dots per inch

(3) [e@šdme Øeefle meWšerceeršj (4) [e@šdme Øeefle efceueerceeršj
Dots per cm Dots per mm

 DPI (Dots per Inch) 

PPI 

Pixels per Inch

efØebefšbie ceW, efØebefšbie keâer 
DeeGšhegš iegCeJeòee [ešdme Øeefle FvÛe ceW ceeheer peeleer nw~ peyeefkeâ 
( ) efkeâmeer Heâesšes Ùee Fcespe keâer Fvehegš iegCeJeòee keâes 
oMee&lee nw~
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efvecveefueefKele ceW mes keâewve mes Dee@ef[Ùees heâeF&ue heâe@cexš nQ?
Which of the following are audio file formats?

(1) [yuet S Jeer (2) ]S S meer
.wav .aac

(3) ][yuet Sce Jeer (4) ]Sheâ Sue Jeer
.wmy .flv

ketâš:
(1) (a) Deewj (b)
(2) (b) Deewj (c)
(3)   (c) Deewj (d)
(4) ](a) Deewj (d)

 Skeâ Dee@ef[Ùees HeâeFue Heâe@cexš Skeâ HeâeFue Heâe@cexš 
neslee nw pees ef[efpešue Dee@ef[Ùees keâes keâchÙetšj ceW mšesj keâjves kesâ keâece 
Deelee nw~ Fmeer Heâe@cexš ceW Dee@ef[Ùees HeâeFume Deeshesve Yeer nesleer nw~ efkeâmeer 
DevÙe Heâe@cexš ceW meheesš& veneR keâjWieer~
Audio File Format:- WAV,.MP3,. WAVE,. AAC,. MIDI. etc. 
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Skeâ kebâhÙetšj ceW, Ùeefo 8 efyešdme cesceesjer ceW S[^sme kesâ efueS
GheÙeesie neslee nw, lees S[^smeeW keâer kegâue mebKÙee nesieer :
In a computer, if 8 bits are used to specify address in

memory, the total number of addresses will be :

(1) 512 (2) 216

(3) 256 (4) 8

 8 

=2 = 25  

efyešdme cesceesjer kesâ efueS S[^smeeW keâer mebKÙee 
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8 6

9. ueesie,efJekeâeme Deewj heÙee&JejCe
lešJeleea #es$eeW keâer leguevee ceW ceneÉerheeW kesâ Yeerlejer #es$eeW ceW leehe›eâce
keâer Jeeef<e&keâ meercee DeefOekeâ nesleer nw~ Fmekeâe/Fmekesâ keäÙee keâejCe
nw/nQ?
The annual range of temperature in the interior of

the continents is high compared to coastal areas. What

is/are the reason(s)?

(a) Yetefce Deewj peue kesâ yeerÛe leeheerÙe Deblej
Thermal difference between land and water.

(b) ceneÉerheeW Deewj cenemeeiejeW keâer legÁlee ceW efJeYeso
Variations in altitude between continents and

oceans.

(c) Yeerlejer #es$eeW ceW lespe nJee keâer GheefmLeefle
Presence of strong winds in the interior.

(d) lešJeleea #es$e keâer leguevee ceW Yeerlejer #es$e ceW Yeejer Je<ee&
Heavy rains in the interior as compared to coastal

region.

ketâš : / Code :

(1) kesâJeue (a) (2) kesâJeue (a) Deewj (b)

(3) kesâJeue (b) Deewj (c) (4) (a), (b), (c) Deewj (d)

 mLeue SJeb peue kesâ leeheve ceW efJeYeso heeÙee peelee nw~ 
mLeue Yeeie (ceneÉerhe) peuo iece& SJeb peuo "b[s nesles nQ, peyeefkeâ 
meeiejerÙe Yeeie (peueerÙe Yeeie) osj ceW iece& Deewj osj ceW "b[s nesles nQ~ Fmeer 
keâejCe lešJeleea #es$eeW keâer leguevee ceW ceneÉerheeW kesâ Yeerlejer #es$eeW ceW leehe›eâce 
keâer Jeeef<e&keâ meercee DeefOekeâ nesleer nw~ ceneÉerheeW kesâ Deevleefjkeâ Yeeie ceW 
Jeeef<e&keâ SJeb owefvekeâ leehe heefjmej DeefOekeâ neslee nw, peyeefkeâ lešJeleea YeeieeW 
ceW Jeeef<e&keâ SJeb owefvekeâ leeheevlej keâce neslee nw~
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peerJeeMce FËOeve keâes peueeves mes JeeleeJejCe ceW efkeâlevee DeefOekeâ
keâeye&ve pegÌ[lee nw?
How much carbon is being  added to the atmosphere

by burning of fossil fuels?

(1) 6 - 9 efyeefueÙeve šve (2) 2 - 6 efyeefueÙeve šve
6 - 9 billion tons 2 - 6 billion tons

(3) 4 - 6 efyeefueÙeve šve (4) 9 - 12 efyeefueÙeve šve
4 - 6 billion tons 9 - 12 billion tons

 peerJeeMÙe F&Oeve keâes peueeves mes JeeleeJejCe ceW  
efyeefueÙeve keâeye&ve pegÌ[lee nw~

6-9
Gòej- ( )   JÙeeKÙee1

G<Ce G<Cekeâeš&yevOeerÙe heefMÛece Ieeš Yeejle kesâ efkeâme Yeeie ceW
efmLele nw?
In which part of India, the tropical Western Ghats are

situated?

(1) hebpeeye (2) jepemLeeve
Punjab Rajasthan

(3) iegpejele/Gujarat (4) kesâjue/Kerala
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 heefMÛeceer Ieeš keâe efnmmee iegpejele kesâ oef#eCeer Yeeie 
mes Meg® neskeâj ceneje°^, ieesJee, keâvee&škeâ SJeb kesâjue ceW efJemle=le nw~ Dele: 
G<Ce keâefšyebOeerÙe heefMÛeceer Ieeš keâe efnmmee kesâjue ceW efmLele nw~

- Ùen ØeMve DeeÙeesie Éeje efvejmle keâj efoÙee ieÙee nw~veesš
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veJeerkeâjCeerÙe Tpee& keâe œeesle, efpemes vÙetvelece ueeiele mes efJekeâefmele
efkeâÙee pee mekeâlee nw :/A source of renewable power which

can be develovped with minimum cost is :

(1) efJev[ efceume (2) šeF[ue heeJej
Wind mills Tidal power

(3) efpeÙeesLece&ue Svepeea (4) yeeÙeesceeme heeJej
Geothermal energy Biomass power

 efoÙes ieÙes veJeerkeâjCeerÙe Tpee& œeesleeW ceW yeeÙeesceeme 
heeJej keâes vÙetveleced ueeiele ceW efJekeâefmele efkeâÙee pee mekeâlee nw~
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efkeâmeer #es$e keâer Øeeke=âeflekeâ Jevemheefle keâes cegKÙele: efvecveefueefKele ceW
mes efkeâme ØeÙeespeve mes YeefJe<Ùe kesâ efueS heefjjef#ele efkeâÙes peeves keâer
DeeJeMÙekeâlee nw?/Natural vegetation of an area needs to

be preserved for the future, mainly for the purpose of :

(1) ce=oe Dehejove keâes jeskeâves kesâ efueS
Preventing soil erosion

(2) heef#eÙeeW kesâ efueS DeeJeeme Øeoeve keâjves kesâ efueS
Providing habitat for birds

(3) Jew%eeefvekeâeW Éeje DeOÙeÙeve kesâ efueS
Study by scientists

(4) veF& ØepeeefleÙeeB Glhevve keâjves kesâ efueS meece«eer GheueyOe keâjeves kesâ
efueS
Providing material for breeding new species

 Øeeke=âeflekeâ JevemheefleÙeeW keâer yengle–meer ØepeeefleÙeeW kesâ 
efJeuegefhle kesâ keâieej hej nesves Ùee mebkeâšehevve nesves mes pewJe efJeefJeOelee ceW 
Üeme Glhevve neslee nw~ Fmekesâ keâejCe Øeeke=âeflekeâ SJeb ceeveJeerÙe oesveeW nQ, 
efpeveceW Deepe ceeveJeerÙe keâejkeâ ØecegKe nQ~ Dele: veF& ØepeeefleÙeeW keâes Glhevve 
keâjves SJeb Jele&ceeve ØepeeefleÙeeW keâes yeÛeeves nsleg Øeeke=âeflekeâ Jevemheefle keâes 
YeefJe<Ùe kesâ efueS heefjjef#ele efkeâÙes peeves keâer DeeJeMÙekeâlee nw~
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10. GÛÛe efMe#ee ØeCeeueer 
je°^erÙe %eeve DeeÙeesie (Sve.kesâ.meer.) keâer mLeehevee efkeâme Je<e& ngF&
Leer?/The National Knowledge Commission (NKC)

was established in which year?

(1) 1998 (2) 2000

(3) 2005 (4) 2007

 je°êrÙe %eeve DeeÙeesie keâer mLeehevee  petve ceW 
ngF&~ Ùen Yeejle kesâ ØeOeeveceb$eer keâer meueen kesâ efueS mLeeefhele GÛÛe mlejerÙe 
meueenkeâej mebmLee nW~ Fmekeâe keâece veerefle efveoxMeve leLee megOeejeW keâer efoMee 
leÙe keâjvee nQ~ %eeve keâes megueYe yeveevee, %eeve JÙeJemLeeDeeW keâer jÛevee Deewj 
Gvekeâe mebj#eCe %eeve leLee yesnlej %eeve mesJeeDeeW keâe HewâueeJe Fme DeeÙeesie 
kesâ efueS cegKÙe efÛevlee keâe efJe<eÙe nQ~

13 2005 
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[e@. [er. Sme. keâes"ejer keâer DeOÙe#elee ceW efMe#ee DeeÙeesie keâer

mLeehevee efkeâme Je<e& ngF& Leer?

In which year Education Commission under the

Chairmanship of Dr. D. S. Kothari was set up?

(1) 1952

(2) 1955

(3) 1960

(4) 1964

 meved  ceW Yeejle keâer kesâvõerÙe mejkeâej ves [e@. 
oewueleefmebn keâes"ejer keâer DeOÙe#elee ceW mketâue efMe#ee ØeCeeueer keâes veÙee 
Deekeâej leLee veÙeer efoMee osves kesâ GösMÙe mes Skeâ DeeÙeesie keâe ie"ve efkeâÙee 
Fmes efMe#ee DeeÙeesie Ùee keâes"ejer DeeÙeesie DeLeJee je°̂erÙe efMe#ee DeeÙeesie 
Deeefo veece mes peevee peelee nw~

1964
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Den&keâ jepÙe efMe#eCe mebmLee keâes jCeveereflekeâ efveefOehees<eCe Øeoeve

keâjves kesâ GösMÙe mes Je<e& 2013 ceW efvecveefueefKele ceW mes efkeâmekeâe

MegYeejbYe efkeâÙee ieÙee?

Which of the following was launched in 2013 with the

purpose to provide strategic funding to eligible state

higher educational institutions?

(1) DeefKeue YeejleerÙe lekeâveerkeâer efMe#ee heefj<eo

All India Council for Technical

(2) meJe& efMe#ee DeefYeÙeeve

Sarva Shiksha Abhiyan

(3) je°^erÙe GÛÛelej efMe#ee DeefYeÙeeve

Rashtriya Uchchatar Shiksha Abhiyan

(4) je°^erÙe ceeOÙeefcekeâ efMe#ee DeefYeÙeeve

Rashtriya Mahyamik Shiksha Abhiyan

 je°êrÙe GÛÛelej efMe#ee DeefYeÙeeve (®mee) Skeâ 
kesâvõerÙe ØeeÙeesefpele Ùeespevee nw pees Den&keâ (hee$e) jepÙe mebmLeeDeeW keâer 
jCeveereflekeâ efveefOehees<eCe Ùee efJeòeheesef<ele keâjves kesâ GösMÙe mes Je<e& ceW 
ØeejcYe keâer ieF&~ FmeceW meeceevÙe Jeie& kesâ jepÙeeW kesâ efueS leLee 
efJeMes<e Jeie& kesâ jepÙeeW kesâ efueS kesâ Devegheele ceW ceeheob[ DeeOeeefjle 
Deewj DeeGškeâce DeOeerve efJeòe hees<eCe keâer JÙeJemLee keâer ieF& nQ~

2013 

65:35 

90 :10 
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28 efomecyej 1953 keâes efJeMJeefJeÅeeueÙe Devegoeve DeeÙeesie (Ùet.peer.meer.)
keâe DeewheÛeeefjkeâ GodIeešve efvecveefueefKele ceW mes efkeâmekesâ Éeje
efkeâÙee ieÙee?
The University Grants Commission (UGC) was for-

mally inaugurated on 28 December 1953 by whom

among the following?

(1) ßeerceleer Fefvoje ieeBOeer
Mrs. Indira Gandhi

(2) ßeer ceewueevee Deyegue keâueece Deepeeo
Sh. Maulana Abul Kalam Azad

(3) [e@. Sme. jeOeeke=â<Ceve
Dr. S. Radhakrishnan

(4) [e@. jepesvõ Øemeeo
Dr. Rajendra Prasad

 lelkeâeueerve efMe#ee ceb$eer ceewueevee Deyegue keâueece 
Deepeeo ves DeewheÛeeefjkeâ leewj hej efJeMJeefJeÅeeueÙe Devegoeve DeeÙeesie 
(Ùet.peer.meer.) keâer veeRJe efomecyej keâes jKeeR~ Fmekesâ yeeo neueebefkeâ 

ceW peekeâj Ùetpeermeer keâes mebmeo ceW heeefjle Skeâ efJeMes<e efJeOesÙekeâ kesâ 
yeeo mejkeâej kesâ DeOeerve ueeÙee ieÙee Deewj leYeer DeewheÛeeefjkeâ leewj hej Fmes 
mLeeefhele ceevee ieÙee~

28 1953 

1956 
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efJeMJeefJeÅeeueÙe Devegoeve DeeÙeesie ceW ‘‘efMe#ee ceW ceeveJeeefOekeâej Deewj
cetuÙe’’ veecekeâ mkeâerce nw~ Fme mkeâerce kesâ Debleie&le ‘‘ceeveJeeefOekeâej
Deewj keâòe&JÙe efMe#ee’’ mebIeškeâ kesâ meboYe& ceW keâewve-mee keâLeve
ieuele nw?

The University Grants Commission has a scheme for

''Human Rights and Values in Eduacation''. Under

this scheme, which statement is incorrect among the

following for 'Human Right and Duties Education'

component?

(1) MeesOe keâeÙe&keâueehe keâes yeÌ{eJee osvee~
To encourage research activities.

(2) meceepe Deewj efMe#eCe mebmLee kesâ yeerÛe hejmhej mebJeeo efJekeâefmele
keâjvee~
To develop interaction between society and educa

tional institutions.

(3) efJeÅeeueÙeeW ceW cetuÙe Deewj mJeemLÙe efÛeefkeâlmee kesâvõeW keâer mLeehevee
keâjvee~
To establish value and wellness centres in schools.

(4) veeieefjkeâeW keâes peeie™keâ yeveevee leeefkeâ ceeveJeeefOekeâej kesâ Øeefleceeve
Deewj cetuÙeeW keâe GheÙeesie efkeâÙee pee mekesâ~
To sensitize the citizens so that the norms and values

human rights are realised.

 efJeMJeefJeÅeeueÙe Devegoeve DeeÙeesie kesâ ’’efMe#ee ceW 
ceeveJeeefOekeâej Deewj cetuÙe’’ veecekeâ mkeâerce kesâ lenle ceeveJeeefOekeâej Deewj 
keâle&JÙe efMe#ee keâe mebyebOe efvecve mes nQ-
yeÌ{les ØeeflemheOee& ceW Iešles ceeveJe efJeÛeej, metÛevee ›eâeefvle kesâ oewj ceW ceeveJe 
peerJeve, MeesOe keâeÙe&keâueehe keâes yeÌ{eJee osvee, ueeskeâ leebef$ekeâ Meemeve 
ØeCeeueer keâe ceeveJe DeefOekeâejeW hej ØeYeeJe, meceepe Deewj efMe#eCe mebmLee kesâ 
ceOÙe hejmhej mebJeeo hej peesj, veeieefjkeâeW keâes peeie®keâ yeveevee leeefkeâ 
ceeveJeeefOekeâej kesâ Øeefleceeve Deewj cetuÙeeW keâe GheÙeesie efkeâÙee pee mekesâ 
Deeefo~
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hejer#ee efleefLe: 22 efomecyej-2018 efÉleerÙe heeueer

mebMeesefOele Gòej-he$ekeâ kesâ Devegmeej

1. efMe#eCe DeefYeJe=efòe
efvecveebefkeâle metÛeer ceW mes Gve keâLeveeW keâer henÛeeve keâerefpeÙes efpevnW
MeesOe mee#ÙeeW mes meceefLe&le ØeYeeJeer efMe#eCe kesâ ØecegKe JÙeJenejeW kesâ
™he ceW ceevee peelee nw:/Which of the following are con-

sidered as key behaviours of effective teaching as evi-

dent from researches?

(a) mebjÛevee osvee efpemes ‘keäÙee Deeies keâne peevee nw’ kesâ efJe<eÙe ceW
JÙeJemLee osves nsleg efšhheefCeÙeeB oer peeleer nQ~
Structuring through comments made for orga

nizing what is to come.

(b) Øeef›eâÙee SJeb efJe<eÙe-Jemleg DeeOeeefjle ØeMve hetÚvee~
Asking process or content based questions.

(c) efMe#ekeâ keâer Øemlegefle efkeâme meercee lekeâ DemebefoiOe nw, Fmemes
mebyebefOele mhe°lee~
Lesson clarity implying the extent, to which

teacher's presentation is clear to the class.

(d) efJeÅeeefLe&ÙeeW kesâ efJeÛeejeW SJeb DeJeoeveeW keâes efMe#ekeâ Éeje
efJe<eÙe Øemlegefle Deheves Éeje keâer ieF& Øemlegefle ceW peesÌ[vee~
Using student ideas and contributions while the

teacher is presenting the subject.

(e) DevegosMeveelcekeâ efJeefJeOelee efpememes leelheÙe& nw efMe#ekeâ keâer
Øemlegefle ceW ØemejCe SJeb ueÛeerueeheve~
Instructional variety involving teacher's variabil

ity and flexibility during presentation.

(f) efJeÅeeLeea meheâuelee-oj efpemekeâe leelheÙe& nw efJeÅeeLeea efkeâme
ieefle mes DeJeyeesOe keâjles nQ leLee DeYÙeemeeW keâes mener {bie mes
hetje keâj uesles nQ~
Student success rate implying the rate at which

student understand and correctly complete the

exercises.

ketâš / Code :

(1) (a), (b) Deewj (c) (2) (c), (e) Deewj (f)
(3) (b), (c) Deewj (d) (4) (a), (c) Deewj (f)

 meeceevÙele: ØeYeeJeer efMe#eCe keâe mecyevOe efMe#eCe 
Øeef›eâÙee ceW efMe#ekeâ keâer ØeYeeJeMeeruelee mes nw leLee efMe#eCe JÙeJenej, 
keâ#ee ceW ØeÙeesie nesves Jeeueer ›eâceyeæ IešveeDeeW kesâ DeOÙeÙeve keâer Skeâ 
Jew%eeefvekeâ efJeefOe nw~

MeesOe mee#ÙeeW mes meceefLe&le ØeYeeJeer efMe#eCe kesâ ØecegKe JÙeJenejeW 
kesâ ™he ceW efvecveefueefKele keâLeveeW keâes Meeefceue efkeâÙee peelee nw-
efMe#ekeâ keâer Øemlegefle efkeâme meercee lekeâ DemebefoiOe nw, Fmemes 
mecyeefvOele mhe°lee~
DevegosMeveelcekeâ efJeefJeOelee efpememes leelheÙe& nw, efMe#ekeâ keâer 
Øemlegefle ceW ØemejCe SJeb ueÛeerueeheve~
efJeÅeeLeea meHeâuelee keâer oj efpemekeâe leelheÙe& nw, efJeÅeeLeea efkeâme 
ieefle mes DeJejesOe keâjles nQ leLee DeYÙeemeeW keâes mener {bie mes hetje 
keâj uesles nQ~

c. 

e.

f.

Gòej- ( )  JÙeeKÙee2

veesš: Fme ØeMve-Øe$e ceW heÛeeme (50) yeng-efJekeâuheerÙe ØeMve nQ~ ØelÙeskeâ ØeMve kesâ oes (2) Debkeâ nQ~  meYeer ØeMve DeefveJeeÙe& nQ~ 50 ØeMve ×2 Debkeâ =100 Debkeâ
Note : This paper contains fifty (50) objective type questions of two (2) marks each. All questions are compulsory.
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veerÛes efJeefYevve efMe#eCe-DeefOeiece meboYeeX ceW ØeÙegkeäle efvecee&Ceelcekeâ
leLee mebkeâueveelcekeâ cetuÙeebkeâve Øeef›eâÙeeDeeW keâer ue#eCeelcekeâ efJeMes<eleeSB
oer ieF& nQ~
Below are given the characteristic features of forma-

tive and summative assessment procedures used in

various teaching-learning contexts.

(a) Fmekeâe GheÙeesie DeefOeiece ceevekeâeW kesâ efveOee&jCe ceW efkeâÙee
peelee nw~
It is used for judging learning standard.

(b) Fmekeâe GheÙeesie #ecelee leLee iegCeJeòee ceW megOeej kesâ efueÙes
efkeâÙee peelee nw~
It is used for improvement of capacity and quality.

(c) Fmekeâe GheÙeesie efMe#ekeâeW, efJeÅeeefLe&ÙeeW leLee mebmLeeDeeW kesâ
efve<heeove cetuÙeebkeâve kesâ efueÙes efkeâÙee peelee nw~
Its use is extended to performance appraisal of

teachers, students and institutions.

(d) Fmekeâe GheÙeesie DevegosMeve keâer DeJeefOe ceW efkeâÙee peelee nw~
It is uses during instruction.

(e) cetuÙeebkeâve Deheveer Øeke=âefle ceW DeewheÛeeefjkeâ leLee DevegosMeveeshejeble
Ieefšle neslee nw~
Assessment is formal and post instructional in

nature.

(f) Ùen efMe#ekeâ leLee efJeÅeeLeea oesveeW keâer menYeeefielee hej DeeOeeefjle nw~
It is based on participation of both teacher and

student.

FveceW mes keâewve ketâš efvecee&Celcekeâ Øeef›eâÙeeDeeW mes mebyebefOele nQ?
Which of the given codes relate to formative proce-

dures?

ketâš / Code :

(1) (a), (b) Deewj (c)

(2) (b), (c) Deewj (d)

(3) (a), (c) Deewj (e)

(4) (b), (d) Deewj (f)

 efvecee&Ceelcekeâ SJeb mebkeâueelcekeâ cetuÙeebkeâve mechetCe& 
cetuÙeebkeâve Øeef›eâÙee kesâ Yeeie nw~ peye lekeâ Deehe Deheveer efMe#eCe ÙegefkeäleÙeeW 
ceW efvecee&Ceelcekeâ cetuÙeebkeâve keâer lekeâveerkeâeW keâe meceeJesMe veneR keâjWies leye 
lekeâ Deehe ØelÙeskeâ yeeuekeâ keâer Øeieefle kesâ yeejs ceW helee veneR ueiee mekeWâies~ 
FmeefueS nce keân mekeâles nQ efkeâ efMe#eCe Deewj cetuÙeebkeâve Skeâ ner efmekeäkesâ 
kesâ oes henuet nw~ 

efMe#eCe DeefOeiece mevoYeex ceW ØeÙegkeäle efvecee&Celcekeâ SJeb 
mebkeâueveelcekeâ cetuÙeebkeâve Øeef›eâÙeeÙeeW keâer ue#eCeelcekeâ efJeMes<eleeSB 
efvecveefueefKele nw-
. Fmekeâe GheÙeesie #ecelee SJeb iegCeJelee ceW megOeej kesâ efueS efkeâÙee 
peelee nw~

. Fmekeâe GheÙeesie DevegosMeve keâer DeJeefOe ceW efkeâÙee peelee nw~
. Ùen efMe#ekeâ leLee efJeÅeeLeea oesveeW keâer menYeeefielee hej DeeOeeefjle nw~
mhe<š nw efkeâ efJekeâuhe  mener Gòej nw~

b

d

f

(4)

Gòej- ( )  JÙeeKÙee4

veerÛes oes mecegÛÛeÙe efoÙes ieÙes nQ~ mecegÛÛeÙe- I ceW ‘efMe#eCe meeceLÙe&’
efoÙes ieÙes nQ leLee mecegÛÛeÙe- II ceW Jes efJeefMe° meeceLÙe& efoÙes ieÙes
nQ pees efMe#ekeâ keâes ØeYeeJeer yeveeles nQ~ Fve oes mecegÛÛeÙeeW keâes
megcesefuele keâerefpeÙes leLee veerÛes efoÙes ieÙes ketâš keâe ÛeÙeve keâj Gòej
oerefpeS:
In the two sets given below, Set-I embodies the do-

main of 'teaching competencies' while Set-II provides

the specific competencies which make a teacher ef-

fective. Match the two sets and select appropriate code.

mecegÛÛeÙe- I / Set-I mecegÛÛeÙe- II / Set-II

(efMe#eCe meeceLÙe& keâe #es$e) (efJeefMe° meeceLÙe&)
(Domain of teaching (Specific competencies)

competencies)

(a) JÙeefkeälelJe leLee DeefYeJe=efòe (i) ieeflekeâlee leLee vecÙelee
mebyebOeer meeceLÙe& Dynamism and

Personality and attitude flexiblity

related competencies

(b) JÙeJenej hejkeâ meeceLÙe& (ii) efJe<eÙe leLee meeceevÙe %eeve
Behavioural Subject and genral

competencies knowledge

(c) efJe<eÙehejkeâ meeceLÙe& (iii) megOej keâeÙee leLee Deeke=âefle
Substantive Good physique and

competencies appearance

(d) Mewueer mebyebOeer meeceLÙe& (iv) Deelce-meeceLÙe& SJeb
Style related efveÙeb$eCe keâer mebefmLeefle
competencies Self efficacy and lo

cus of control

(v) efMe#eCe SJeb ØeyebOeve
Teaching and managing

ketâš / Code :

(a)    (b)    (c)    (d)

(1) (iv)   (v)    (ii)    (i)

(2)  (i)    (ii)    (iii)   (iv)

(3) (ii)    (iii)   (iv)   (v)

(4) (iii)    (i)    (ii)    (v)

 efMe#ekeâ keâes ØeYeeJeer yeveeves kesâ efueS mecegÛÛeÙe-  ceW 
efoÙes ieÙes ‘‘efMe#eCe meeceLÙe&’’ leLee mecegÛÛeÙe- ceW efoS ieÙes ‘‘efJeefMe° 
meeceLÙe&’’ keâe mener megcesue efvecveJeled nw-

JÙeefkeälelJe leLee DeefYeJe=efòe Deelce meeceLÙe& SJeb efveÙev$eCe          
mecyevOeer meeceLÙe& keâer mebefmLeefle

JÙeJenej hejkeâ meeceLÙe& efMe#eCe SJeb ØeyevOeve
efJe<eÙehejkeâ meeceLÙe& efJe<eÙe leLee meeceevÙe %eeve
Mewueer mecyevOeer meeceLÙe& ieeflekeâlee leLee vecÙelee

I

II 

1.  iv.

2.  v.

3.  ii.

4.  .

mecegÛÛeÙe - mecegÛÛeÙe-I II

(efMe#eCe meeceLÙe& keâe #es$e) (efJeefMe° meeceLÙe&)

i

Gòej- ( )  JÙeeKÙee1
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efMe#eCe-DeefOeiece JÙeJemLee keâer efkeâme Øekeâejlee ceW meceer#eelcekeâ
leLee me=peveelcekeâ Deeoeve-Øeoeve keâer DeefOekeâ iegbpeeFMe nw?
In which of the modalities of teaching-learning ar-

rangements there is more scope for critical and cre-

ative interchange?

(1) ØeefMe#eCe me$e/Training session

(2) met#ce«eeefnlee Øeeslmeenve nsleg DevegyebOeve
Conditioning to promote sensitivity

(3) metÛevee Øe›eâceCe keâer iegbpeeFMe jKeves Jeeueer DevegosMeveelcekeâ ØemlegefleÙeeB
Instructional presentations involving scope for in

formation processing

(4) eqMe#ekeâ, efJeÅeeLeea SJeb efJe<eÙe-Jemleg leerveeW keâes meceeefnle keâjves
Jeeueer mebJeeo-hejkeâ ØemlegefleÙeeB/Dialogic presentations

involving teachers, students and the content

 efMe#eCe-DeefOeiece JÙeJemLee ceW efMe#ekeâ, efJeÅeeLeea 
SJeb efJe<eÙe-Jemleg (ef$eDeeÙeeceer) leerveeW keâes meceeefnle keâjves Jeeueer mebJeeo-
hejkeâ ØemlegefleÙeeW kesâ Devleie&le meceer#eelcekeâ leLee me=peveelcekeâ Deeoeve-
Øeoeve keâer DeefOekeâ iegbpeeFMe nesleer nw~

otmejs Meyoes ceW efMe#eCe DeefOeiece JÙeJemLee ceW efMe#eCe Øeef›eâÙee 
keâes ØeYeeefJele keâjves Jeeues SJebb mebÛeeefjle keâjves Jeeues lelJeeW keâes leerve YeeieeW 
ceW yeeBše peelee nw-

mJelev$e Ûej - efMe#ekeâ
Deeefßele Ûej - efMe#eeLeea
ceOÙemLe Ûej - hee"dÙe›eâce efMe#eCe Ùeespevee, efMe#eCe 

efJeefOe

1. 

2. 

3.  

Gòej- ( )  JÙeeKÙee4

veerÛes oer ieF& metÛeer mes efMe#eCe keâes ØeYeeefJele keâjves Jeeues keâejkeâeW
keâer henÛeeve keâerefpeS~ efvecveefueefKele ketâš keâe ÛeÙeve keâj Dehevee
Gòej oerefpeS :
Which of the following specify the factors affecting

teaching. For your answer select from the code given

below :

(a) efMe#eCe meneÙekeâ meeOeveeW keâer GheueyOelee leLee Gvekeâe GheÙeesie
Availability of teaching aids and their use

(b) efJeÅeeueÙe-mecegoeÙe mebheke&â
School-community linkages

(c) efJeÅeeueÙe kesâ keâeÙe&›eâceeW ceW efJeÅeeefLe&ÙeeW kesâ ceelee-efhelee keâer
™efÛe
Interest of parents in the school programmes

(d) efMe#ekeâ keâer efJe<eÙe mebyebOeer peevekeâejer
Subject-knowledge of the teacher

(e) hee"dÙe›eâce menieeceer ef›eâÙeekeâueeheeW keâes DeeÙeesefpele keâjves keâer
DeeJe=efòe
Frequency of organizing co-curricular activities

(f) efMe#ekeâ kesâ JeeefÛekeâ leLee DeJeeefÛekeâ mebØes<eCe keâewMeue
Verbal and non-verbal communication skills of

the teacher

ketâš / Code :

(1) (d), (e) leLee (f) (2) (a), (d) leLee (f)
(3) (a), (b) leLee (c) (4) (b), (c) leLee (e)

 meeceevÙele: Jes meYeer lelJe pees efMe#eCe keâes ØelÙe#e 
Ùee DeØelÙe#e ™he mes ØeYeeefJele keâjles nw, Gve meYeer lelJeeW keâes efMe#eCe keâes 
ØeYeeefJele keâjves Jeeues keâejkeâ keânles nw, pees efvecveefueefKele nw-
. efMe#eCe meneÙekeâ meeOeveeW keâer GheueyOelee leLee Gvekeâe GheÙeesie  
. efMe#ekeâ keâer efJe<eÙe mecyevOeer peevekeâejer
. efMe#ekeâ kesâ JeeefÛekeâ leLee DeeJeeefÛekeâ mecØes<eCe keâewMeue

efMe#eCe keâes ØeYeeefJele keâjves Jeeues keâejkeâes keâes cegKÙele: Ûeej 
DeeOeejes hej Jeieeake=âle efkeâÙee peelee nw-
 efMe#ekeâeW mes mecyeefvOele efMe#eCe keâes ØeYeeefJele keâjves Jeeues keâejkeâ
 efMe#eeLeea Ùee DeefOeiecekeâlee& mes mecyeefvOele efMe#eCe keâes ØeYeeefJele keâjves 

Jeeues keâejkeâ
 meneÙekeâ meece«eer mes mecyeefvOele efMe#eCe keâes ØeYeeefJele keâjves Jeeues 

keâejkeâ
 efMe#eCe JeeleeJejCe mes mecyeefvOele efMe#eCe keâes ØeYeeefJele keâjves Jeeues 

keâejkeâ~

i

i

ii

iii

iv

ii

iii

  Note:

.
.

.

.

Gòej- ( )  JÙeeKÙee2

veerÛes oes mecegÛÛeÙe efoÙes ieÙes nQ~ mecegÛÛeÙe- I ceW MeesOe kesâ Øekeâej
leLee mecegÛÛeÙe- II ceW Gvekesâ mJe™he leLee efJeMes<eleeSB Øeoòe nQ~
Fve oes mecegÛÛeÙeeW keâes megcesefuele keâerefpeS leLee veerÛes efoÙes ieÙes ketâš
keâe ÛeÙeve keâj Gòej oerefpeS:
In the two sets given below, Set-I embodies the list of

research types while Set-II provide their nature and

characteristics. Match the two sets and give your an-

swer from the code which follows :

mecegÛÛeÙe- I mecegÛÛeÙe- II

(MeesOe kesâ Øekeâej) (MeesOe kesâ mJe™he leLee
(Research types) efJeMes<eleeSB)

Nature and character

istics

(a) ØeeÙeesefiekeâ MeesOe (i) Øes#eCe kesâ ›eâce ceW
Experimental research meeceevÙeerkeâjCe hetJe& ™he ceW

ve neskeâj heMÛe ™he ceW
efveefce&le nesles nQ
Generalizations fol

low rather than pre

cede the observations

in due course

(b) keâeÙeexòej MeesOe (ii) DevÙe JÙeefkeäleÙeeW kesâ
Exports facts research heefjØes#Ùe keâes meePee keâjles

ngS ÙeLeeLe& keâer DeefYeiecÙelee
hej yeue osvee
Emphasizing the ac

cess to reality by shar

ing the perspectives

of people

efomecyej- 201810mesš-
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(c) menYeeieer Øes#eCe DeeOeeefjle (iii) heMÛeJeleea efJeMues<eCe Éeje
MeesOe keâejkeâerÙe leLÙeeW lekeâ
Participant observation hengbÛevee
based research Getting at causal facts

by retrospective

analysis

(d) peceerveer efmeæevle Gheeiece (iv) Jele&ceeve ceW efJeÅeceeve efmLeefleÙeeW
DeeOeeefjle MeesOe SJeb oMeeDeeW keâe efJeJejCe
Grounded theory osvee
 approach based research Describing the status

and conditions as ob

tainable

(v) yee¢e ÛejeW keâes efveÙeb$eCe ceW
jKeles ngS efvejeefßele Ûej
ceW MeesOekeâlee& Éeje nsj-hesâj
ueekeâj Deeefßele Ûej hej
heÌ[ves Jeeues ØeYeeJe keâe
Øes#eCe keâjvee
Controlling the ex

traneous variables

and observing the ef

fect of independent

variable manipulated

by the researcher on

dependent variable

ketâš / Code :

(a)    (b)    (c)    (d)

(1) (i)   (ii)     (iii)   (iv)

(2)   (ii)  (iii)    (iv)   (v)

(3) (iii)  (i)     (iv)   (ii)

(4) (v)  (iii)    (ii)    (i)

 MeesOe kesâ Øekeâej leLee Gvekesâ mJe™he Je efJeMes<eleeDeeW 
mes mecyeefvOele mecegÛÛeÙe leLee mecegÛÛeÙe  keâe  megcesue efvecveJeled nw-

(

ØeeÙeesefiekeâ MeesOe yee¢e Ûejes keâes efveÙev$eCe ceW 
jKeles ngS efvejeefßele Ûej ceW 
MeesOekeâlee& Éeje nsj-Hesâj 
ueekeâj Deeefßele Ûej hej heÌ[ves 
Jeeues ØeYeeJe keâes Øes#eCe keâjvee~

keâeÙeexvlej MeesOe heMÛeJeleea efJeMues<eCe Éeje 
keâejkeâerÙe leLÙeeW lekeâ hengBÛevee~

menYeeieer Øes#eCe DevÙe JÙeefkeäleÙeeW kesâ heefjØes#Ùe 
DeeOeeefjle MeesOe keâes meePee keâjles ngS ÙeLeeLe& 

keâer DeefYeiecÙelee hej yeue osvee~
peceerveer efmeæevle Øes#eCe kesâ ›eâce mes meeceevÙeer 
Gheeiece DeeOeeefjle MeesOe keâjCe hetJe& ™he ceW ve neskeâj 

heMÛe ™he ceW efveefce&le nesles nQ~

I II 

(

1.  iv.

2.  iii.

3.  ii.

4.  i.

 

I IImecegÛÛeÙe-  mecegÛÛeÙe-
MeesOe kesâ Øekeâej) MeesOe kesâ mJe™he leLee 

efJeMes<eleeSB)

Gòej- ( )  JÙeeKÙee4

efvecveefueefKele ceW mes keâewve ef›eâÙeelcekeâ MeesOe Øeefleceeve keâe mener
Deveg›eâce oMee&lee nw?
Which of the following implies the correct sequence

in an action resesrch paradigm?

(1) keâjes, meesÛees, Ùeespevee yeveeDees Deewj osKees

Act, reflect, plan and observe

(2) osKees, meesÛees, Ùeespevee yeveeDees Deewj keâjes

Observe, reflect, plan and act

(3) Ùeespevee yeveeDees, keâjes, osKees Deewj meesÛees

Plan, act, observe and reflect

(4) meesÛees, keâjes, osKees Deewj Ùeespevee yeveeDees

Reflect, act observe and plan

 meeceevÙele: ef›eâÙeelcekeâ MeesOe Jen Øeef›eâÙee nw 
efpemekesâ Éeje JÙeeJeneefjkeâ keâeÙe&keâlee& Jew%eeefvekeâ {bie mes Deheveer 
mecemÙeeDeeW keâe DeOÙeÙeve, Deheves efveCe&Ùe Deewj ef›eâÙeeDeeW ceW efveoxMeve, 
megOeej Deewj cetuÙeebkeâve keâjles nQ~

ef›eâÙeelcekeâ MeesOe Øeefleceeve kesâ Devleie&le efvecveefueefKele ÛejCe 
keâes DeheveeÙee peelee nw-

Ùeespevee yeveeDees ( )

keâeÙe& keâjes ( )

osKees ( )

Gmekesâ yeejs ceW meesÛekeâj Deheveer 
Øeefle ef›eâÙee oW~ ( )

Plan

Act

Observe

Reflect

Gòej- ( )  JÙeeKÙee3

MeesOe keâer efkeâme DeJemLee ceW DeeÛeej-mebefnlee keâe cegodoe Øeemebefiekeâ
nw?
The issue of research ethics is pertinent at which of

the following stages of research?

(1) MeesOe keâer mecemÙee keâer henÛeeve keâjves, Gmes heefjYeeef<ele keâjves

leLee Gmekeâe meerceebkeâve keâjves keâer DeJemLee ceW

Identification, definition and delimitation of research

problem

(2) mece«e, ØeefleoMe&ve heæefle SJeb ØeefJeefOe keâes heefjYeeef<ele keâjves keâer

DeJemLee ceW

Defining the population, sampling procedures and

techniques

(3) DeeOeej meece«eer keâe mebkeâueve, DeeOeej meece«eer keâe efJeMues<eCe

leLee MeesOe heefjCeeceeW/efve<keâ<eeX keâer Øemlegefle keâer DeJemLee ceW

Data collection, data analysis and reporting of re

search findings/results

(4) MeesOe mecemÙee kesâ DevegMeeruelee nsleg heefjceeCeelcekeâ DeLeJee iegCeelcekeâ

DeLeJee oesveeW heLeeW kesâ yeejW ceW efveCe&Ùe uesves keâer DeJemLee ceW

Deciding the quantitative or qualitative tracks or both

for pursuing the research problem
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 MeesOe mes mecyeefvOele DeeOeej-meece«eer keâe mebkeâueve, 
DeeOeej meece«eer keâe efJeMues<eCe leLee MeesOe heefjCeeceeW efve<keâ<eex keâer 
Øemlegefle keâer DeJemLee ceW DeeÛeej mebefnlee keâe cegöe Øeemebefiekeâ nw~ otmejs 
Meyoes ceW MeesOe DeOÙeÙeve keâe mebÛeeueve keâjves keâer DeJemLee ceW DeeÛeej 
mebefnlee keâe cegöe Øeemebefiekeâ nw~

Gòej- ( )  JÙeeKÙee3

efvecveefueefKele ceW mes efkeâmeceW ueef#ele GösMÙe - mecyevOeer efJeefMe°erkeâjCe
keâes DeefveJeeÙe& mecePee peeSiee?
In which of the following, target related specifica-

tions will be considered necessary?

(1) mebiees‰er (mesceerveej) (2) meccesueve
Seminars Conferences

(3) heefjÛeÛee& (efmecheesef]peÙece) (4) keâeÙe&Meeuee
Symposium Workshops

 keâeÙe&Meeuee ( ) ceW ueef#ele GösMÙe 
mecyevOeer efJeefMe°erkeâjCe keâes DeefveJeeÙe& mecePee peelee nw~ keâeÙe&Meeuee ceW 
keâer ieF& ef›eâÙeeDeeW Éeje keâewMeueeW keâe efJekeâeme efkeâÙee peelee nw~ keâeÙe&Meeuee 
ceeveefmekeâ mlej kesâ efJekeâeme ceW menÙeesie keâjleer nw~ Ùen DeJeueeskeâve #ecelee 
keâes efJekeâefmele keâj heefjefmLeefleÙeeW kesâ Devegketâue efveCe&Ùe uesves keâer #ecelee keâe 
efJekeâeme keâjleer nw~ keâeÙe&Meeuee kesâ Éeje efMe#eCe kesâ Øeefle ™Peeve yeÌ{ 
peelee nw~

Workshops
Gòej- ( )  JÙeeKÙee4

efvecveefueefKele ceW mes efkeâme MeesOe heæefle ceW vewmeefie&keâ heefjJesMeeW leLee

DeLe&-ØeoeÙeer Øeef›eâÙeeDeeW hej yeue efoÙee peelee nw?

In which of the following research methods the em-

phasis is laid on naturalistic settings and meaning-

giving processes?

(1) ØeÙeesieelcekeâ heæefle

Experimental method

(2) keâeÙeexòej heæefle

Ex post facto method

(3) JÙeef°-DeOÙeÙeve heæefle

Case study method

(4) JeCe&veelcekeâ meJex#eCe heæefle

Descriptive survey method

 JÙeef°-DeOÙeÙeve MeesOe heæefle (
) ceW vewmeefie&keâ heefjJesMeeW leLee DeLe&-ØeoeÙeer 

Øeef›eâÙeeDeeW hej yeue efoÙee peelee nw~ Fme heæefle ceW efkeâmeer Iešvee mes 
mecyeefvOele kegâÚ FkeâeFÙeeW Ùee JÙeefkeäleÙeeW keâes Ûegvekeâj Gvekeâe ienve  
DeOÙeÙeve efkeâÙee peelee nw~ Skeâ JÙeef° Ùee FkeâeF& kesâ Devleie&le Skeâ 
JÙeefkeäle, Skeâ mebmLee, Skeâ meeceeefpekeâ mecetn, Skeâ mecegoeÙe DeLeJee Skeâ 
«eece nes mekeâlee nw~ FmeceW MeesOeeLeea keâes he#eheele jefnle neskeâj keâeÙe& keâjvee 
neslee nw~ 

Case-Study 

Research Method

Gòej- ( )  JÙeeKÙee3

3.    yeesOe
efvecveefueefKele ieÅeebMe keâes meeJeOeeveerhetJe&keâ heefÌ{S Deewj ØeMve mebKÙee 11

mes 15 lekeâ kesâ Gòej oerefpeS~
efkeâmeer-JÙeefkeäle kesâ efueS Ssmes ØeÙeespeve Ùee ue#Ùe keâe ÛeÙeve

keâjvee, pees Gmekesâ efvepeer efnle ceW hetCe&le: meneÙekeâ ve nes, Ùen yeele
DemeeceevÙe nw Ùee Keeme leewj mes leke&â kesâ efJe™æ nw, Ssmee menpe ner keâne
pee mekeâlee nw~ pewmee efkeâ S[ce efmceLe ves keâne nw, nceejer DeefYeØesjCeeDeeW
ceW Skeâ Ssmeer efJeefJeOelee nesleer nw, pees nceW Deheves efvepeer efnle-meeOeve keâer
Âef° mes Skeâefve‰  ØeÙeeme mes hejs ues peeleer nw~ mJe-efnleeW keâes hetje keâjves
keâer Âef° mes nceW Ssmes keâeÙeeX kesâ Øeefle ueieeJe jKeves ceW keâesF& leke&â-efJe™æ
efmLeefle veneR Øeleerle nesleer~ pewmee efkeâ efmceLe ves keâne nw, FveceW mes kegâÚ
DeefYeØesjCeeSB, pewmes ceeveJelee, vÙeeÙe, Goejlee Deewj peve-YeeJevee meceepe
kesâ efueS DelÙeefOekeâ Glheeokeâ Yeer nes mekeâleer nQ~ efheâj Yeer, Gve mebYeeJeveeDeeW
keâes mJeerkeâej keâjves kesâ Øeefle DeefOekeâ ØeeflejesOe keâer Deesj GvcegKelee nesleer
nw, efpevekesâ yeejs ceW JÙeefkeäleÙeeW kesâ heeme mJeÙeb Deheves ue#ÙeeW keâer Øeeefhle kesâ
ØeÙeeme kesâ hejs peeves kesâ ceeceues ceW GefÛele keâejCe nes~ Ùen leke&â Fme
Øekeâej nw : Ùeefo Deehe Deheves Gve ue#ÙeeW kesâ efueS meÛesleve ™he mes
ØeÙeeme veneR keâj jns nQ, efpevnW Deehe Deheves ue#Ùe ceeveles nQ lees Ùes mhe°
™he mes Deehekesâ ue#Ùe keâer heefjefOe ceW veneR Dee mekeâles~ Jemlegle: Deveskeâ
uesKekeâeW kesâ celeevegmeej Ùen keânvee efvejLe&keâ nw efkeâ JÙeefkeäle keâe Deheves
ue#ÙeeW lekeâ ner Deheves ØeÙeeme meerefcele veneR jKeves keâe keâejCe nes mekeâlee
nw, keäÙeeWefkeâ DelÙeble efJe<ece Øeke=âefle kesâ JÙeefkeäle Ùee Goej Âef°Jeeoer Yeer
otmejs JÙeefkeäleÙeeW kesâ  ue#ÙeeW keâes Dehevee yeveeS efyevee Gmekeâer Deesj
ØeÙeemejle veneR nes mekeâles~ efJeÛeejCeerÙe Ùen nw efkeâ leke&âmebielelee mebyebOeer
DeeJeMÙekeâleeDeeW keâes vekeâejves ceW Deehekeâes mJeÙeb Deheves ue#ÙeeW kesâ Devegmeej
Skeâefve‰ neskeâj keâeÙe& keâjvee nesiee~ Ùen DeeJeMÙekeâ veneR nw efkeâ Deehe
DevÙe JÙeefkeäleÙeeW kesâ efueS Deheves efvepelJe keâe heefjlÙeeie keâj oW~ nce
DeeÛejCe kesâ Gve megmebmke=âle efveÙeceeW kesâ DevegmejCe keâer efoMee ceW Deheves
lejerkesâ kesâ keâejCe yelee mekeâles nQ, efpevnW nce DevÙe kesâ Øeefle Yeer
vÙeeÙemebiele ceeveles nQ~ Ùen ØeJe=efòe nceejs Deheves ue#ÙeeW kesâ Skeâefve‰
ØeÙeeme keâer efJeue#eCe Øeyeuelee keâes DeJe™æ keâj mekeâleer nw~ DeeÛejCe
kesâ megmebiele efveÙeceeW kesâ Øeefle Deeoj ØeoefMe&le keâjves ceW keâesF& efJeMes<e
jnmÙeelcekeâlee veneR nw~ Ùen Fme ØeÙeeme kesâ Devegketâue nesiee, efpemekeâes nce
mener Deewj leke&âmebiele {bie mes Gve ue#ÙeeW keâes ceeveles nQ, efpevnW nce
meeceevÙele: yeÌ{eJee oWies~ nce Deehekesâ efJekeâuhe kesâ yeejs ceW keäÙee keân
mekeâles nQ? Ùen mecePevee keâef"ve veneR nw efkeâ Deehe Deheves heÌ[esmeer Ùee
efkeâmeer DevÙe JÙeefkeäle Éeje Gmekesâ efnle kesâ yeejs ceW ØeÙeeme keâjves ceW
meneÙelee kesâ Øeefle Goemeerve veneR nQ~ uesefkeâve, Ùeefo Ssmee neslee nw lees Deehe
Ùen veneR meesÛe jns nQ efkeâ Deehekesâ heÌ[esmeer keâer efnle Skeâ efJeJeskeâMetvÙe
Kesue keâes Kesueves ceW Gmekesâ meceÙe keâer yeyee&oer keâes ner ØeßeÙe os jne nw~
Deehekeâe Ùen ceevevee efnle-meeOeve kesâ efkeâmeer meeceevÙe ØeÙeeme keâe Devegefmeæeble
veneR nw~

Read the following passage carefully and answer ques-

tion numbers from 11 to 15 :

It is easy to see that there is nothing particularly

unusual, or especially contrary to reason, for a person to

choose to pursue a goal that is not exclusively confined to

his or her own self-interest. As Adam Smith noted, we do

have many different motivations, taking us well beyond

efomecyej- 201810mesš-
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the single-minded pursuit of our interest. There is noth-

ing contrary to reason in our willingness to do things that

are not entirely self-serving. Some of these motivations,

like 'humanity, justice, generosity and public spirit', may

even be very productive for society, as Smith noted. There

tends to be, however, more resistance to accepting the pos-

sibility that people may have good reasons even to go be-

yond the pursuit of their own goals. The argument runs :

if you are consciously not pursuing what you think are

your goals, then clearly those cannot be your goals. In-

deed, many anthors have taken the view that the claim

that one can have reason not to be confined to the pursuit

of one's goals is 'nonsensical' since even strongly

feterogeneous or altruistic agents cannot pursue other

people's goals without making their own' The point here

is that in denying that rationality demands that you must

act single-mindedly according to your own goals. You do

not necessarily dedicate yourself to the promotion of oth-

ers. We can reason our way towards following decent rules

of behaviour that we see being fair to others as well. This

can restrain the unique dominance of single minded pur-

suit of our own goals. There is nothing particularly mys-

terious about our respect for sensible rules of conduct.

This can qualify the pursuit of what we rightly - and

reasonablysee as goals that we would in general like to

advance. What we can say about your choice? There is no

difficulty in understanding that you are not averse to help-

ing your neighbour- or anyone else- pursue his or her

well-being. But it so happens that you do not think that

your neighbour's well-being is, in fact, best advanced by

his wasting time on playing a silly game. Your action is

not corollary of any general pursuit of well-being.

mJe-meeOekeâ efnle mes hejs peeves ceW S[ce efmceLe keâer efšhheCeer nw :
The observation of Adam Smith in going beyond self-

serving interest is :

(1) Deheves ue#ÙeeW lekeâ meerefcele jnvee

Having one's own goals

(2) vÙeeÙe Deewj peve-YeeJevee pewmeer DeefYeØesjCeeSB

Motivations like justice and public spirit

(3) leke&â-efJe™æ cemeues

Issues contrary to reasons.

(4) efJeefYevve keâeÙe& keâjves kesâ efueS FÛÚgkeâ nesvee

Willingness to do different things

 S[dce efmceLe ves keâne nw efkeâ kegâÚ DeefYeØesjCeeSB 
pewmes ceeveJelee, vÙeeÙe, Goejlee Deewj peve-YeeJevee meceepe kesâ efueS 
DelÙeefOekeâ Glheeokeâ nes mekeâleer nw~ efHeâj Yeer, Gve mebYeeJeveeDees keâes 
mJeerkeâej keâjves kesâ Øeefle DeefOekeâ ØeeflejesOe keâer Deesj GvcegKelee nesleer nw, 
efpemekesâ yeejs ceW JÙeefkeäleÙeeW kesâ heeme mJeÙeb Deheves ue#ÙeeW keâer Øeeefhle kesâ 
ØeÙeeme kesâ hejs peeves kesâ ceeceues ceW GefÛele keâejCe nes~

mhe° nw efkeâ S[dce efmceLe ves vÙeeÙe Deewj peve YeeJevee mes 
mecyeefvOele DeefYeØesjCeeDeeW hej mJe-meeOekeâ efnle mes hejs peeves ceW efšhheCeer 
keâer nw~

Gòej- ( )  JÙeeKÙee2

Deveskeâ uesKekeâeW kesâ celeevegmeej mJeÙeb Deheves ue#Ùe meeOeves kesâ efueS
ØeÙeeme keâjvee nw :
In the view of many authors, not pursuing one's own

goal is :

(1) DeLe&nerve (2) mJeeYeeefJekeâ
Nonsensical Natural

(3) GoejJeeoer (4) efJeJeskeâmeccele
Altruistic Rational

 Deveskeâ uesKekeâeW kesâ celeevegmeej mJeÙeb Deheves ue#Ùe 
meeOeves kesâ efueS JÙeefkeäle keâes mJeeYeeefJekeâ Ùee Øeeke=âeflekeâ Ùee cetue ™he ceW 
mJeÙeb kesâ Éeje ØeÙeeme keâjvee ÛeeefnS~ Jemlegle: Deveskeâ uesKekeâeW kesâ 
celeevegmeej Ùen keânvee efvejLe&keâ nw efkeâ JÙeefkeäle keâe Deheves ue#ÙeeW lekeâ ner 
Deheves ØeÙeeme meerefcele veneR jKeves keâe keâejCe nes mekeâlee nw, keäÙeeWefkeâ 
DelÙevle efJe<ece Øeke=âefle kesâ JÙeefkeäle Ùee Goej Âef°Jeeoer keâer otmejs 
JÙeefkeäleÙeeW kesâ ue#ÙeeW keâes Dehevee yeveeS efyevee Gmekesâ Deesj ØeÙeemejle veneR 
nes mekeâles~

 Øemlegle ieÅeebMe kesâ Devegmeej efoÙee ieÙee Gòej efJekeâuhe ( ) mener nw 
efkeâvleg Fmekeâe mener Gòej ( ) os jne nw~
veesš- 3
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Gòej- ( )  JÙeeKÙee3

ieÅeebMe kesâ Devegmeej DeeÛejCe kesâ megmebmke=âle efveÙece DeeJeMÙekeâ nQ :
According to the passage, decent rules of behaviour

are needed :

(1) mJeejesefhele efve«eneW kesâ keâejCe
Because of self-imposed restraints

(2) leke&âmebiele nesves kesâ efueS
To be rational

(3) DevÙe JÙeefkeäleÙeeW kesâ Øeefle vÙeeÙemebiele nesves kesâ efueS
For being fair to others

(4) nceejs Deheves ue#ÙeeW keâer Øeyeuelee kesâ keâejCe
Due to dominance of our own goals

 ieÅeebMe kesâ Devegmeej DevÙe JÙeefkeäleÙeeW kesâ Øeefle 
vÙeeÙemebiele nesves kesâ efueS DeeÛejCe kesâ megmebmke=âle efveÙece DeeJeMÙekeâ nw~

Gòej- ( )  JÙeeKÙee3

JÙeefkeäle kesâ ue#ÙeeW kesâ Skeâefve‰ ØeÙeeme ceW keäÙee DeJejesOe nes mekeâlee
nw?
What can stand in the way of single-minded pursuit

of one's goals?

(1) mJeÙeb Deheves ue#ÙeeW keâes ØeeLeefcekeâlee osvee
Giving priority to our goals

(2) DevÙe JÙeefkeäleÙeeW kesâ ue#ÙeeW hej efJeÛeej keâjves keâer DeefveJeeÙe&lee
Compulsion to consider the goals of other

(3) DeeÛejCe kesâ megmebiele efveÙeceeW kesâ Øeefle Deeoj
Respect for sensible rules of conduct

(4) efJejesOeeYeemeer ceeheoC[eW keâe ØeÙeeme
Pursuit of paradoxical paramters
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 DeeÛejCe kesâ megmebiele efveÙeceeW kesâ Øeefle Deeoj, 
JÙeefkeäle kesâ ue#Ùeesb kesâ Skeâefve‰ ØeÙeeme ceW DeJejesOe nes mekeâlee nw~ Ùen 
ØeJe=efòe nceejs Deheves ue#ÙeeW kesâ Skeâefve‰ ØeÙeeme keâer efJeue#eCe Øeyeuelee 
keâes DeJe®æ keâj mekeâleer nw~ DeeÛejCe kesâ megmebiele efveÙeceeW kesâ Øeefle 
Deeoj-Øeoe|Mele keâjves ceW keâesF& efJeMes<e jnmÙeelcekeâlee veneR nw~

Gòej- ( )  JÙeeKÙee3

ieÅeebMe mes Øeehle veweflekeâ meerKe nw :
The moral derived from the passage is :

(1) DevÙe JÙeefkeäleÙeeW keâer meneÙelee kesâ efueS henue
Pro-active move to support others

(2) heÌ[esmeer kesâ efnle kesâ yeejs ceW ve meesÛevee
Not to think of our neighbour

(3) JÙeefkeäleÙeeW keâes DevÙe JÙeefkeäleÙeeW kesâ ue#ÙeeW keâe Deheves ue#Ùe ceeveves
kesâ efueS yeeOÙe keâjvee
Force people to take on the other people's goals as

their own

(4) Deheves heÌ[esefmeÙeeW keâes Gvekeâer hemebo kesâ efkeâmeer ef›eâÙeekeâueehe ceW jle
jnves ceW meneÙelee keâjvee
Assist your neighbours to engage in any activity of

their choice

 Ghejeskeäle ieÅeebMe kesâ meej mJe™he nceW Ùen veweflekeâ 
meerKe Øeehle nesleer nw efkeâ DevÙe JÙeefkeäleÙeeW keâer meneÙelee kesâ efueS henue 
pe™jer neslee nw~ nceW Deheves heÌ[esme Ùee efkeâmeer JÙeefkeäle Éeje Gmekesâ efnle 
kesâ yeejs ceW ØeÙeeme keâjves ceW meneÙelee kesâ Øeefle ueehejJeen Ùee Goemeerve veneR 
nesvee ÛeeefnS~

Gòej- ( )  JÙeeKÙee1

4. mebØes<eCe 
Úe$eeW kesâ meeLe ØeYeeJeer {bie mes mecØes<eCe kesâ efueS efMe#ekeâeW keâes
efkeâmekeâe GheÙeesie keâjvee ÛeeefnS?
To communicate effectively with students, teachers

should use :

(a) efvekeâšleehejkeâ jCeveerefleÙeeB
Affinity-seeking strategies

(b) leelkeâeefuekeâ JÙeJenej
Immediacy behaviours

(c) heefjneme
Humour

(d) ØeefleYeeie-DeeOeeefjle ÚueefveÙeeB
Collaborative filters

veerÛes efoS ieS ketâš ceW mes Dehevee Gòej ÛegefveS :
Choose most appropriate code :

(1) kesâJeue (a) Deewj (b)

(2) (a), (c) Deewj (d)

(3)   kesâJeue (a) Deewj (d)

(4) (a), (b) Deewj (c)

 Skeâ ØeYeeJe hetCe& mecØes<eCe keâe leelheÙe& mevosMe Ùee 
metÛevee keâes JÙeefkeäleÙeeW, mecetneW, mebie"vees ceW hengBÛeeves, GvnW Øeeslmeeefnle 
keâjves kesâ GösMÙe mes mebÛeeefjle keâjves mes nw~ ØeYeeJeer mebÛeej ceW Øesef<ele 
DeLeJee mebÛeeefjle mevosMe hetCe&, mhe°, mener, DeLe&hetCe& nesves kesâ meeLe-
meeLe Øeehlekeâlee& kesâ meceÙe keâer yeÛele keâjves Jeeuee Je Gmekesâ GösMÙeeW keâer 
Øeeefhle ceW meneÙelee keâjves Jeeuee nesvee ÛeeefnS~

Úe$eeW kesâ meeLe ØeYeeJeer "bie mes mecØes<eCe kesâ efueS efMe#ekeâeW keâes 
efvecveefueefKele jCeveerefleÙeeW Je GheeÙeeW keâe ØeÙeesie keâjvee ÛeeefnS-

efvekeâšlehejkeâ jCeveerefleÙeeW keâe GheÙeesie
leelkeâeefuekeâ JÙeJenej keâe GheÙeesie
heefjneme keâe GheÙeesie
mhe° mebef#ehle Je heefjhetCe& keâLeve
efMe°lee Je Meeueervelee
DeeoMe& JÙeJenej
Øeeflehegef° keâer Øeeefhle
GefÛele Yee<ee-ØeJeen keâe GheÙeesie

i.

ii.

iii.

iv.

v.

vi.

vii.

vii.

Gòej- ( )  JÙeeKÙee4

keâ#ee ceW DeMeeefyokeâ JÙeJenej kesâ Deebleefjkeâ mebkesâlekeâ efkeâmekesâ
efveoeve ceW meneÙelee keâjles nQ?
Internal cues of non-verbal behaviour in the class-

room help diagnose :

(1) Deblej-JewÙeefkeälekeâ ieefleMeeruelee
Inter-personal dynamics

(2) mLeeefvekeâ meeceerhÙe
Spatial proximation

(3) peve-DeemLeepevÙe ceevÙeleeSb
Mass beliefs

(4) Úe$e ieefleefJeefOe
Student movement

 keâ#ee ceW DeMeeefyokeâ JÙeJenej kesâ Deevleefjkeâ 
mebkesâlekeâ Deblej, JewÙeefkeälekeâ ieefleMeeruelee kesâ efveoeve ceW meneÙelee keâjles 
nw~

Gòej- ( )  JÙeeKÙee1

DeefYekeâLeve (A) : efJe<eÙeJemleg keâes Øeemebefiekeâ yeveevee keâ#eeiele
             mecØes<eCe JÙeJenej ceW efveefnle nw~

Assertion (A) : Classroom communication behaviours

                imply making the contents relevant.

leke&â (R) : Ùen efMe#ekeâeW keâe ØekeâeÙe& veneR nw efkeâ Jes efJeÅeeefLe&ÙeeW
       Éeje ØeYeeJeer Deble:ef›eâÙee keâer Âef° mes metÛevee keâes
       JÙeJeefmLele keâjJeeSb~

Reason (R) : It is none of the functions of teachers to

           make students organise information for

            effective interaction.

ketâš Code :

(1) (A) Deewj (R) oesveeW mener nQ~
Both (A) and (R) are true.

(2) (A) Deewj (R) oesveeW mener nQ, uesefkeâve (R), (A) keâer mener JÙeeKÙee
veneR nw~
Both (A) and (R) are true, but (R) is not the correct

explanation of (A).
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(3) (A) mener nw, uesefkeâve (R) ieuele nw~
(A) is true, but (R) is false.

(4) (A) ieuele nw, uesefkeâve (R) mener nw~
(A) is false, but (R) is true.

 efoÙee ieÙee DeefYekeâLeve keâer efJe<eÙeJemleg keâes 
Øeemebefiekeâ yeveevee keâ#eeiele mecØes<eCe JÙeJenej ceW efveefnle nw, mener nw 
keäÙeeWefkeâ keâ#eeiele mecØes<eCe ceW mecyeefvOele efJe<eÙe Jemleg kesâ yeejs ceW ner 
DeOÙeÙeve, efJeMues<eCe SJeb Gmekeâe JÙeJenej ceW GheÙeesie efkeâÙee peelee nw~

peyeefkeâ leke&â efkeâ Ùen efMe#ekeâesb keâe ØekeâeÙe& veneR nw efkeâ Jes 
efJeÅeeLeeaÙeeW Éeje ØeYeeJeer Devle: ef›eâÙee keâer Âef° mes metÛevee keâes JÙeefmLele 
keâjJeeSB mener veneR nw, Deewj ve ner DeefYekeâLeve kesâ mecyevOe ceW GefÛele leke&â 
ner nw, keäÙeeWefkeâ efMe#ekeâ keâe keâeÙe& ner neslee nw efkeâ Jes efJeÅeeefLe&ÙeeW kesâ 
Devle:keâjCe kesâ efJekeâeme nsleg heÙee&hle metÛevee Je efMe#eeiele meches<eCe keâer 
JÙeJemLee keâjs~

(A) 

(R) 

Gòej- ( )  JÙeeKÙee3

efkeâmeer efve<heeove Øeefleceeve kesâ Debleie&le mecØes<eCe Ûej nesles nQ :
Communication variables involved in a model of per-

formance are :

(a) ketâš mebkesâleve/Encoding

(b) efJemebkesâleve/Decoding

(c) efveef<›eâÙe ØeeflejesOe/Passive resistance

(d) mebÛeejCe/Channelisation

(e) Goemeervelee/Indifference

veerÛes efoS ieS ketâš ceW mes mener Gòej keâes ÛegefveS :
Select the correct option from the code given below :

(1) kesâJeue (a), (b), (c) Deewj (e)

(2) kesâJeue (b), (c), (d) Deewj (e)

(3) kesâJeue (a), (c) Deewj (d)

(4) kesâJeue (a), (b) Deewj (d)

 efkeâmeer efve<heeove Øeefleceeve kesâ Devleie&le mecØes<eCe 
kesâ efvecveefueefKele Ûej nesles nQ-

œeesle Ùee Øes<ekeâ ( )
mebosMe (
Svekeâesef[bie (
ceeOÙece / mebÛeejCe (
ef[keâeseE[ie  (
mebosMe «enCekeâlee& (
he=‰hees<eCe (

i. Source / Sender

ii. Message)

iii. Encoding)

iv. Medi m / Channelisation)

v. Decoding)

vi. Receiver)

vii. Feed back)

u

Gòej- ( )  JÙeeKÙee4

DeefOeiece-hetJe& lewÙeejer ceW mecØes<eCe keâe Skeâ cenòJehetCe& ÛejCe nw :
In pre-learining preparation, an important stage of

communication is :

(1) metÛevee Depe&ve leLee Gmekeâe Øe›eâceCe
Information acquisition and its processing

(2) ketâš mebkesâlekeâ keâe cetefle&keâjCe/Iconisation of encoder

(3) DeLe& efJe<eÙekeâ Demhegâšlee kesâ Øeefle Ghes#ee
Ignoring semantic noise

(4) DevegyebefOele Øeeflehegef°
Conditioned feedback

 DeefOeiecele hetJe& lewÙeejer ceW mecØes<eCe keâe Skeâ 
cenòJehetCe& ÛejCe metÛevee Depe&ve leLee Gmekeâe Øe›eâceCe keâjvee nw~

Gòej- ( )  JÙeeKÙee1

5. ieefCeleerÙe leke&â Deewj DeefYeJe=efòe
mebKÙee Deveg›eâce 1, 2, 6, 33, 49, 174, 210, x, ............, ceW
mebKÙee x keâe ceeve nw :
In the sequence of numbers 1, 2, 6, 33, 49, 174, 210, x,

............, the term x is :

(1) 444 (2) 553

(3) 510 (4) 259

 oer ieÙeer mebKÙee ßeb=Keuee efvecveJele efveÙeceevegmeej 
yeveer nw-

DeLee&le ßeb=Keuee kesâ ›eâceeiele heoeW ceW ›eâceMe:     
peesÌ[keâj Deieuee heo Øeehle nes jne nw~

Gòej- ( )  JÙeeKÙee2

+3=27 +5=125 +6=36 +7=343
23

3 3 3 32 2 2

3 3 2 32
+2=4+1=1

1, 2, 6, 33, 49, 174, 210,

3
210 7

210 343

553

x  

 



x

Ùeefo 
1

R 1
S

   leLee 
1

S 1
T

   nes, lees R S T ..........  

If 
1

R 1
S

   and 
1

S 1
T

   , then R S T ..........  

(1) -1 (2) 2

(3) -2 (4) 1

 efoS ieS meceerkeâjCe 

  leLee 

ceW  leLee  kesâ Ssmes ceeveeW keâe ÛeÙeve keâjW pees efoS ieS oesveeW 
meceerkeâjCeeW keâes mevleg° keâjlee nes

ceevee         leLee  leye

leLee 

  

R, S T

R = -1, T = 2

= -1 + 2 = 1

R  S  T = -1        2

        = -1

x x x x

Gòej- ( )  JÙeeKÙee1

S +      =      +      = 1

R +      = -1 +

S =     

S +      = 1

R +      = 1

1

1 1

1

1

1

T

S

1

1

1

1

2

2

2

2

2

T

S
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Skeâ ceefnuee efkeâmeer heg®<e keâe heefjÛeÙe osles ngS keânleer nw efkeâ Jen
Gmekeâer ceelee kesâ YeeF& keâe heg$e nw~ Fme ceefnuee keâe heg®<e mes keäÙee
efjMlee nw?
A woman introduces a man as the son of the brother

of her mother. How is the man related to the woman?

(1) ÛeeÛee/Uncle (2) heeslee/Grandson

(3) yesše/Son (4) cecesje YeeF&/Cousin

 

mhe° nw efkeâ ceefnuee keâe Gme heg®<e mes cecesje YeeF& keâe efjMlee nw~

Gòej- ( )  JÙeeKÙee4

heg$e
HetâHeâe

YeeF&ceelee 

ceefnuee cecesje YeeF& heg®<e 

cee
cee
 

ce=lÙeg kesâ hetJe& Skeâ JÙeefkeäle Deheveer mebheefòe kesâ yeejs ceW efvecveefueefKele

DevegosMe ÚesÌ[ ieÙee : Deheveer helveer keâes DeeOee; yeÛes Mes<e keâe 
1

7

Yeeie Gmekesâ yesšs keâes ieÙee; yeÛes Mes<e keâe 
2

3
 Gmekeâer yesšer keâes

ieÙee; JÙeefkeäle kesâ heeuelet kegâòes kesâ efnmmes ceW Mes<e `20000 DeeÙee~
JÙeefkeäle kegâue efkeâleveer OevejeefMe ÚesÌ[keâj ieÙee Lee?
Before death a man left the following instructions for

his fortune : half to his wife; 
1

7
 of what was left to his

son; 
2

3
 of what was left to his daughter; the man's pet

dog got the remaining `20000. How much money did

the man leave behind altogether?

(1) `140000 (2) `100000

(3) `40000 (4) `70000

 ceevee JÙeefkeäle keâer kegâue mecheefòe  nw~
ØeMveevegmeej,

helveer kesâ  keâer jeefMe 

  yesšs kesâ efnmmes keâer jeefMe       Yeeie  yeÛes Mes<e keâe 

yesšs kesâ efnmmes kesâ yeeo Mes<e yeÛeer jeefMe 

yesšer kesâ efnmmes keâer jeefMe 

Mes<e yeÛeer jeefMe 

DeLee&led JÙeefkeäle kesâ heeuelet kegâlles kesâ efnmmes keâer jeefMe 

DeLee&led     

Dele: DeLee&le JÙeefkeäle kegâue OevejeefMe ÚesÌ[keâj ieÙee Lee~

= 

1,40,000 

x ̀

efnmmes

x

Gòej- ( )  JÙeeKÙee1

x

x

x

3

2

14

14

14

7

14

14

14

14

14

7

14

14

7

2

x x

2x

2x

2x

2x

2x

2x

2x

6x

6x

6x

x

(    )
1

22

2

=

=

=

= = 20,000 = x = 14,000`

=

=

=

=

-

=

=

x

-

=

=

=

Ùeefo 7, 13, 2, 14, 6 keâes Flame keâne peeÙe, lees 3, 13, 16, 2,

21 keâes keäÙee keâne peeSiee?
If 7, 13, 2, 14, 6 is to flame, then 3, 13, 16, 2, 21 is to :

(1) Voice (2) Blade

(3) Bloat (4) Blown

 nue-Gòej- ( )  JÙeeKÙee3

F          L           A           M                E

B            L            O              A                 T

6+1=7

2+1=3

12+1=13

12+1=13

1+1=2

15+1=16 

13+1=14

1+1=2

5+1=6

20+1=21

6. ÙegefòeâÙegòeâ leke&â 
‘ØelÙeskeâ keâevetve Skeâ yegjeF& nw, keäÙeeWefkeâ ØelÙeskeâ keâevetve mJeleb$elee
keâe GuuebIeve nw’ GheÙeg&keäle nw :
'Every law is an evil, for every law is an infraction of

liberty'. The above is :

(1) leke&â JeekeäÙe/An argument

(2) leLÙeeW keâer JÙeeKÙee/An explanation of facts

(3) DeemLee keâe DeewefÛelÙe mLeeheve
A justification of beliefs

(4) leLÙeeW keâer ØemLeehevee/A proposition of facts

 ‘‘ØelÙeskeâ keâevetve Skeâ yegjeF& nw, keäÙeeWefkeâ ØelÙeskeâ 
keâevetve mJelev$elee keâe GuuebIeve nw~’’ GheÙeg&keäle JeekeäÙe Skeâ leke&â JeekeäÙe 
nw~ oMe&veMeeŒe ceW leke&â ( ) keâLeveeW keâer Skeâ Ssmeer ëe=bKeuee 
nesleer nw efpemekesâ Éeje efkeâmeer JÙeefkeäle Ùee mecegoeÙe keâes efkeâmeer yeele kesâ 
efueS jepeer efkeâÙee peelee nw, Ùee GvnW JekeäleJÙe keâes melÙe ceeveves kesâ efueS 
keâejCe efoS peeles nw~ Deeceleewj hej efkeâmeer leke&â kesâ efyevog meeOeejCe Yee<ee 
ceW Øemlegle efkeâS peeles nQ, Deewj Gvekesâ DeeOeej hej efve<keâ<e& ceveJeeÙee peelee 
nw~   

Argament

Gòej- ( )  JÙeeKÙee1

DeefYekeâLeve (a, b, c leLee d) ceW oes DeefYekeâLeve Fme Øekeâej
mebyebefOele nQ efkeâ GveceW mes oes Skeâ meeLe keâYeer ieuele veneR nes mekeâles
ÙeÅeefhe Skeâ meeLe oes mener nes mekeâles nw~ Fve oesveeW DeefYekeâLeveeW keâes
oMee&ves Jeeues mener ketâš keâe ÛeÙeve keâerefpeS~
Among the following propositions (a, b, c and d) two

are related in such a way that both of them together

cannot be false although they may both be true. Se-

lect the code that states those two propositions.

(a) meYeer efJeÅeeLeea yegefæceeve nesles nQ~
All students are intelligent.

(b) kegâÚ efJeÅeeLeea yegefæceeve nesles nQ~
Some students are intelligent.

(c) keâesF& Yeer efJeÅeeLeea yegefæceeve veneR nesles~
No students are intelligent.

efomecyej- 201810mesš-
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(d) kegâÚ efJeÅeeLeea yegefæceeve veneR nesles nQ~
Some student are not intelligent.

ketâš :(1) (a) Deewj (b) (2) (b) Deewj (c)

(3) (c) Deewj (d) (4) (b) Deewj (d)

 d

b d

b

d

efoÙes ieÙes DeefYekeâLeveeW (  Je ) ceW 
DeefYekeâLeve  Je  oes Ssmes DeefYekeâLeve nw, pees Skeâ meeLe ieuele veneR nw 
ÙeÅeefhe Ùes oesveeW DeefYekeâLeve Skeâ meeLe mener nes mekeâles nw~ Fve keâLeveeW keâe 
mhe°erkeâjCe Fme Øekeâej nw -
DeefYekeâLeve -  - efkeâ kegâÚ efJeÅeeLeea yegefæceeve nesles nQ, DeLee&led 

DeefYekeâLeve -  - kegâÚ efJeÅeeLeea yegefæceeve veneR nesles nw, DeLee&led

osKeves mes mhe° neslee nw efkeâ oesveeW ner keâLeveeW keâe Skeâ ner DeLe& efvekeâuelee 
nw, kesâJeue JÙekeäle keâjves kesâ leLÙe Deueie nw~

 Ùen leLÙe Gmeer efmLeefle keâes oMee&lee nw, peye oes JÙeefkeäleÙeeW ceW mes 
Skeâ JÙeefkeäle keâns efkeâ efieueeme DeeOee Yeje ngDee nw leLee otmeje keâns efkeâ 
efieueeme DeeOee Keeueer nw, peyeefkeâ efieueeme ceW heeveer oesveeW ner efmLeefleÙeeW ceW 
ÙeLeeJele jnleer nw~   

a, b, c

Note -

Gòej- ( )  JÙeeKÙee4

efJeÅeeLeea

efJeÅeeLeea

yegefænerve

yegefæceeve

efvecveefueefKele DeefYekeâLeve (A) leLee leke&â (R) hej efJeÛeej keâerefpeS
Deewj veerÛes efoÙes ieÙes ketâš mes mener Gòej ÛegefveÙes :
Given below are an Assertion (A) and a Reason (R).

Consider them and select the correct code given be-

low :

DeefYekeâLeve (A) : F&ceeveoejer Skeâ yeÌ[e iegCe nw~
Assertion (A) : Honesty is a great virtue.

leke&â (R) : F&ceeveoejer mes efkeâmeer keâes neefve veneR nesleer~
Reason (R) : Honesty does not harm anybody.

ketâš / Code :

(1) (A) Deewj (R) oesveeW mener nQ Deewj (R), (A) keâer mener JÙeeKÙee
nw~
Both (A) and (R) are true and (R) is the correct expla

nation of (A.)

(2) (A) Deewj (R) oesveeW mener nQ, hejbleg (R), (A) keâer mener JÙeeKÙee
veneR nw~
Both (A) and (R) are true, but (R) is not the correct

explanation of (A).

(3) (A) mener nw, Deewj (R) ieuele nw~
(A) is true, and (R) is false.

(4) (R) mener nw, Deewj (A) ieuele nw~
(R) is true, but (A) is false.

 efoÙee ieÙee DeefYekeâLeve - ( ) efkeâ F&ceeveoejer Skeâ 
yeÌ[e iegCe nw, mener nw keäÙeeWefkeâ F&ceeveoejer meYeer iegCeeW ceW ØecegKe nw~ meeLe 
ner leke&â ( ) efkeâ F&ceeveoejer mes efkeâmeer keâes neefve veneR nesleer nw, Yeer mener 
nw, hejvleg Ùen keâLeve ( ) keâer JÙeeKÙee veneR keâj jne nw keäÙeeWefkeâ oesveeW 
Skeâ otmejs mes mJelev$e nw~ ÙeÅeefhe F&ceeveoejer Skeâ yengle yeÌ[e iegCe nw, 
leLeeefhe F&ceeveoejer mes keâYeer-keâYeer neefve Yeer nes peeleer nw~

A

R

A

Gòej- ( )  JÙeeKÙee2

peye keâesF& efve<keâ<e& efkeâmeer DeeOeej JeekeäÙe kesâ leke&â mes DeefveJeeÙe&le:
efvekeâuelee nw, lees Ùen keânueelee nw :
When the conclusion of an argument follows from its

premises necessarily, the argument is called :

(1) Je=òeekeâej leke&â (2) meeÂMÙecetuekeâ leke&â
Circular argument Analogical argument

(3) Deeieceveelcekeâ leke&â (4) efveieceveelcekeâ leke&â
Inductive argument Deductive argument

 peye keâesF& efve<keâ<e& efkeâmeer DeeOeej JeekeäÙe kesâ leke&â mes 
DeefveJeeÙe&le: efvekeâuelee nw, lees Ùen efveieceveelcekeâ leke&â (

) keânueelee nw~ Fme efJeefOe kesâ pevceoelee Dejmlet Les~ leke&â keâer 
efpeme Øeef›eâÙee ceW Skeâ Ùee DeefOekeâ %eele meeceevÙe keâLeveeW kesâ DeeOeej hej 
efkeâmeer efveefMÛele efve<keâ<e& hej hengBÛee peelee nw, efveieceveelcekeâ leke&â keânles 
nw~ efveieceveelcekeâ leke&â Fme Øekeâej nw - 
keâLeve ( )  meYeer ceveg<Ùe veMJej nw~

( )  ceesnve ceveg<Ùe nw~
efve<keâ<e&- Dele: ceesnve veMJej nw~   

Deductive 

argument

i

ii

Gòej- ( )  JÙeeKÙee4

veerÛes oes DeeOeej JeekeäÙe (i) Deewj (ii) efoS ieS nQ~ Fve oes DeeOeej
JeekeäÙeeW mes Ûeej efve<keâ<e& efvekeâeues ieS nQ (Dekesâues Ùee mebÙegkeäle ™he
mes)~
Given below are two premises (i) and (ii). Four con-

clusions are drawn from them (taking singly or to-

gether).

DeeOeej JeekeäÙe : (i) kegâÚ kewâoer [eketâ nesles nQ~
Premises :           Some prisoners are dacoits.

          (ii) keâgÚ [eketâ nlÙeejs nesles nQ~
                Some dacoits are murderers.

efve<keâ<e& :        (a) kegâÚ kewâoer nlÙeejs nesles nQ~
Conclusions :       Some prisoners are murderers.

           (b) meYeer kewâoer nlÙeejs nesles nQ~
                 All prisoners are murderers.

           (c) kegâÚ [eketâ kewâoer nesles nQ~
                Some dacoits are prisoners.

           (d) kegâÚ nlÙeejs [eketâ nesles nQ~
                 Some murderers are dacoits.

Gme ketâš keâe ÛeÙeve keâjW pees ØeeceeefCekeâ ™he mes efvekeâeues ieS
efve<keâ<e& keâes oMee&lee nw~
Select the code that states the validly drawn conclu-

sions :
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ketâš: (1) kesâJeue (a) Deewj (d) (2) kesâJeue (b) Deewj (c)

(3) kesâJeue (c) Deewj (d) (4) kesâJeue (b) Deewj (d)

  oesveeW DeeOeej JeekeäÙeeW keâes Skeâue Ùee meÙegbkeäle ™he 
mes efvecve Øekeâej mes JÙekeäle efkeâÙee pee mekeâlee nw -
oesveeW DeeOeej JeekeäÙeeW kesâ DeeOeej hej -
ØeLece efmLeefle -

efÉleerÙe efmLeefle -

le=leerÙe efmLeefle -

GheÙeg&keäle leerveeW efmLeefle kesâ DeeOeej hej pees ØeeceeefCekeâ ™he mes efve<keâ<e& 
efvekeâuelee nw, Jen Ùen nw efkeâ -

 kegâÚ [eketâ kewâoer nesles nQ~
 kegâÚ nlÙeejs [eketâ nesles nQ~

Dele: mhe° nw efkeâ efJekeâuhe  ceW efoÙee ieÙee efve<keâ<e&   Je  mener nw~

(c)

(d)

(3) (d)

Gòej- ( )  JÙeeKÙee3

( )c

kewâoer

kewâoer

kewâoer

[eketâ

[eketâ

[eketâ

nlÙeejs

nlÙeejs

[eketâ nlÙeejs

7. DeebkeâÌ[eW keâer JÙeeKÙee 
efvecveefueefKele leeefuekeâe ceW efkeâmeer efJeMJeefJeÅeeueÙe ceW heÌ{eÙeW peeves Jeeues

efJeefYevve efJe<eÙeeW ceW veeceebefkeâle efJeÅeeefLe&ÙeeW keâe ØeefleMele efoÙee ieÙee
nw~ efJeMJeefJeÅeeueÙe ceW efJeÅeeefLe&ÙeeW keâer kegâue mebKÙee 12000 nw,
FveceW mes 52% heg®<e leLee Mes<e ceefnueeSB nQ~/The following

table indicates the percentage of students enrolled in

various faclties of a University. The total number of

students in the University is 12000, out of which 52%

are males and remaining are females.

Fme leeefuekeâe kesâ DeeOeej hej, efvecveefueefKele (ØeMve 31-35) keâe
Gòej oerefpeÙes :
Based on the table, answer the questions that follow

(Questions 31-35) :

efJe<eÙe-Jeej efJeÅeeefLe&ÙeeW keâe ØeefleMele 

efJe<eÙe keâe veece

efJe%eeve

efMe#ee

FbpeerefveÙejeR

Øemlegefle keâuee

meeceeefpekeâ efJe%eeve

efJeÅeeefLe&ÙeeW keâe ØeefleMele (%)

17%

30%

8%

26%

19%

efJeMJeefJeÅeeueÙe ceW ceefnuee efJeÅeeefLeÙeeW keâer Dehes#ee heg®<e efJeÅeeefLe&ÙeeW
keâer mebKÙee efkeâleveer DeefOekeâ nw? /The number of male
student exceeding female students is :

(1) 1400   (2) 480 (3) 1680 (4) 800

 
efJeMJeefJeÅeeueÙe ceW kegâue efJeÅeeefLeÙeeW keâer mebKÙee 

         heg®<e efJeÅeeLeea 
    Mes<e ceefnuee efJeÅeeLeea 

  
ceefnuee efJeÅeeefLe&ÙeeW keâer leguevee ceW heg®<e efJeÅeeefLe&ÙeeW keâer DeefOekeâ mebKÙee 
keâe ØeefleMele 

   
Dele:, mebKÙee kesâ ™he ceW 

    

= 12,000

= 52%

= 100 - 52

= 48%

= 52 - 48

= 4%

= 12000  4%

= 480

x

Gòej- ( )  JÙeeKÙee2

efJeMJeefJeÅeeueÙe ceW ØeoMe&ve keâuee efJe<eÙe ceW ceefnuee efJeÅeeefLe&ÙeeW keâer
mebKÙee ueieYeie efkeâleveer nw Ùeefo Fme efJe<eÙe ceW JeneB heg®<e leLee
ceefnuee efJeÅeeefLe&ÙeeW keâe Devegheele meceeve nes? /Approximately,
how many female students are there in the faculty of

Performing Arts if the proportion of males and fe-
males is the same for this faculty as the whole Uni-
versity?

(1) 2560  (2) 1610 (3) 1498 (4) 2678

 

efJeMJeefJeÅeeueÙe ceW kegâue efJeÅeeefLe&ÙeeW keâer mebKÙee 
heg®<e efJeÅeeefLe&ÙeeW keâe ØeefleMele 
ceefnuee efJeÅeeefLe&ÙeeW keâe ØeefleMele 

efJeMJeefJeÅeeueÙe ceW ØeoMe&ve keâuee efJe<eÙe ceW kegâue efJeÅeeefLe&ÙeeW keâer mebKÙee 

Fme efJe<eÙe ceW ceefnuee efJeÅeeefLe&ÙeeW keâer mebKÙee 

  

= 12000

= 52%

= 48%

    = 12000            = 3120

= 3120  

= 1497.6

= 1498 

x

x

ueieYeie

26

48

100

100

Gòej- ( )  JÙeeKÙee3

Ùeefo efMe#ee efJe<eÙe kesâ DeeOes efJeÅeeLeea leLee meeceeefpekeâ efJe%eeve
efJe<eÙe kesâ meYeer efJeÅeeLeea ceefnueeSB nes, lees Mes<e leerve efJe<eÙeeW ceW
kegâue efkeâleveer ceefnuee efJeÅeeLeea nQ?/If half of the students
from the faculty of Education and all of the students

from the faculty of Social Sciences are females, them
the number of female student in the three remaining
faculties altogether will be :

(1) 1240   (2) 1680 (3) 960 (4) 840

 ceefnuee efJeÅeeefLe&ÙeeW keâer kegâue mebKÙee 

Ùeefo efMe#ee efJe<eÙe kesâ DeeOes efJeÅeeLeea leLee meeceeefpekeâ efJe%eeve efJe<eÙe kesâ 
meYeer efJeÅeeLeea ceefnuee nes, lees Fvekeâer mebKÙee 

lees, Mes<e efJe<eÙeeW ceW ceefnuee efJeÅeeLeea keâer mebKÙee 

= 12000  48%x
= 5760

= (12000  30%  ) + (12000  19%)
= 1800 + 2280
= 4080

= 5760 - 4080

= 1680 

x x    x

Gòej- ( )  JÙeeKÙee2

1

2

efomecyej- 201810mesš-
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ceeve ueerefpeÙes efkeâ FbpeerefveÙejer efJe<eÙe ceW efJeÅeeefLe&ÙeeW keâer mebKÙee
ogiegveer keâer peeleer nw leLee ØeoMe&veer keâuee leLee efMe#ee efJe<eÙeeW ceW
meceeve mebKÙee ceW efJeÅeeefLe&ÙeeW keâer mebKÙee ceW keâšewleer keâjles ngS
efJeMJeefJeÅeeueÙe kesâ efJeÅeeefLe&ÙeeW keâer kegâue mebKÙee DeheefjJeefle&le jnleer
nw, lees efMe#ee efJe<eÙe ceW efJeÅeeefLe&ÙeeW keâer GheueyOe mebKÙee nw :
Supposing, the number available in the faculty of

Engineering doubles keeping the total number in the

University to be the same by reducing the student

number in faculty of Performing Arts and faculty of

Education equally, the number of students available

in the faculty of Education will be :

(1) 3125 (2) 3120

(3) 2680 (4) 2960

 Ùeefo FbpeerefveÙeefjbie ceW efJeÅeeefLe&ÙeeW keâer mebKÙee ogiegveer 
keâj oer peeS lees Fvekeâer mebKÙee 

DeLee&led Fvekeâer mebKÙee ceW Je=efæ 

Deye, Ùeefo  keâes ØeoMe&veer keâuee leLee efMe#ee efJe<eÙeeW ceW mes meceeve 
mebKÙee ceW keâšewleer keâer peeS, lees efMe#eeMeeŒe ceW efJeÅeeefLe&ÙeeW keâer mebKÙee ceW 
nesves Jeeueer keâceer 
Dele: Ùeefo efMe#eeMeeŒe kesâ efJeÅeeefLe&ÙeeW keâer mebKÙee ceW  keâšewleer keâer 
keâj oer peeS lees veÙes ™he mes meceeÙeesefpele efMe#eeMeeŒe kesâ efJeÅeeefLe&ÙeeW keâer 
mebKÙee 

= (8  2) = 16%  12000

= 1920

960

480

x x

x

x

= 1920 - (12000  8%)

= 960

=         =  480

= (12000  30%) - 480

= 3120  efJeÅeeLeea

960

2

Gòej- ( )  JÙeeKÙee2

FbpeerefveÙejer efJe<eÙe ceW veeceebefkeâle efJeÅeeefLe&ÙeeW keâer mebKÙee keâer leguevee ceW
efJe%eeve efJe<eÙe ceW veeceebefkeâle efJeÅeeefLe&ÙeeW keâer mebKÙee ceW Devlej nw :
The difference in the number of students enrolled in

the faculty of Science as compared to the number of

students enrolled in the faculty of Engineering, is :

(1) 1180 (2) 2040

(3) 960 (4) 1080

 FbpeerefveÙeefjbie efJe<eÙe ceW veeceebefkeâle efJeÅeeefLe&ÙeeW keâer 
mebKÙee 

efJe%eeve efJe<eÙe ceW veeceebefkeâle efJeÅeeefLe&ÙeeW keâer mebKÙee 

efJe%eeve efJe<eÙe ceW veeceebefkeâle DeefOekeâ JÙeefkeäleÙeeW keâer mebKÙee 
  

= 12000  8%

  

x

= 960

= 12000  17%

      = 2040

= 2040 - 960  = 1080 

x

Gòej- ( )  JÙeeKÙee4

8. metÛevee Deewj mebÛeej  
ØeewÅeesefiekeâer (DeeF&.meer.šer.)

efvecveefueefKele ceW mes keâewve-mee Ùegice keâchÙetšj kesâ mebyebOe ceW Deuhelece
™he ceW cesue Keelee nw?
Which one of the following pairs least matches in

respect of computers?

(1) 1 cesieeyeeFš : (1024) x (1024) x (8)

1 Mega Byte efyešdme
(1024) x (1024) x (8)

Bits

(2) SÛe.šer. šer. heer. Sme. : neFhejšskeämš š^ebmeheâj
HTTPS Øeesšeskeâe@ue mšwv[[&

Hypertext Transfer

Protocol Standard

(3) [yuÙet. [yuÙet. [yuÙet. : Jeu[& JeeF[ Jesye
WWW World Wide Web

(4) heer. [er. Sheâ. : heesšxyeue [e@keäÙetceWš heâescexš
PDF Portable Document

Format

 mener megcesue Fme Øekeâej nw -

 cesieeyeeFš efyešdme

mhe° nw efkeâ ØeMve ceW  keâe hetje ®he keâchÙetšj kesâ mecyevOeeW ceW 
Deuhelece ( ) cesue peelee nw DeLeJee ieuele nw~

metÛeer - metÛeer - III

1 (1024)  (1024)  (8) 

HTTPS Hypertext Transfer Protocol 
Secure.

WWW World Wide Web
PDF Portable Document format.

HTTPS

x x

lest

Gòej- ( )  JÙeeKÙee2

keâchÙetšj ne[&JesÙej kesâ efkeâme Yeeie keâes keâchÙetšj kesâ ‘‘ceefmle<keâ’’
kesâ veece mes peevee peelee nw Deewj DevegosMeeW keâes mebmeeefOele keâjves kesâ
efueS GòejoeÙeer nw?
Which piece of the computer hardware is known as

the ''brain'' of the computer and is responsible for

processing instructions?

(1) meer.heer.Ùet. (2) ceojyees[&
CPU Motherboard

(3) Deej.Dees.Sce. (4) Deej.S.Sce.
ROM RAM

 meer.heer.Ùet. ( ) 
Skeâ Ssmee keâchÙetšj ne[&JesÙej nw efpemes keâchÙetšj kesâ ceefmle<keâ kesâ ™he ceW 
peevee peelee nw~ Fmekesâ Éeje ner Fvehegš kesâ ™he ceW Øeehle meYeer DevegosMeeW 
keâer Øeesmesefmebie keâer peeleer nw~

CPU - Central Processing Unit
Gòej- ( )  JÙeeKÙee1

keâewve-mee efJekeâuhe ef[efpešue mebÛeej ØeCeeueer kesâ yeejW ceW efvecveefueefKele
JeekeäÙeeW ceW -ueIeg/uebyeer, efvecve/GÛÛe-Meyo Yej keâj GvnW hetje
keâjsiee?
yuÙetštLe Skeâ .................. jQpe Jeeueer JeeÙejuesme ØeewÅeesefiekeâer nw~
Fmekeâe Dee@keâÌ[eW kesâ DeblejCe ceW GhemkeâjeW keâes Skeâ meeLe peesÌ[ves kesâ
efueS GheÙeesie efkeâÙee peelee nw~ yuÙetštLe DeeBkeâÌ[eW kesâ DeblejCe keâe
................... ueeiele Jeeuee Skeâ meeOeve nw~
Which option would complete the following sentences

about digital communication system by using the

words-short/long, low/high?

Bluetooth is a ................ range wireless technolgy, It

is used to connect devices together for data transfar.

Bluetooth is a ................. cost means of data transfer.



2195

(1) uebyeer, efvecve/long, low (2) ueIeg, efvecve/short, low

(3) uebyeer, GÛÛe/long, high (4) ueIeg, GÛÛe/short, high

 yuetštLe Skeâ  jWpe Jeeueer Jee@Ùejuesme ØeewÅeesefiekeâer 
nw~ Fmekeâe DeekeâÌ[eW kesâ DevlejCe ceW GhekeâjCeeW keâes Skeâ meeLe peesÌ[ves kesâ 
efueS GheÙeesie efkeâÙee peelee nw~ yuetštLe Dee@keâÌ[eW kesâ DevlejCe keâe  
ueeiele Jeeuee Skeâ meeOeve nw~ Fmes efkeâmeer GhekeâjCe mes peesÌ[ves kesâ efueS 
jsef[Ùees lejbieeW keâe GheÙeesie keâjles nw~

yuetštLe Skeâ jsef[Ùees Deewj mebÛeej Øeesšeskeâe@ue nw efpemekeâe 
DeefYekeâuhe Ùee ef[peeFve cegKÙe ™he mes efvecve heeJej Éeje  ceeršj,  
ceeršj,  ceeršj meercee ceW memles š̂evmeefjmeerJej Jeeueer ceeF›eâesefÛehme kesâ 
Éeje efkeâÙee ieÙee nw~

ueIeg

efvecve

1 10

100

Gòej- ( )  JÙeeKÙee2

F&cesue mebosMe kesâ meeLe meefcceefuele keâer peeves Jeeueer keâchÙetšj Øeoòe
heâeFueeW keâes efkeâme ™he ceW meboefYe&le efkeâÙee peelee nw?
Computer data files that are included with an email

message are often referred to as :

(1) keâeye&ve keâe@heer (2) DešwÛecesvšdme
Carbon copy Attachments

(3) mhesce cesume (4) ketâkeâer]pe
Spam mails Cookies

 F&-cesue (Fueskeäš̂eefvekeâ cesue) mebosMe kesâ meeLe 
meefcceefuele keâer peeves Jeeueer keâchÙetšj Øeoòe heâeFueeW keâes DešwÛecesvš kesâ 
™he ceW mevoefYe&le efkeâÙee peelee nw~ meeceevÙele: F&-cesue kesâ Devleie&le 
Fveyee@keäme, DeeGšyee@keäme, heâesu[me&, cesceeW, DešwÛecesvš FlÙeeefo 
Dee@hMeve nesles nwQ~ Skeâ F&-cesue Yespeves kesâ efueS F&-cesue DeeF&[er (helee) 
keâer DeeJeMÙekeâlee nesleer nw, pees Ùetpej vesce Deewj [escesve vesce mes efceuekeâj 
yevee neslee nw~ Ùetpej vesce Deewj [escesve vesce hejmhej  efÛevn mes pegÌ[e 
neslee nw, pewmes -

 

@

Email-Id - AGP1234 @ gmail.com

Ùetpej vesce [escesve vesce

Gòej- ( )  JÙeeKÙee2

efvecveefueefKele mØes[Meerš (Sce.Sme. - Skeämesue) keâes heefÌ{S :
Read the following spreadsheet (MS-EXCEL) :

Skeämesue mØes[Meerš

A

1 10 16

20

8

12

0

2

3

4

5

B C

mesue B2 keâe meceerkeâjCe nw = A2 + $ B $ 1.

The equation in cell B2 is = A2 + $ B $ 1.

Fmekesâ yeeo Fme meceerkeâjCe keâes keâe@heer efkeâÙee peelee nw Deewj B3,

B4 Deewj B5 ceW hesmš keâj efoÙee peelee nw~ B3 keâe ceeve keäÙee nesvee
ÛeeefnS?

The equation is then copied and pasted to cells B3, B4

and B5. What should be the value in B3?

(1) 36 (2) 24

(3) 44 (4) 56

 efoÙes ieÙes Skeämesue mØes[Meerš ( ) ceW -
mesue  keâe meceerkeâjCe efoÙee nw 
Deye, Ùeefo Fmekesâ yeeo meceerkeâjCe keâes keâe@heer efkeâÙee peelee nw Deewj 

 Deewj  ceW hesmš keâj efoÙee peelee nw, lees  keâe ceeve  nesiee~
DeLee&led meceer0-

MS-Excel

24

B2 = A2 + $ B $ 1
       = 20 + 16
       = 36
B4 = A4 + $ B $ 1
       = 12 + 16
       = 28
B5 = A5 + $ B $ 1
       = 0 + 16
       = 16

B2 = A2 + $ B $1

B3, 

B4 B5 B3

B3 = A3 + $ B $ 1
       = 8 + 16
       = 24

Gòej- ( )  JÙeeKÙee2

Skeämesue mØes[Meerš

A

1 10 16

36
B2

B1

B3

B4

B5

24

28

16

20

8

12

0

2

3

4

5

B C

+

+

+

+

+
+

+
+

9. ueesie,efJekeâeme Deewj heÙee&JejCe
keâeye&ve Ûe›eâ ceW efvecveefueefKele ceW mes keâewve-meer oes ØecegKe Øeef›eâÙeeSb
Meeefceue nQ?/The two major processes involved in the

carbon cycle are :

(1) Dehejove keâe pecee nesvee/Deposition and erosion

(2) Jee<heerkeâjCe leLee ØemJesove
Evaporation of transpiration

(3) ØekeâeMe mebMues<eCe leLee MJemeve
Photosynthesis and respiration

(4) efveÙeleve leLee efJeveeFš^erkeâjCe
Fixation and denitrefication

 keâeye&ve Ûe›eâ kesâ Devleie&le ØekeâeMe mebMues<eCe Je 
MJemeve mecyevOeer oes ØecegKe Øeef›eâÙeeSb Meeefceue nQ~ keâeye&ve Ûe›eâ pewJe Yet-
jemeeÙeefvekeâ Ûe›eâ nw, efpemekesâ Éeje keâeye&ve keâe pewJeceb[ue, ce=oe ceb[ue, 
Yetceb[ue, peueceb[ue Deewj JeeÙegceb[ue kesâ meeLe efJeefveceÙe neslee nw~ keâeye&ve 
Ûe›eâ he=LJeer keâer meyemes lespe efjmeeFefkeäuebie Øeef›eâÙeeDeeW ceW mes Skeâ ceevee 
peelee nw~ keâeye&ve Ûe›eâ leerve ÛejCeeW mes iegpejlee nw - peueeMeÙeeW, 
SsmeerefceuesMeve Je efjueerpe~ 

Gòej- ( )  JÙeeKÙee3

Ssefleneefmekeâ Âef° mes ceeveJe mecegoeÙe yeeÌ{ DeehueeefJele #es$eeW ceW
efvecveebefkeâle ceW mes efkeâme keâejCe mes DeeJeeefmele ngDee nw?
Human populations have historically settled in flood

plains due to which of the following reasons?

(a) yeeÌ{ DeehueeefJele #es$e heefjJenve nsleg veefoÙeeW kesâ efvekeâš nesles
nQ~
Flood plains are close to rivers for transportation.

(b) yeeÌ{ DeehueeefJele #es$e ceW efceóer meeceevÙele: GJe&j nesleer nw~
The soils in the flood plains are usually fertile.

(c) yeeÌ{ DeehueeefJele #es$e ceW Yet-Yeeie meheeš mes nesles nQ~
The terrain in flood plains is found as flat.

efomecyej- 201810mesš-
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veerÛes efoÙes ieÙes ketâš keâe ÛeÙeve keâerefpeS leLee mener Gòej oerefpeÙes:
Select the correct answer from the code given below :

(1) kesâJeue (a) (2) kesâJeue (a) Deewj (b)

(a) only (a) and (b) only

(3) kesâJeue (b) Deewj (c) (4) (a), (b) Deewj (c)

(b) and (c) only (a), (b) and (c)

 efvecveefueefKele Ssefleneefmekeâ keâejCeeW keâer Âef° mes 
ceeveJe mecegoeÙe yeeÌ{ DeehueeefJele #es$eeW ceW DeeJeeefmele Ùee efveJeemeer ngDee 
nw-
 heefjJenve kesâ efueS yeeÌ{ DeehueeefJele #es$e veefoÙeeW kesâ efvekeâš nesles nQ~
 yeeÌ{ DeehueeefJele #es$eeW ceW efcešdšer meeceevÙele: DeefOekeâ GJe&je Je 

GhepeeT nesleer nw~
 yeeÌ{ DeehueeefJele #es$e ceW Yet-Yeeie meheeš mes nesles nw~
 yeeÌ{ DeehueeefJele #es$e Deveskeâ Øekeâej kesâ KeefvepeeW kesâ Jeenkeâ nesles nQ~ 

I.

II.

III.

IV.

Gòej- ( )  JÙeeKÙee4

Decue Je<ee& leLee Decue peceeJe mebyebOeer mecemÙeeDeeW ceW keâceer ueeves kesâ
efueS efvecve ceW mes keâewve-meer efJeefOe meJee&efOekeâ GheÙegkeäle nw?
Which of the following methods would be most appro-

priate in reducing acid rain and acid deposition prob-

lems?

(1) DecueerÙe PeerueeW ceW Ûetvee [euevee
Adding lime to the acidic lakes

(2) peerJeeMce FËOeve kesâ GheÙeesie ceW keâceer ueevee
Reducing the use of fossil fuels

(3) Decue-jesOeer heâmeueW Gieeves keâes yeÌ{eJee osvee
Promotion of acid-resistant crops

(4) Oetceü efÛeceveer keâer TBÛeeF& yeÌ{evee
Increasing the height of smokestacks

 Decue Je<ee& leLee Decue peceeJe mecyevOeer 
mecemÙeeDeeW ceW keâceer ueeves kesâ efueS peerJeeMce FËOeve kesâ GheÙeesie ceW keâceer 
ueeves mecyevOeer efJeefOe Ùee efJeÛeej meJee&efOekeâ GheÙegkeäle Øeleerle neslee nw~

JeeÙeg Øeot<eCe kesâ keâejCe meuheâj [eF& Dee@keämeeF[ leLee veeFefš̂keâ 
Dee@keämeeF[ JeeÙegceb[ue ceW hengBÛekeâj Dee@keämeerpeve leLee peue kesâ meeLe 
jemeeÙeefvekeâ DeefYeef›eâÙee keâj ›eâceMe: meuheäÙegefjkeâ Decue leLee veeFefš̂keâ 
Decue yeveekeâj Je<ee& kesâ ™he ceW hegve: he=LJeer hej efiejles nQ, efpemes Decue 
Je<ee& keânles nQ~  

Gòej- ( )  JÙeeKÙee2

DeefYekeâLeve (A) : Yet-mKeueve - ØeJeCe #es$eeW keâes efÛeefÖle efkeâÙes
             peeves leLee cekeâeve yeveeÙes peeves, hesÌ[ keâešs
             peeves SJeb YetmKeueve-ØeJeCe #es$eeW ceW heMegDeeW
             keâes ÛejeÙes peeves keâe Øeefle<esOe efkeâÙee peevee
             ÛeeefnS~

Assertion (A) : Mapping of landslide prone areas and

                construction of houses, felling of trees

                and grazing in landslide prone areas

                 should be prohibited.

leke&â (R) : Dejef#ele #es$eeW ceW Jeve jesheCe efškeâeT Yet-mKeueve
       efveÙeb$eCe GheeÙe nw~

Reason (R) : Afforestation in the vulnerable areas is

               an effective way of durable landslides

                control.

mener ketâš ÛegefveÙes : / Choose the correct code :

(1) (A) Deewj (R) oesveeW mener nQ Deewj (R), (A) keâer mener JÙeeKÙee
nw~
Both (A) and (R) are correct and (R) is the correct

explanation of (A).

(2) (A) Deewj (R) oesveeW mener nQ, uesefkeâve (R), (A) keâer mener JÙeeKÙee
veneR nw~
Both (A) and (R) are, but (R) is not the correct

explanation of (A).

(3) (A) mener nw, uesefkeâve (R) ieuele nw~
(A) is true, but (R) is false.

(4) (A) ieuele nw, uesefkeâve (R) mener nw~
(A) is false, but (R) is true.

 (A)

(R)

(R),

efoÙee ieÙee DeefYekeâLeve  efkeâ Yet-mKeueve ØeCeJe 
#es$eeW keâes efÛeefvnle efkeâÙes peeves leLee cekeâeve yeveeÙes peeves, hes Ì[ keâešs peeves 
SJebb Yet-mKeueve ØeCeJe #es$eeW ceW heMegDeeW keâes ÛejeÙes peeves keâe ØeeflejesOe 
efkeâÙee peevee ÛeeefnS, mener nw, keäÙeeWefkeâ Fme Øekeâej kesâ ØeeflejessOe mes Yet-
mKeueve keâes jeskeâe pee mekeâlee nw, peyeefkeâ leke&â  efkeâ Deejef#ele #es$eeW ceW 
Jeve jesheCe efškeâeT Yet-mKeueve efveÙev$eCe GheeÙe nw, Yeer mener nw~ Fmekesâ 
efueS Deejef#ele #es$eeW keâe efveOee&jCe keâjkesâ Ssmes #es$eeW keâes ØeefleyeefvOele keâj 
efoÙee peevee ÛeeefnS~ mhe° nw efkeâ leke&â  DeefYekeâLeve ( ) keâer mener 
JÙeeKÙee Yeer nw~ 

A

Gòej- ( )  JÙeeKÙee1

efvecveefueefKele ceW mes keâewve he=LJeer kesâ JeeÙegceb[ue ceW «eerve-neGme
ØeYeeJe keâer ef›eâÙeeefJeefOe keâes meJee&efOekeâ GheÙegkeäle {bie mes oMee&lee nw?
Which of the following best describes the mechanism

of the greenhouse effect in earth's atmosphere?

(1) DeekeâeMe mes Deeves Jeeues keâeefmcekeâ efJeefkeâjCe keâes JeeÙegceb[ue keâer
iewmeW DeJeMeesef<ele keâjleer nQ~
Cosmic radiation from the space is absorbed by gases

in the atmosphere.

(2) metÙe& mes Deeves Jeeues heje-yeQieveer efJeefkeâjCe keâes meceleeheceb[ue ceW
Dees]peesve DeJeMeesef<ele keâjlee nw~
Ultraviolet radiation from the sun is absorbed by

Ozone layer in the stratosphere.

(3) he=LJeer keâer melen mes DeJejkeäle efJeefkeâjCe keâes JeeÙegceb[ue ceW iewmeW
DeJeMeesef<ele keâjleer nQ~
Infrared radiation from earth's surface is absorbed by

gases in the atmosphere.

(4) metÙe& mes Deeves Jeeues ieecee efJeefkeâjCe keâes JeeÙegceb[ue ceW Oetue keâCeeW
Éeje he=LJeer keâer melen hej DeJeMeesef<ele keâjlee nQ~
Gamma radiation from the sun is absorbed at ground

level by dust particles in the atmosphere.
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 he=LJeer keâer melen mes DeJejkeäle efJeefkeâjCe keâes 
JeeÙegceb[ue ceW iewmes DeJeMeesef<ele keâjleer nwQ, pees he=LJeer kesâ JeeÙegceC[ue ceW 
«eerve neGme ØeYeeJe keâer ef›eâÙeeefJeefOe keâes meJee&efOekeâ GheÙegkeäle {bie mes 
oMee&lee nw~   

Gòej- ( )  JÙeeKÙee3

10. GÛÛe efMe#ee ØeCeeueer 
nceejer efJeMJeefJeÅeeueÙe ØeCeeueer kesâ ceeOÙece mes heerSÛe.[er. keâeÙe&›eâce
kesâ DevegmejCe kesâ efueS Deye keâewve-mee Skeâ DeefveJeeÙe& ØeeJeOeeve
yeve ieÙee nw?
For pursuing a Ph.D. programme through our Uni-

versity system, what has become a mandatary provi-

sion now?

(1) heerSÛe.[er. kesâ efueS hebpeerkeâjCe
Enrolment for Ph.D.

(2) efJeefnle hee"Ÿe keâeÙe&
Course work

(3) leerve Je<e& lekeâ DeefveJeeÙe& GheefmLeefle
Compulsory attendance for three years

(4) efJeMJeefJeÅeeueÙe mes yeenj kesâ heÙe&Jes#ekeâ mes ceeie&oMe&ve
Guidance from a supervisor outside the University

 Jele&ceeve heefjÂMÙe ceW efJeMJeefJeÅeeueÙe ØeCeeueer kesâ 
ceeOÙece mes heerSÛe.[er. keâeÙe&›eâce kesâ DevegmejCe kesâ efueS Deye efJeefnle 
hee"dÙe keâeÙe& ( ) keâes Skeâ DeefveJeeÙe& Ieškeâ yevee efoÙee 
ieÙee nw~ meeceevÙele: Deye heerSÛe.[er. ceW jefpemšŝMeve mes henues MeesOeeLeea 
keâes Øeer heerSÛe.[er.  ceen keâe keâesme& Jeke&â keâjvee neslee nw~ Fme keâesme& Jeke&â 
keâes meheâuelee hetJe&keâ mechevve keâjves kesâ yeeo ner Jen hebpeerke=âle neskeâj 
MeesOekeâeÙe& Meg™ keâj mekeâlee nw~    

Course Work

6

Gòej- ( )  JÙeeKÙee2

efvecveefueefKele oes mecegÛÛeÙeeW ceW mecegÛÛeÙe- I ceW Yeejle keâer Meer<e&
mlejerÙe mebmLeeDeeW keâe GuuesKe nw, peyeefkeâ mecegÛÛeÙe- II ceW Gvekesâ
DeewheÛeeefjkeâ mejeskeâejeW keâes Fbefiele efkeâÙee ieÙee nw~ Fve oesveeW mecegÛÛeÙeeW
keâes megcesefuele keâerefpeS Deewj ketâš ceW mes Dehevee Gòej oerefpeS :
In the following two sets, Set-I mentions an apex level

institution in India while Set-II indicates their for-

mal concerns. Match the two sets and give your an-

swer from the code.

mecegÛÛeÙe- I / Set-I mecegÛÛeÙe- II / Set-II

(Meer<e& mlejerÙe mebmLeeSB) (DeewheÛeeefjkeâ mejeskeâej)
(Apex level Institution) (Formal concerns)

(a) efJeMJeefJeÅeeueÙe Devegoeve (i) efMe#ee ceW efJeefOekeâ ceeceueeW
DeeÙeesie keâe DeefOeefveCe&Ùeve
University Grants Adjudication of legal

Commission matters in education

(b) DeefKeue YeejleerÙe (ii) efMe#ekeâ efMe#ee mebmLeeDeeW mes
lekeâveerkeâer efMe#ee heefj<eod mebyebefOele mecevÙeJe, ceevÙelee
All India Cuncil of leLee iegCeJeòee kesâ cemeues

Technical Education Coordination, recog

nition and quality is

sues related to

teacher education in

stitutions

(c) je°^erÙe DeOÙeehekeâ (iii) GÛÛe efMe#ee mebmLeeDeeW ceW
efMe#ee heefj<eod mecevJeÙe leLee iegCeJeòee
National Council of Devegj#eCe
Teacher Education Coordinaton and

quality maintenance

in institutions of

higher education

(d) je°^erÙe cetuÙeebkeâve leLee (iv) lekeâveerkeâer mebmLeeDeeW ceW
ØelÙeeÙeve heefj<eod ceevÙelee Deewj iegCeJeòee kesâ
National Assessment cemeues
and Accreditation Recognition and qual

Council ity issues in technical

institutions

(v) iegCeJeòee keâe cetuÙeebkeâve
leLee Glke=â°lee kesâ «es[ keâe
efveOee&jCe
Evaluation of quality

and determining

grade of excellence

ketâš / Code

(a)    (b)    (c)    (d)

(1) (iii)  (iv)    (ii)   (v)

(2)   (i)    (ii)    (iii)   (iv)

(3) (v)   (iv)   (iii)   (ii)

(4) (ii)   (iii)    (i)    (iv)

 Yeejle keâer Meer<e& mlejerÙe mebmLeeDeeW leLee Gvekesâ 
DeewheÛeeefjkeâ mejeskeâejeW mes mecyeefvOele mecegÛÛeÙe-  leLee mecegÛÛeÙe-  
keâe megcesue efvecveefueefKele nw -

mecegÛÛeÙe- mecegÛÛeÙe- 

efJeMJe efJeÅeeueÙe GÛÛe efMe#ee mebmLeeDeeW ceW 
mecevJeÙe leLee iegCeJeòee 
Devegj#eCe

DeefKeue YeejleerÙe lekeâveerkeâer mebmLeeDeeW ceW ceevÙelee 

je°êrÙe DeOÙeehekeâ efMe#ekeâ, efMe#ee Je efMe#eCe 
mebmLeeDeeW mes mecyeefvOele 
mecevJeÙe, ceevÙelee leLee 
iegCeJeòee kesâ cemeues

je°êrÙe cetuÙeebkeâve leLee iegCeJeòee keâe cetuÙeebkeâve leLee 
Glke=â°lee kesâ «es[ keâe efveOee&jCe

I

a.

II

I II

iii.

b. iv.

c. ii.

d. v.

(Meer<e& mlejerÙe mebmLeeSB) (DeewheÛeeefjkeâ mejeskeâej)

Devegoeve DeeÙeesie

lekeâveerkeâer efMe#ee Deewj iegCeJeòee kesâ cemeues
heefj<eod

efMe#ee heefj<eod

ØelÙeeÙeve heefj<eod

Gòej- ( )  JÙeeKÙee1

efomecyej- 201810mesš-
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veerÛes oes mecegÛÛeÙe efoS ieS nQ - mecegÛÛeÙe- I ceW cetuÙe efJekeâeme
kesâ ÛejCe efoS ieS nQ, peyeefkeâ mecegÛÛeÙe- II ceW Gvekeâer cenòJehetCe&
efJeMes<eleeDeeW keâes Fbefiele efkeâÙee ieÙee nw~ Fve oesveeW mecegÛÛeÙeeW keâes
megcesefuele keâerefpeS leLee ketâš ceW mes Dehevee Gòej ÛegefveS :
Below are given two sets- Set-I provides stages of value

development while Set-II indiacates their critical fea-

tures from the point of view of value education. Match

the two sets and choose your answer from the code :

mecegÛÛeÙe- / Set-I mecegÛÛeÙe- / Set-II

(cetuÙe efJekeâeme kesâ ÛejCe) (cetuÙe efMe#ee keâer Âef° mes
(Stages of value cenòJehetCe& efJeMes<eleeSB)
development) (Critical features in

terms of value educa

tion)

(a) cetuÙe meb«enCe (i) DevegkeâjCe nsleg DeJemej
Value collection Øeoeve keâjvee

Providing opportu

nity for imitation

(b) cetuÙe Deekeâueve (ii) cetuÙeeW kesâ SkeâerkeâjCe kesâ
Value assessment ceeOÙece mes Ûeefj$eerkeâjCe

Characterization

through integration

or values

(c) cetuÙe mhe°erkeâjCe (iii) Deebleefjkeâ cetuÙeebkeâve nsleg
Value clarification mebkesâle Øeoeve keâjvee

Providing hints for

inner evaluation

(d) cetuÙe megÂÌ{erkeâjCe (iv) DevÙe cetuÙeeW kesâ Øeefle
Value consolidation DeefYecegKeerkeâjCe

Exposure to other val

ues

(v) heefjÛeÛee& leLee yenme
Discussions and de

bates

ketâš / Code :

(a)    (b)    (c)    (d)

(1) (i)    (ii)    (iii)   (iv)

(2)   (ii)   (iii)    (i)    (v)

(3) (i)    (iii)   (iv)   (ii)

(4) (iii)   (i)    (ii)    (v)

 cetuÙe efJekeâeme kesâ ÛejCe leLee cetuÙe efMe#ee keâer Âef° 
mes cenlJehetCe& efJeMes<eleeDeeW mes mecyeefvOele mecegÛÛeÙe-  leLee mecegÛÛeÙe- 
 keâe megcesue efvecveefueefKele nw -

 
  

cetuÙe meb«enCe DevegkeâjCe nsleg DeJemej 
Øeoeve keâjvee

cetuÙe Deekeâueve Deevleefjkeâ cetuÙeebkeâve nsleg 
mebkesâle Øeoeve keâjvee

cetuÙe mhe°erkeâjCe DevÙe cetuÙeeW kesâ Øeefle 
DeefYecegKeerkeâjCe

cetuÙe megÂÌ{erkeâjCe cetuÙeeW kesâ SkeâerkeâjCe kesâ 
ceeOÙece mes Ûeefj$eerkeâjCe 

I

II

a. i.

b. iii.

c. iv.

d. ii.

mecegÛÛeÙe- mecegÛÛeÙe- 
(cetuÙe efJekeâeme kesâ ÛejCe) (cetuÙe efMe#ee keâer Âef° 

  mes cenlJehetCe& efJeMes<eleeSb)

I II

Gòej- ( )  JÙeeKÙee3

Yeejle keâer GÛÛe efMe#ee mebmLeeDeeW ceW efvecveefueefKele ceW mes efkeâmekeâes
DeOÙeÙeveeW kesâ hee"Ÿe›eâceeW leLee keâeÙe&›eâceeW kesâ Devegceesove keâe DeefOekeâej
heÇehle nw?
In the institutions of higher education in India which

of the following has the formal authority to approve

the courses and programmes of studies?

(1) efJeMJeefJeÅeeueÙe keâesš&/meervesš
The University Court/Senate

(2) efJeYeeieerÙe heefj<eod
Departmental Council

(3) DeOÙeÙeve ceb[ue
Board of Studies

(4) efJeÅee heefj<eod
Academic Council

 Yeejle keâer GÛÛe efMe#ee mebmLeeDeeW ceW Skesâ[efcekeâ 
keâeGefvmeue ( ) keâes DeOÙeÙeveeW kesâ hee"dÙe›eâceeW leLee 
keâeÙe&›eâceeW kesâ Devegceesove keâe DeefOekeâej Øeehle neslee nw~ 

Academic Council

Gòej- ( )  JÙeeKÙee4

GÛÛe efMe#ee ceW DeefYeiecÙelee leLee iegCeJeòee ceW megOeej ueeves kesâ
efueS %eeve DeeÙeesie keâer efvecveefueefKele ceW keâewve-meer DevegMebmee meefcceefuele
nw?
To improve access and quatity in higher education,

the knowledge Commission recommendations in-

clude which of the following?

(a) %eeve Glheeove nsleg DeeF&.meer.šer. keâe GheÙeesie
Use of ICT for production of knowledge

(b) osMe ceW efve<heeove - De#ece efJeMJeefJeÅeeueÙeeW keâes yebo keâjvee
Closure of non-performing Universities in the

country

(c) GÛÛe DeefOeiece keâer mebmLeeDeeW kesâ Skeâ vesšJeke&â keâer mLeehevee
Establishment of a network of institutions of

hegher learning

(d) GÛÛe DeefOeiece keâer mebmLeeDeeW ceW efJeÅeeefLe&ÙeeW keâer hebpeerkeâjCe
ceW Je=efæ
Increase in the enrolment of students in the in

stitutions of higher learning

ketâš / Code :

(1) kesâJeue (a), (b), (c) (2) kesâJeue (a), (b), (d)

(3) kesâJeue (a), (c), (d) (4) (a), (b), (c), (d)

 GÛÛe efMe#ee ceW DeefYeiecÙelee leLee iegCeJeòee ceW 
megOeej ueeves kesâ efueS %eeve DeeÙeesie ( ) keâer 
efvecveefueefKele DevegMebmeeDees keâes meefcceefuele efkeâÙee ieÙee nw -
 %eeve Glheeove nsleg DeeF&.meer.šer. kesâ GheÙeesie keâer DevegMebmee
 GÛÛe DeefOeiece mebmLeeDeeW kesâ Skeâ vesšJeke&â keâer mLeehevee nsleg %eeve 

DeeÙeesie ves efmeHeâeefjMe keâer Leer~
 GÛÛe DeefOeiece keâer mebmLeeDeeW ceW efJeÅeeefLe&ÙeeW kesâ hebpeerkeâjCe ceW Je=efæ 

keâer DevegMebmee FlÙeeefo~  

Knowledge Commission

a.

c.

d.

Gòej- ( )  JÙeeKÙee3


